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CHAPTERCRUTER I1

introduction

background of problem

in an address given on armistice day 1948 former army chief of

staff general omar bradley commentedcc

with

entedanted

the monstrous weapons man already has humanity is in
danger of being trapped in this world by its moral adolescence
our knowledge of science has clearly outstripped our capacity
to control it

we have too many men of science too few men of god we have
grasped the mystery of the atom and rejected the sermon on the
mount

man is stumbling blindly through a spiritual darkness while
toying with the precarious secrets of life and death the world
has achieved brillancebrillantebril withoutlance wisdom power without conscience

ours is a world of nuclear giants and ethical infants we
know more about war than we know about peace more about killing
than we know about living

dr john A T robinson comments on trends in american ifelifeilfetife1

what matters to them most in life seems to have nothing to do
with god and god has no connection with what really concerns
theinthem day to day

at best he seems to come in only at the edges of life ilehellelie is
out there somewhere as a sort of long stop at death or to turn
to in tragedy

it would seem from the above statements that there is a problem

in america today with the religious lives of its people traditionally

america has been known as a nation that knows and fears godcod many of

omar bradley pronoun

I1 s

Clicilchristianristian century magazine LXVI

january 19 1949194 p 69

avid l- edwards the honest to god debate philadelphia
the westministerWest pressminister 1963 p 276

4

m n

1

2

lomar

1
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its original settlers came to its shores for religious purposes its
schools and civic governments were either sponsored or motivated by

the church the founding fathers purposely divided church and state

because of what they had seen and heard in europe where the church

had dominated civil government even with this separation the

influence of god was allowed in civil affairs the coins and bills
used as money have inscribed on them in god we trust our pledge of

allegiance has had added to it the words under god congress has

its chaplain and its sessions are opened with prayer the military

academies demand attendance at religious services yet with this

religious tradition it appears america is taking on the mantle of

being a godless nation

but why this apparent mantle of a godless nation there are

probably many answers the philosopher would have his way of answering

the trend likewise the minister the educator and the historian

one possible answer might be found in a history of judicial decisions

that have been given by the supreme court of our nation regarding

religious education the premise from which most of the decisions

have been made is the first amendment congress shall make no law

respecting an establishment of religion or prohibiting the free

exercise thereof or abridging the freedom of speech or of the press

or the right of the people peaceably to assemble and to petition the

government for a redress of grievances the tenth amendment to the

federal constitution places the responsibility on the individual

states each state accordingly has enacted certain statutes in its
own state controlling the state and church relationships these

statutes vary greatly throughout the united states and practices not
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contolledcontrolledcon bytolled specific statutes also vary

one of the first cases was pierce vs society of sisters the

basic contention was compulsory school attendance and the parochial

schools were able to stay in existence as long as they met the require-

ments of the state school board another case involving religious

education was the mccollum case in illinois in which it was ruled

unconstitutional to hold religious classes in the classrooms of the

public school parallellingParal thelelling mccollum case zorach vs clauson

it was declared constitutional to release the students one class

period a day as long as they were off the public school grounds and

did not involve administration of the public schools bible reading

in public schools was outlawed in the abington school district vs

schempp prayer in public schools was likewise ruled unconstitutional

in the engel vs vitale case before the supreme court it is evident

that the feelings of the supreme court are to keep neutral or in

other words notriot to allow either state or church to infringe upon the

rights of the other

john paul williams has stated

when religion is ruled out of daily curriculum it is
relegated to second or third place or even to no place at
all often the neutrality turns out to opposition

this neutrality and opposition has found its way into the

public school philosophy and curriculum religious and secular

education are in most cases at opposite poles

john paul williams the new education and religionRelirellreil newoioncionolon york
association press 1945 ppap 305530

adrian

55

M dupuis philosophy and education milwaukee elsewise
the bruce publishing co 1968 p 89

3

4

3johnajohn
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statement of the problem

since the turn of the century curriculum in the public

schools has developed specific patterns certain philosophies and

methods developed by outstanding leaders in their given fields are

now predominant in the public school curriculum teachers in the

released time seminary program of the church of jesus christ of

latter day saints have been expected to hold a bachelors degree in

their chosen field and to obtain a public school teaching certificate
inasmuch as they have to obtain this certificate it would be assumed

these teachers have been exposed to the public school philosophies

and methods of curriculum A portion of these teachers are asked

from time to timetinte to help in curriculum writing of the seminaries

either on a part time or full time basis the question has been

raised concerning thetrietiietile amount of transfer of secular philosophy and

methods into the religious curriculum of the latter day saint

seminaries inasmuch as the secular teachings of the public schools

and the latter day saint religious teachings originate in diverse

settings and have somewhat different goals or objectives it seemed

necessary the question ought to be answered

the hypotheses

for guidance in this study the following hypothesis is

postulated A comparison of the histories of the curriculum of the

public schools and the LDS seminary curricula will show an adoption

of some secular philosophies and methods from the public schools into

the LDS curriculum

C
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definition of terms

1 seminary A released time program from the public school

where students come to a building located near the school for the

purpose of studying religion the students usually stay with their

own age group ie

5

5

loth llthl1thleth 12th grades there are usually

several classes being held at the same time

2 home study seminary A program where the individual studies

by himself it is usually in his home for one hour a day A pre-

viously outlined program is the tool used and it includes scripture

reading textual reading worksheets and games once a week the

individual studies with a small group under the direction of a teacher

called from the local religious organization once a month several

groups study and socialize together the ages within the individual

groups and combined groups usually varyary from 9th9tbfth to 12th grades

3 early morning program A group of students meet to study

a previously outlinedour religiouslined education program every morning before

school the groups are usually mixed as to ages being from 9thath to

12th grades

4 released time A legal period of time given to a student

upon request of the parent to leave the school and go to a building

located nearby for the purpose of studying religion

50 supplementary material material given to the students in

the form of a handouthand whichout supplements the lesson being given by the

teacher or of the reading of a text they are usually maps graphs

charts puzzles games stories statements

6 pedagogical lattice A graph or chart which shows how a

particular lesson relates to other lessons that have preceded it or
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will follow it it likewise can be used within a lesson to show how

one part or topic within a lesson relates to other parts or topics

7 mini outline A unique teachers outline created for the

purpose of making a teacher more personally involved in the preparation

and presentation of the lesson it basically contains three lesson

objectives some key thoughts words scriptures and usually a student

worksheet everything else must be developed by the teacher thustilus

involving more of his own personality and teaching techniques this

outline transcended beyond thetlletile traditional teacher outline which

contained a fully explained objective several pages of content

conclusions suggested questions and answers and also work projects

8 zion A condition of mind and personality rather than a

place the purpose of teaching and living the LDS religion is to make

a zion people meaning a people who are pure in heart

9 seven cardinal principles A specific set of educational

principles formulated by tiiethedhetite committee on the reorganization of

secondary education in 1918 these principles state objectives of

secondary education that have received wide acceptance in education

circles in america 3

10 progressivism A term given to the applied philosophy of

john dewey predominant in the 1930s and 1940s its main characte-

ristics were a more freedom to the student b greater stress upon

interest of the student and less upon discipline c less emphasis on

a daily time table d larger uniorunitr of study that is several topics

donald F pophampodhampadham foundations of secondary educational
bistorhistorhistorilcalical connparatilleconyaratCony indandivoarat currcurriculari

1

cular minneapolis minn burgess
pubiishinpublishing company 1951 p 156
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were studied and culminated in one project e more overt activity

by the student f more democraticdemocrats principles taught and practiced

in the schools g learning was for the purpose of solving social

problems that students would face immediately instead of some far

future time these social problems as deweydevey saw them were being

brought on by the industrial revolution that is the conflict of

democracy science and industry

11 unit plan A method of arranging several lessons into a

unit which would relate to each other tinderunderlinder a master theme or heading

12 core curriculum A term used to describe a system of

instruction in which several disciplines are used to teach one subject

an example the subject might be united nations history could be

used to study its background english could be used to report the

students findings the subject of eaithhealthcaltaalt mighth be one of the programs

of the united nations reported

13 pragmatism an educational philosophy originating with

john davis pierce john dewey is given credit for the experimentation

and application its main thesis is that learning is done by the solving

of problemsoproblemsproblem truth is discovered As nernew7ne7nea problems arise and are

solved truth evolves or changes

14 nurture A term coined by howard bushnell in describing

the conversion process of a christian

15 character development the process by which an individual

incorporates into his personality the virtues taught by jesus christ

16 psychological and social theories those theories that

relate to the educative process implied in the term curriculum

1

so

demo crati c
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deldei imitatimitate ionslons

S

Dedelimitationslimitations
the LDS church has had many programs for seminary age students

to examine them all would have been too complicated therefore this

study was limited to the following

1 only those outlines that applied to the students between

the ages of fifteen and eighteen years of age generally known as

released time students

2 it did not include those outlines specifically prepared

for the early morning and home study seminaries

scope

the scope of this study was the printed outlines of the church

of jesus christ of latter day saints seminary system pertaining to

the new testament it also included the articles manuscripts books

and papers written on curriculum development of the public schools

outline of thesis

chapter II11 of this thesis was a history of the public school

curriculum it concentrated on the philosophies the men behind the

philosophies methods and propounderspropoimderspounderspro of same and the chronological

events chapter III111ili gave a history of the development of the LDS

seminary curriculum emphasizing the major changes which have taken

place andaridarldalid the men and events behind them A comparison of the two

histories and conclusions made up chapter IV

behlnd
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CHAPTER II11

OVERVIEW OF THE HISTORY OF SECULAR curriculum development

historical setting

the hypothesis of this paper strongly suggests that secular

education is basically godless the state in all its dealings with

the education of its people has to leave out religion generally

this has always been the rule there have been times when the church

and state were looked upon as the same unit and therefore the religious

training was heavily emphasized generally the history of secular

training has been without the teaching of a god or gods its emphasis

has been allegiance to the state the godless state the affiliation

of any religious organization with the state would always bring about

fear of state influence upon the religious organization or of religious

influence upon the state organization

in examining the history of curriculum it should be kept in

mind that those who generally developed the philosophy and then the

curriculumcurrictilum never included a god or a god teachings to man here on

earth their approaches were either to develop the arts within man

make man more adaptable to his environment or to teach him more

scientifically

most historians believe that curriculum and its attending

philosophies started with greece it is true that greece had its
many gods but still the state was important the spartansspartanoSpar trainedtans

9

set

C

gods

scient if icallyicalla
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their young people to carry on the responsibilities of the state

plato taught that it was the states total responsibility to educate

and develop the child rome adopted this hellenistic philosophy but

modified it to the extent that families not the state were responsible

for education nevertheless in 383 AD rome took over that respons-

ibility until the fall ofcf rome patriotism was considered to be the

highest virtue and not much public education took place between the

fifth and the fourteenth centuries this was the time when the church

generally ruled and influenced the curriculum for a time there was

a newriewliewllew morality christians believed each human soul had greater value

than the whole material world at this particular elmetime education was

but for a few the prospective priest monk or people of royalty who

became the future teachers doctors and interpretors of the law

in the fourteenth century a new movement began which was to be

later identified as humanism the religious scholasticism of the

middle ages gave way to a new spirit of scientific inquiry in which

old ideas were undermined and new ideas were accepted new institutions

were developed and learning was carried out in a broader spirit
0

unrestricted by the narrow limits previously set up by the church

the influence of the church did not suddenly die the reformation

paralleled humanism for a period of time with a new emphasis that

pushed education closer to state control martin luther 148315461483

advocated

1546

compulsory education for boys and girls the prime purpose

donald F popham foundations of secondary education
historical comparative and currlcularclirricularcurricularCurrlcurri minneapolis1cular minn burgess
publishing co 1968 p 24

0
popham op cit p 37

1

2

2popham
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of education was to prepare the pupil for life in the home vocation

civic life and the church 3 men like phillip melanchthon 1497-

1560 johann sturm 150715891507 ulrich1589 zwingli 148415311484 and1531

john calvin 150915641509 followed1564 in luthers footsteps in advocating

more and more education for the masses more and more the length of

school was expanded as well as the curriculum the movement spread

to the netherlands then to england andaridarld subsequently to the infant

americanAnic coloniesrican the act of supremacy in england in 1534 put the

church under control of the king the monastariesmonasteriesmonast andaries preaching

orders were abolished and their wealth confiscated schools were now

under the royal1royaltroyalbroyal eye or in other words civil guidance

psychological beginnings

the age of reason followed which is generally placed between

the sixteenth and seventeenthseventeen centuriestb science starledstarcedsnarled to reign

supreme this was the time of copernicus 147315431473 kepler1543 1571-

1630 galileo 156416421564 bacon1642 156116261561 descartes1626 159616501596

and

1650

johann amos comeniusmeniusromeniusCo 159216701592 who1670 was one of the great educ-

ational philosophers of his time ilehellelie believed education ought to be

universal regardless of sect uniform and compulsory he maintained

that education must be kept realistic that ideas should be kept in

touch with current events of that day john locke 162317041623

followed

1704

with similar ideas but was one of the first with a psych-

ological approach to education

he maintained a that all human ideas ultimately

bid p 38

0

31bid
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depend upon experience b that reward of bodily pleasure or
punishment of bodily pain neither establishes the actions rewarded
nor dis establishes those punished c if all the desires
expressed by the child are given approval he will become overly
aggressive and incapable of socialized behavior d if the child
is to continue to prefer doing something he must have occasional
relief from it in the form of an activity of some other kind

e if the child is to know something he must be curious about
it 4

locke was also the originator of what his followers later

called faculty psychology

when john locke with some its buts and whereaseswhere venturedases
to propose that the mind possessed what for want of a better
word might be designated as faculties he little suspected
that his carefully guarded statement would someday hatch the
so called faculty psychology

faculty psychology was a fairly simple educational psych-

ological idea its main premise was that the mind was divided into

compartments or as his followers stated faculties each was

basically independent of the other one could improve the sharpness

or capacity of each faculty by processing through it certain subjects

latin and greek trained the mind geometry gave potency to the reason

and simple drawing fortified the power of observation when one

became efficient in making a piece of furniture this efficiency was

transferred to his ability to comb his hair till his garden or

handle his horse the trend of thinking that man was an animal and

science could determine all things had begun

bid

p 294

5

6

41bid op 596059

adolphe

60

E meyer an educational history of the american
people new york new york mcgraw hill book company 1967
p 294

leyer op cit6feyer
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curricular beginnings

the eighteenth century was known as the age of enlightenment

jean jacques rousseau 171217781712 had1778 great impact upon this century

he left home at the age of sixteen was hired by several women as a

lover and worked in very wealthy homes through the influence of a

friend diderotderotdidelotDi he found his way into the circles of some of the

enlightened minds of that era perhaps it was this freedom from

social norms that allowed him to look at and criticize his own environ-

ment he wrote several books but one that had great impact was emile

it was the practice in education coto force the child to conform to the

conventions of adult life children were made to memorize facts

before understanding them 7

take the very reverse of the current practice and you will
always do right nature would have children be children before
being men if we wish to pervert this order we shall produce
precocious fruits which will have neither maturity nor flavor
and will speedily deteriorate we shall havellave young doctors and
old children childhood has its own way of seeing thinking
and feeling and nothing is more foolish than to try to su-
bstitute ours for theinthem

rousseau thought of the child in terms of stages of growth

and development right into adulthood if treated properly in each

stage a person would grow to have humanity in his heart

the romantic philosopher did not undertake to put his teachings
to the test of practice this lie left to more realistic followers
of later generations he succeeded however in shunting theory

stuart G noble A history of american education new york
new york farrar ac&c& rinehartrinchart 1954 p 220

oblelobletoble op cit p 221

J donald butler religious education new york new york
harper & row 1962 ppap 727372 73

7

is8

9

pract-ice

81
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into new channels when he called attention to the necessity of
adapting education to the maturity of the child liehelleile prompted an
interest in child psychology thacthat has ever been closely asso-
ciated with methods of teaching

the next individual to move historically into the educational

scene was johann heinrich pestalozzi 174618271746 many1827 of rousseausrousseauxRousse

suggested

aus
reforms were elaborated and practiced by pestalozzi greatly

influencing elementary education both in europe and in america he

had experienced many failures in life the last one being a farmer

though bankrupt he was able to keep part of his farm and the buildings

these he turned into a school for underprivileged children he

taught thermthornthemthemm weaving and spinning and at the same tinietime taught them

letters and number combinations three great principles came from

this experience a the atmosphere of the home should pervade the

school b industry was associated with education the first of

industrial education c a new form of instruction came into exis-

tence the method of sense perception which was later called objetobject

method t he also wrote a book called leonard and gertrude his

fame spread from switzerland to germany england and america hefleeleeie

later opened other schools and had many sitorsvisitors from these countries

he greatly influenced men like emanuel fellcnbert william russell

and horace mannmalin

like a small snowball rolling downhill growing larger and

larger so was educational philosophy and curriculum friederich

froebel 173218521732 believed1852 that curriculum must originate within

noble op cit p 221

jesse A bond and john A hockellhockeltHoc curriculumkeLt trends and
teacher educatioeducation ann arbor michigan edward brothers 133
p 7

10

1 xis

tl A

v

1onoble

19-53153

ais
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the learner not outside him and that the learner must draw upon the
12culture for the substance of his learning he followed in the

footsteps of pestalozzi with the same idea of sense perception or

object learning froebel is the father of educational toys and objects

as well as of modern kindergarten

johann freidrich lierbartsherbartsherbertslierHeriieriler
apperception

barts

even though G stanley hall opened his educational psychology

laboratory in 1879 at john hopkins universityUni itsvarsity real effects were

not felt until the beginning of the 20th century consequently the

last great figure ot bhethe 18th and 19th centuries was johann freidrich

herbart 177618411776 herbart1841 inherited the chair of philosophy at the

university of konigsberg from the great philosopher immanuel kant

while in this position he started a pedagogical seminary which was

10
dedicated to building a bridge between philosophy and education

herbartsherbertsHer contributionbarts to the field of education is the idea of a

content centeredcentered11 philosophy so great was his influence that it
lasted for nearly a century untiuntil the ascendancy of john dewey

herbart is considered to be the father of the modern science of

education and psycholopsychology

herbart conceived of the mind as being what it contains he
was a cold realistic intellectual for whom the mind was equal to
its contents to him the mind was both conscious and subconscious
As ideas would fade from the conscious mind they would collect in

12 ronald C doll curriculum improvement boston mass allyn
and bacon inc 1970 p 8

butler op cit p 80

popham op cit p 64 meyer op cit p 238
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clusters so to speak in the subconscious the larger the clusters
of ideas the more power it had to push back intoirtoinco the conscious
mind only when the conscious mind was parallel or in the same
channel as a small cluster would these small clusters be able
to come back into the conscious mind butler notes that even
though this may sound somewhat like freud there was never any
connection the following is a detailed step by step example

1 the teacher must call up into the consciousness of the
student those clusters of ideas in the subconscious mind which
are relevant to the subject at hand which is to be taught

2 tnetheane presentationpiesentationpresenitationpresenpiesen oftation the new material for which the ideas
already called up will provide an appropriate context or in
herbartian terms an appreceptivepreceptiveap mass

3 the third step is comparison or abstraction in other words
the relating of the new and the old

4 the next step is generalization or assimilation by which
is meant relating the new learning to a wide scope of knowledge

5 the final step is application of the new learning in
practice

another way of stating the above is that we learn the new in

terms of the old butler is more precise there is usually a

context of ideas for learning within which the new learning is under-

stood and assimilated herbart called uhls new educational philos-

ophy apperception 11 heilellelie also had three other philosophies which were

closely linked to apperception these also remained for nearly a

century as the accepted educational philosophy 1 the highest good

for man and therefore the ultimate objective of education is moral

character closely associated was 2 the idea of everyones having

a unique individuality he cautioned teachers not to impose their own

personalities on their students 3 A childs learning is most effec-

tively started when it is set into flame with the spark of interest

herbart did not believe that learning had to be distasteful as was so

butler op cit

p 82

meyer op cit p 29
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commonly accepted at that time

not only did he regard interest as indispensable to launching
of the learning processpro butcesscoss he also believed that in the event
of its absence it behooved the teacher to resort to every trick
in the school mans repertoire

there are those who contend that herbartianism is abandoned a
relic of the past perhaps they are right but the facts appear
against them whoehovrho but cynics would scoff at moral character as
an end in education who but loons would undertake to teach the
young without the powerful charm of interest even correlation
remains and so do the formal steps if not in the original then
at least as an echo and sometimes even as an echo of an echo

this is not saying even in a remote degree that present
day promoters of the educational art and science are herbartiansHerbart
it

ians
is merely suggesting that at the bottom of herbertsherbartsHer doctrinebarts

there was not a little that was of intrinsic soundness and that
given refinement and modification it has filtered into current
pedagogic usage

effects of the industrial revolution

one of the great movements that changed the course of history

was the industrial revolution it was not without effect upon the

philosophies of education though not implemented immediately it must

be remembered that there was generally a fifty year delay before the

educational world became fully aware of some of these theories even

though herbart is considered the father of the modern science of

education and psychology it was herbortherbert spencer 182019031820 wilowho1903

launched education with it philosophy and curriculum into the pure

scientific approach he asked the question what knowledge is of

most worthworth1wortha his answer was science

science it is for self preservation science it is for gaining

ibid
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a livelihood and science it is for the most perfect production
and enjoyment of art in all its forms 11 for all purposes of
discipline intellectual moral and religious the indispensable
key once again is science this is the verdict on all counts

this scientific approach though assailed by many at first
was to become the standard for education especially in the field of

educational psychology as will be outlined later many of the early ma-

sters of curriculum development would appear to have a scientific approach

the beginnings of educational
psychology

at the beginning of the twentieth century due to the new

scientific approach education was beginning to be a ball with many

facets no longer was education a place where the student sat still
and straight and had stuffed into his head a bunch of facts that

through this process he was to become a morlmorri intellectual 5 society

oriented individual education was not only examining probing eval-

uating things outside itself but instead was turning on itself in an

effort to change itself for the better this was the beginning of

psychology later to apply its principles and become known as educ-

ational psychology this would affect the philosophy of education which

in turn would change the curriculum it started with a german named

wilhelm max lundt who projected for us the picture of psychology as a

true and respectable science subject to the laboratory he opened his

first laboratory in 1879 and one of his first students was granville

stanley hall hall is given crediccredit for being the founder of the

psychological movement here in america as well as the father of child
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his theory of thought and action and also what is now spoken of
as psychology of the act and even more his theory of the
experimentalflexperimental method of knowing

19

psychology

he was concerned to give a systematic account of
how the psychophysiological process of children differ from those
of adults and of the manner in nichwhich children develop from birth
to the end of adolescence

another student of wundtwindtmindt was william james a medical graduate

of harvard while a student of wundt he became acquainted with many

ideas from a mathematical and philosophical genius named charles pierce

pierces main thought was that all ideas should be subject to exper-

imental verification james was responsible for the term pragmatism

filtered into the thinking of
dewey where one can still detect it in such doctrines as learning
as an active process thinking as problem solving experience
as doing and makinomaking and several more

james main theories wezewere

1 what concerned man was the practical business of reacting to
his environment

2 having a medical background it would be natural for james to
want to know how the nervous system looked or was built but
he was only concerned how it functioned

3 man was a creature of reason but also of feelings and the
latter more often than not overcame the reasoning

4 man was a walking bundle or habits which determined his
actions he called this his theory of acquired reactions
very similar to what later and independently developed into
the behavioristsbehaviorisms

5 the heart of james psychology is the stream of conscious
thought the continuous onward flowing current in which the
self is forever involved it turns on behavior and governs
it at times it restrains it or shuts it off altogether the
stream of thought which is in constant flow and flux is not
only personal it is also selective in fact even the organismorganisms
sense organs function to such a purpose consciousness
wrote james does not appear chopped up in bits such words

r 0 popham op cit p 145

meyer op cit p 279
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as chain and train do not describe it fitly as it presents
itself in the first instance it is nothing jointed it flows

hereafter let us call it the stream of thought of
consciousness or of the subjective life and so it has been
denominated ever since not only by psychologists but also
by historians sociologists and anthropologists by writers
and artists and by the more articulate gentlemen of the cloth
and the teaching profession 4

james laid the way for psychology to become the study of

behavior

the wonders wundt wrought in his painstaking germanic manner
james conjured up with his deft and dainty though by no means
superficial hand both men helped to put psychology on a
scientific groundwork both furnished it a corps of trained and
scholarly workers and both caught a glimpse of psychologypsychologys
potentialities for lifeslifers numberous and varied enterprise and
especially for learning and teaching

S t ru c tura 1 i s m

out of these beginnings of educational psychology evolved five

theories of human behavior one group camecarne to be known as the

structuralists associationism this theory of behavior was fathered

by wundt and nurtured by edward bradford titchener and reached its
prime in the later years of the nineteenth century the following is

an excellent description of structuralism

for all his incandescence titchener exerted only a small
influence on american thought reserved conservative an
astringent practionerpr ofactioner the strictest scientific canon titchener
spent most of his working day in the laboratory compared with lheahe
debonair gladsome james boundlessly absorbed in human doings
titchener was an iceberg the pursuit of scientific truth he
regarded as something which vaswas not merely dispassionate but
impersonal science he held started when men began to look upon
the world as a vast machine workingworkinll precisely as a tool or an
engine worked the concept of psychology he insisted is
the morphology cf the mind what is there and in what quantity
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not what it is for function in other words is none of its
business As for the living organism this is the biologists
domain and into it the psychologist shall not trespass and as
for putting psychology to work on the problems of man let the
biologists and sociologists and the similarly inclined attend to
such affairs the aim of science is to establish the facts it is
no more concerned with the moral values of those facts than it is
with the moral significance of the houseflyhotsefly or the pneumococcus
the moment science undertakes to nakemake value judgments by sepa-
rating its data into classes of good and bad it becomes wishful
and ceases to be pure science

in his method the structuralist relied mainly on introspection
or self observation but this was neither the ferveredfer selfvered
vivisection of a rousseau nor the almost bland self examination of
james and his troop of functionalists on the other hand titchenersTitch
introspection

eners
though nownounoo generally rejected involved a steeled

selfless cautious and minutelyminut painstakingelv reporting of ones
mental processes with utter disregard for their worth or meaning
the psychologists task in short was first to analyze and tilenthen
to synthesize mental experience 20

structuralism fell because of its own determination to be

absolutely scientific and objective it looked upon the conscious mind

9 7as a separate entity it received the title of atomism it could

never accept the interrelationshipsrelationships of the whole human being however

credit must be given for the attempts to be absolute in the scientific

approach

functionalfunctionalism sm

functionalism was next on the behavioral scene in fact it is looked

upon as american in origin the structuralists before them were cold

objective self analysts they concentrated on what a man was the

functionalists on whatahatshat he did habits instincts feelings sensa-

tions andaridarld thoughts dominated their approach
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27ibid271bid

liv ng

1

1 lic hotseflyCD

26

27

inter relat ionshionah ipsaps
CD

261bid

ilc housefly



www.manaraa.com

22

the readiness to give counsel and instruction has brought them
as it has theologians and philosophers into the arena of human
affairs it was dewey a functionalist who in 1899 in his
presidential address before the american philosophical association
in congress at new haven connecticut called for the application
of psychology to social practice and it was because of fun-
ctionalist promptings that the hugehube aggregation of psychological
specialists came upon the scene 20H

the

0

willingness nay the eagerness of the functionalists to
emerge from the academic sanctumsanc totuni examine ordinary peoples
problems naturally vastly increased the scope of their science
but it would bbbe a mistake to assume that their searchingssearch weretingslings
directed merely at giving guidance actually they advanced their
psychological science a good deal they developed a maturer
methodology thythey unearthed newnow clues to the way we learn and
they gave attention to the way motives and goals shape the course
of our daily living the functionalfunctionalists were in the very fore-
front in sensing the significance cf human behavior and dynamics
two prized and fundamental concerns of every earnest and up to
date psychological sect finally they demolished uhe cherished
fancies about the successive steps involved in the development of
our mental functions from infancy to maturity

it is difficult in examining the history of the psychological

movement to put all events in an exact chronological order when one

stands back and looks at real generalities the investigations into

the psyche or consciousness of man the idealistsIdea werelists first rousseau

locke pestalozzi froebel were always aiming at the utopia thus the

category idealist

behaviorism

during the latter part of the nineteenth century ivan pavlov

ibid281id281 id p 284

ibid p 285

hu e

will incness

c urse

29

herbart pierce and james were realists down to

earth using the scientific approach to a historian it might seem

that one movement grew out of another but this was not always the

case this study is not attempting that exactness rather the what

as compared to the when
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was experimenting with his famous dogs pavlov knew that when a man

or a dog consumed food the saliva glands flowed he noted also that

the glands started to flow even before they began to consume the food

he experimented with the clanging of bells or shining of lights when

the food was brought to the dog the glands would flow with the light

or the bell and no food thus the theory of conditional reflexes

came into existence pavlovs official paper translated did not reach

america until 1902 it did not take long until it was a widely accepted

psychological phenomenon john B watson became the great advocate

at first he was skeptical but within ten years he was proclaiming

give himhinihinl a healthy and normal infant and he could condition him to

become the kind of adult he wanted him to be 0 As others got on the

bandwagon this particular approach became known as behaviorism

the behavioristsbehaviorisms reached their apex in the 1920 they

undertook to conduct their operations with the calculated and rigorous

procedure of the laboratory scientist and consequently they were

obliged to confine themselves to dealing with only a small part of

the vast field of human behavior at the same time however their

painstaking methodology put new vigor into their science it was the

behavioristbeha whoviorst put the final quietus on the introspective procedure

and it was his sharp and forthright assault on the stale practices of

the older psychologiespsychologicspsycho whichlogies prompted their keener and more astute

practitioners to check and overhaul their professional wardrobe thus

the behaviorist served to catalyze the development of psychology as

a whole

ibid p 287
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connect ionlonionistlonistist psycholopsychology

one can say with certainty that out of the behaviorist movement

came edward lee thorndikesthorridikesThorn connectionistConnectdikes psychologyionist 1 pavlov had

come up with the idea of conditioned reflexes in reality it was

nothing more than a stimulus response action coined by thorndike

thorndike added the stamped in and stamped

the former suggests that frequency

and recency of stamping will strengthen connections the latter that the

individual tends to retain responses that are satisfying that is

pleasurable and to eliminateellelieil thoseminate that ro annoying painful since

the SRS bondR process can be measured with a high degree of precision

psychological experiences can be subjected to exacting quantitative
31experimentation

thorndike in poineeringpoi thisneering particular approach became an

observer of the behavior of animals under controlled conditions liehelleile

was precise in all his observations and measurements he was also

responsible for the view that it is easier or children to learn and

more difficult for adults even though many of thorndikesThorn originaldikes

ideas have been under attack and many have succumbed liehelleile is still
regarded as one of the great pioneers in educational psychology

Q 1

theodore brameld patterns of educational philosophy new
yorkfork new york HOILholeholc rinehart ac6c& winston inc 1962 p 199

connectionist

are

for

3ltheodore philos

out approach it implies

that all animals including human beings build patterns of response

by stamping in and stamping out connections between stimulus S and

response R in this way bonds of connection are built up or broken

down the chief lawslaws11 governing this process include the law of

exercise and the law of effect
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gestaltismgestaltistGestalt

wolfgang

ism

koehler was critical of thorndikethorndikes approach that

animals learn by trial and error he had written a paper on his

observations of chimpanzees

by means of a series of graded experiments he concluded that
our simian cousins were indeed capable of such a process thinking
mental process not just a random act uhenwhen confrontconfronted by a
total situation they grasped it by perceiving all its parts not
as separate entities but together as an integrated whole

the following is a quote explaining gestaltismgestaltistGestalt whichism explains

in greater detail koehlersehlerskoehlertKo theory

gestalt is german usage for form or shape
though in english psychological speech the word has been generally
rendered as pattern or by the ghastly configurationf1configuration

p 288
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her th in

what-
ever you name it for its proponents it is the basic mental attri-
bute every experience they contend has a definite and intrinsic
pattern and the various aspects of any experience reside in their
sum at the moment they congeal and appear tc us as a mosaic whole
does the professor attend a session of the faculty then clearly
his humors tag along tco his gaseous stomach his hard pressed
spouse a coeds perfumed note in short his joysloys and melan
choliescholeesch andolies with them there is the effect upon him of his immed-
iate surroundings the hard seat he suffers in the smoke filled
air and his comrades in facilitate who please or bore him or
maybe even sour and depress him whatever his reaction to the
question at hand it is borne upon by a consciousness of the
environment by its coalesced totality

the gestaltists basic theory may easily be followed by one
of his favorite exhibits glimpse at the accompanying figure and

you will notice that each of its walls shows a break yet the
viewer in his minds eye tends to bridge the breaks and to
behold the figure not as three broken parts but as a triangle
this the gestaltistsgesfaltists lellfelllelitellteil us is becausebccausemccause we incline to react to
the situation in the gross rather thanthon to its separate and ex-
plicit details we thus react to elementselc whichments are dominant

meyer op cit
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thusthiisthuis gestaltists regard purpose as an integrating element of
experience JJ33

the gestaltists usually attacked the behavioristsbehaviorisms behavior

was not a bunch of connections but a release of tensions A man has

to fix something about the house that his wife has requested be done

until the last nail has been driven or the wall painted he is under

tension the whole is affected why do we act one way in a given

situation and act entirely different when the situation changes again

the whole is affected

in summary of this particular approach one can see that over

this period many great insights were postulated practiced and then

fell under the attack of newer ones this is not to say that all have

been rejected just the opposite the scientific approach pruned

much of the imaginings of man and left the basic truths of which much

is in use today

the next great movement to hit educational philosophylilosophy was

similar to the above it has been generally termed by man as pro-

gressivism 1 that term will be used below but a better term according

to the writer would be deweyisindweyismDwey ism

lilkiikli osophy

26

and to others which are only partially apparent the pattern
gestalt oiof experience however is not necessarily fixed nor

is it all times the same now one set of elements may predominate
and now they trayiray recede and b replaced by another such a shifshift
gestaltists say depends largely on the purpose of the moment
holding that a rational and sensible man knows what he is about to
do and how he is going to do it gestaltists lay great weight on
the live and dynamical context determining one state this way
and that change another way even more we may experience why

a given effect should be just teiethechetele onone growing out of it

because john dewey is responsible for

one of the great educational movements to come upon america and the world
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deweyismjeweyisniDeweybeweybevey orism pragmatism

to understand the philosophy of dewey it would be well to

examine some of his background and life quite often the circumstances

that one lives in determines the thinking actions and future of that

individual the first big impact came upon him as a junior at the

university of vermont dewey had always been certain that as a

christian mans life was shaped by his moral will now a new philosophy

challenged his thinking thomas henry huxley an inconoclastic individual
Q

asserted that lifes determining forces were unalterably material 1

this huge division of lifes explanation bothered him so much he spent

much time in the philosophies trying to bridge the gap As a result he

became a master scholar in philosophy he was not able at this time

to bridge the gap but nownov he had found his world

ilehellelie next went to ohnsjuhnshuhns hopkinsllopkllopi universityuniversiauniversitUniverins toysicsit do graduate work

some of the masters he studied under were charles pierce G stanley

hall and george sylvester morris heieherehele he was introduced to the

spirituality of hegel huxley was disposed of

after ten years at johns hopkins dewey went to chicago

here he was to lose his equilibrium again the midwestmid atwest the turn

of the century was no heglanhegianreglianceglian utopia life was still hard in many

places there were men who could inakemake a fortune and also

legions of lifes losers drifting in helplessness and despair in
such a chaos of dogjog eatcat dog and especially in chicago where things
metamorphosed before ones very nose it is no wonder that a social
minded man like dewey found it harder and harder to invert his
confidence in the soft blue sky of hegelian snuggery wherein
reality was not matter but an absolute and unalterable spirit
As a result deleysdeweys intellectual concern now veered toward
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the social problems which raged and rioted all around and so as
the earth spun on his thinking began to lay inoremorelnore and more weight
on social reconstruction and especially on the conflicts gener-
ated when the forces of democracy science and industry collide

p 259
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dewey with a few friends and neighbors opened a school for

their children under the auspices of the university of chicago

deweyteweysbeweytewers basic credo of education was that ideas attain validity only

whenwilen they are applied successfully this new laboratory school was to

test his philosophy it started off with an enrollment of sixteen

pupils and two teachers six years later when the school was closed it
had 140 students and 23 instructors the following gives an insight

into the actual running of the school

the idea of a school experimenting with children was no novelty
in the nineties pestalozzi had toyed with it and so after him
had froebel herbart and several othersot fvenavenliers so tiiethetile idea was
still brash enough to make right thinkers shudder in mortal feargear
the dewey school was in truth quite unlike the conventional
affair with its lines oiof benchedben andclied muted young awaiting cheir
master to quizzquezz and drill themthen the usual hand to hand grapples
with the three Rs the drills in spelling and grammar and the
forced marches in history and geography were nowhere to be found
instead small gangs of young were busy at various things some
might be huddled over a book a map or even a stone or a bug
dead or alive and kicking others might be making things with
hammer and saw or with paint and brush still others might be
engaged in free discussions energetically carried on As for the
teacher instead of confronting her charges from atop her podium
she was up and about her statuelike reserve discarded lending a
hand here suggesting there and hearkening to the lavish jabber
of question and comment no death house solemnity intruded here
instead there were activity and talk the incessant gusty chantercharterchatter
which emanates from children interested in what they are about

deweysdeleys first premise was to train children in cooperative and

useful living his second premise was that children learned because

of the interest inside the child prodded or goaded the child whennhen

meyerleverleyer op cit
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that interest was gone learning basically ceased he observed children

at play in learning their games flying their kites walking on their

stilts this sainesame kind of interest should carry on into their school

work hisplishaishals third premise was that the school should reproduce in

miniature the typical conditions of the social life 1

under the circumstances the herbartian prescription with its
stress on the formal imposition of subject matter from above and
from the outside the darling then of every thoroughgoing school-
master got onlyOTLIVohly frosty glances from dewey and his workerscoworkersco
he called instead for what in the argot of pedagogy currently
passes as the activity program and which in its full florescence
comprises every aspect of the childs individual and collective
living from play and recreation construction and creation to
contacts with natures greenery the birds and beasts and the
man made culture revolving all about him all subjects even the
old and patinaedpatin Rsaed were to be derived from the childs activities
rather than from a logically prearrangedpre systemarranged of academic hand
me downs preserved in schoolbooks thus transformed said dewey
the school is inspired afresh now the childs habitat where
he learns by directed living it no longer halters and hobbles
him with lessons having an abstract and remote reference to some
possible living to be done in the future education as thehilebile
schoolmansschoolmannschool parlancemans presently had it is not preparation for life
it is life itself 38

and so deweysdeleys activity programs started it took years

before it finally overtook and subdued the formal herbartian approach

meyer commenting on deweysdeleys school and philosophy said they were

withouttwit ahout peer or even a rival J

overarching all the above dewey had an even deeper purpose liehelleile

was trying to reconcile the gap that was forming between child and
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urriculum school and society interest and effort and so forth

america had come from a simple agrarian to the complex industrial
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society As mentioned above dewey could see the clashing relationships

between democracy industry and science getting louder and stronger

to him the answer was found in the school room the training of the

young that would take over in future years

the wholewhoie thing can be summed up in a nutshell a bit large
perhaps as nutshellsnut goshells but still a summary education is actual
living and not just getting ready for living on some distant and
unpredictable tomorrow education is the process of growing and
as long as growth goes on there is education education is a
never ending overhauling and reassembling of previous experience
finally at its best and fullest education is a social process
and to make this process flourish the school must be a democratic
society 40

secondarySecon educationaldarydarl problems

high school education through the turn of the twentieth century

had centered mostly in preparation for college in fact noblenobie con-

tends that much of the development of educational theory up to that

time was centered on elementary education this is true to a degree

most of the education in america was an elementary type A statement

by thomas 11 briggs during world war II11 gives some insight to this

problem liehelleile is commenting on the lack of education found in many of the

inductees into the military serviceser thevicevico problem was with the accom-

plishments of secondary education

the war called attention to many particular weaknesses in
secondary education the lack of an accepted philosophy of
secondary education was cited the failure to teach languages
mathematics and sciences effectively and even to maintain
enrollments in these courses was another A third was the
failurelailure to realize the american dreadreamdrean of universal secondary
education one third of the american youth did not enter the
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high school and of those who came only half remained to graduate
it was these latter facts that led to the movement for life
adjustment education

now if only two thirds of the potential high school enrollment

were actually attending and only half of these were graduating that

figure according to the mathematics of the writer is thirty four

percent this is 194019451940 it1945 would hebe safe to assume that the same

ratio would apply or might even be less several decades earlier when

there was less emphasis on a high school education

this problem was recognized at the turn of the century several

national committees were organized namely thetlletile committee of ten in

1893 the committeecordcorr ofmitteecittee nine in 1905 and the commission on the reorgani-

zation of secondary education in 1918 it was from this latter commi-

ssion that the seven cardinal principles of education originated

As noted above reference is made to spencer he ha been

mentioned earlier as a contributor to the philosophy of education he

was very utilitarian As noted earlier his paper what knowledge is

most worth challenged the current high school curriculum

he classified human activities and arranged them into five
categories then described the kind of knowledge that is related
to each activity his five categories of activities are 1

activities which relate directly to self preservation 2

activities which indirectly relate to self preservation 3

activities which relate to the rearing and disciplining of
children 4 activities which relate to the maintenance of social
and political relations and 5 activities which relate to leisure
and the qualification of tastes and feelings 0

it was from these activities that the seven cardinal principles

Q
H G good A history of american education new york new

york the macmillan co 1963 p 155

popham op cit p 155
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evolved their final report stated

it is the ideal of democracy that the individual and society
may find fullfillment in each other the purpose of democracy
is so to organize society that each member may develop his perso-
nality primarily through activities designed for the wellbeingwell
of

being
his fellow members and of society as a whole consequently

education in a democracy should develop in each individual
the knowledge interests ideals habits and powers whereby he
will find his place and use that place to shape both himself and
society toward ever nobler ends

to determine the main objectives of education the report
states that an analysis of the activities of the individual must
be made this analysis led to the definition of the principal
objectives of education known as the seven cardinal principles

1 health 2 command of fundamental processes 3 worthy home
membership 4 vocation 5 citizenship 6 worthy use of
leisure and 7 ethical character these seven objectives are
spencers five categories transformed and rendered into specific
goals for american secondarysecond educationciry the cardinal principles
received national attention and during the decades since their
enunciation they have guided the planning of the structure and
program of secondary education in the united states

koopman notes that the usefulness of the high school narrow

and rigid curriculum was questioned in a burgeoning society based on

a democratic philosophy 45 he states that not until 192019301920 did1930

curriculum begin to flower thorndike james dewey were not really

known

what do the above events pertaining to curriculum from 1890-

1930 mean secondary education was taking on a new purpose junior

high schools and junior colleges were coming into existence high

school was to prepare the student for life and not just college

preparation in fact the definition of curriculum was changed to

popham op cit p 156

G robert koopman curriculum development new york new
york the center for applied research in education inc 1966 p 4
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tryivluinnctkalinnctka plan the unit method ability
grouping and uhetheehe activity program11 to mention a few most of
these plans have withered away to be replaced recently by organi-
zation schemes like the trump plan and the gradedungradedVa school
unit

33

alllall the means employed by the school to provide students wth oppo-

rtunities for desirable learning experience it consists of all
the experiences of the pupils whicli the school promotes in its efforts

to educate the pupils

review of the twentieth century

it would be proper to look at dolls catalog to see what has

transpired since 1920 those events that pertain to this paper will

then be explained

the past four decades the 1920s 1930s 1940s and 1950s
have brought an interesting array of developments the origin of
which can be found in an interplay of forces which have crowded
the educational scene A desire to learn more about learners
launched the great testing and measurement movement in the 1920s a
movement which some educators have now deprecated therpthere developed
during the first two or three decades of this period several plans
designed to malkemakemaike leachingteachingdeachinteachin easier and more effective the project
method

9
the dalton plan the

in some school systems subjects have been correlated with
other subjects core programs once much discussed have yielded
place to limited numbers of similar programspro bearinggranis the names
general11general education and block of time work experience consumes

a portion of each school day for a minorityminori oftv high school pupils
textbooks and other teaching materials have improved and facilities
are the best ever the curriculum of the elementary school is
broad enoughenouelou toh drive many a teacher to distraction and the
elective system in secondary schools has come to full bloom
individualized instruction in reading and other subjects together
with individualized help with psychological speech hearing and
other problems is being given to pupils in many school systems
programmed instruction and computer assisted instruction have come
into limited use with promise of continued improvement and increased
acceptance during the 1950s 1960s and 1970s schools have been
attacked for expensiveness failure to teach fundamental subjects
adequately and allegiance to john dewey and progressivism the

ibid p 6

good op cit p 410

46
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curriculum has been developed in part by specialists in subject
fields who have rivaled curriculum generalists and educational
psychologists as resource personnel in curriculum improvement

A new influence in curriculum making has been teachers
unions and teachers associations which have insisted upon having
their voices heard in both fiscal and instructional matters where
these matters affect teacher welfare

As noted in a previous part of this paper some of the curric-

ulum philosophies were slow in getting started the one philosophy

that has had more impact upon curriculum was that of john dewey in

an interview with albert payne former seminary teacher and now editor

for the seminaries and institutes he noted in his training in the late

1930s to become a teacher that everything about education was prag-

matic most of the following explanations of different philosophies

or methods since 1920 are basically pragmatic that is they have as

their basic philosophy the idea of problem solving and education

relevantrclcvant to the problemsprob oflemis the time it is interesting that iris V

culley notes that since 1938 there has been little change in the curric-

ulum field

the forms with which it was established were securely constructed
and continue to endure the work of these shapers of the field
seems in most respects still fresh and timely their special
interests still persist giving continuity to current thought on
curriculum

what has happened since that time is that the

present thinkers unhampered by the experiences of the shapers
as they groped blindly toward a formulation that was scillstill ahead
of them seem freed to undertake more sophisticated sorts of
speculation about curriculum making

doll op cit
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A brief explanation of some of the curriculum innovations

noted by doll will be outlined

project methodmethods this was one of the most radical approaches

to education in the twentieth century its spokesman was william

kilpatrick who was also a spokesman for john dewey dewey had written

a book democracy of education which was full of clogged and

clotted prose51 kilpatrick clarified deweydowey and presented the idea

that school be transformed into a place where actual experiencing
CQ

takes place 1 one of the postulates of dewey was that the interest

of the student be constantly there therefore kilpatrick asserted there
CO

must be a hearty participation by the learnerlear 1 63nernar psychological

principles must be involved as well as the ethical element of respons-

ibility so the student involved himselfI1 in everything from building

a boat to writing an essay about something as to why cocks crow at

davmbavm or why a mug of cold beer frosts in the summertime in a nutshell

kilpatrick asserted

that we learn what we live to live anything in a full sense
is to put the self wholeheartedly into the thing and doing this
in behalf of some purpose more precisely 1I learn what I1 live
as I1 accept it to act on and live by thus we learn
whatever we accept as true you learn not only your
responses but your way of thinking about things I1 learn in
the degree that I1 think it feels important to me and how it fits
in with what I1 have already learned and believed what I1 thus
learn I1 build into my character

this particular movement reached its pinnacle in the 1930

meyer op cit p 317

52 ibid

ibid p 319

ibidbid
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with the economic depression it was being advocated that education

could change the social and economic query the world was in build a

new social order people lost their confidence in this particular

philosophy when it did not really take care of the ills of the

depression and the atrocities of world war II11 came

the da iton plan the essence of the dalton plan was in the
job11301il or individual schoolwork contracts each pupil agreed

formallyfori tonallynaily complete a carefully planned project or unit in a
specified time usually one month this allowed the pupil to work
in his ownmm way and his preferred rate freedom with responsibility
was the keynote there usually was a daily session to plan work
and to give counsel concerning difficulties the dalton plan
floundered on the difficulty that too many pupilspuplis accepted the
freedom but neglected their responsibility

the unit method henry C morrisonhorrison is basically responsible

for the unit method his plan was announced in 1926 and within a

decade it was a well accepted part of curriculum morrisonmorrisonsmorrisonn approach

was that for a young person to assimilate lessons was not enough he

claimed that learning was an adjustment either the student made an

adjustment or he did not if he did it was made in five steps

exploration presentation assimilation organization and adjustment

H G good as well as meyer and knobel feels that this approach

was nothing more than a rehash of herbartsherbertsHer fivebarts steps

noble contends that the unit idea was an outgrowth of the

project method popham contends it grew out of the correlation of

subjects the project method was that the entire curriculum was a

series of projects the unit plan was more modified in that the pupils

55good op cit
p 241

57knobcl op cit p 457

dalton
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did not always select the project or was a natural setting necessary

the real value of the unit system was the breaking down of the barriers

of subjects and allowing a cross section of several instead of one

throughout the years much planning by teachers has centered
upon development of the unit that plan for organizing pupil
experiences which contributes during several days or weeks to
achievement of one or more definite objectives and which is
believed to have within it unity for both learners and teacher

one other aspect of the unit method that has since developed

is that instead of cutting across several subjects that are related

one general topic is considered withvithwite subtopicssubn thattopics make up the

individual lessons the unit method is one of the curriculum ideas

which is still very much prevalent in curriculum today

ability grouping it was nothing more than putting pupils

together whose abilities were the same at a designated time thetiietile

groups were evaluatedreevaluatedre and adjustments made out of these early

methods have come individual studies the track system which is nothing

more than three groups in a class together or individually put with

corresponding groups from other classes to make up a class of the same

abilities and forms of team teaching

core curriculum this is very similar to the unit method only

emphasizing more a cross section of subjects and resource material

james monroe hughes gives a satisfactory explanation

the term core studies is used to scribedescribedc another plan for
unifying work in the elementary school under this plan a basic
unit or problem on such subjects as housing family or civil
liberties isi thes core children who pursue the core give to
this phase of their work all the time that is allocated to
generaligeneral education that is to education that is common to

all students as differentiated from specialized education or

doll op cit p 334
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vocational training in working on the basic problem children use
material from any subject emphasis is on pupil activity A

wide rangerane of reading materials as well as the resources of the
59community are used

life adjustment education

the writer could define several others such as the integration

plan unified studiesstudies1 team teaching program learning all
of these are similar to the abovementionedabove adoptingmentioned or eliminatingelimina

from

tingLingding

one another one other philosophy ought to be mentioned yet

it is not a philosophy rather it is a sense of urgency about the

american educational system it has been called life adjustment

education it has many colors of previous philosophies mentioned yet

there is enough new in it that it ought to be mentioned it began in

1944

nearly two decades had passed from lle time of the nationalrationalZlati
education

onalonai
association report on the cardinal principles before

that association appointed another commission to study education
in the US in 1935 the educational policlpoliciespolica commission was
created to select various educational problems for study
in 1944 the commission issued the report known as education for
all american youth A significant feature of this book is a
statement of objectives for the american secondary school that
is essentially a restatement in expanded form of the cardinal
principles
1 all youth need to develop salesablesale skillssable
2 all youth need to develop and maintain good health and

physical fitness
3 all youth need to understand the rights and duties of the

citizen of a democratic society
4 all youth need to understand the significance of the family

for the individual and society
5 all youth need to know how to purchase and use goods and

services intelligently
6 all youth need to understand the methods of science
7 all youth need opportunities to develop their capacities to

appreciate beauty

readin5

L
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8 all youth need to be able to use their leisure time well
9 all youth need to develop respect for other persons

10 all youth need to grow in ability to think rationally

it must be kept in mind there were many movements taking place

that affected education one was thetlletileche soviet union launching of

the sputnik 11

sputnik is generally looked upon as the spectacular event that
moved our schooling and started changing curriculum the events
really started at the conclusion of world war II11 when the GI s
ended up with inadequate education in their high schools and were
now trying to go to school the war had really moved us technically
and many were not ready for the changes education wise

edgar W knight notes another problem facing america

whether a mild form of mass hysteria or hoax discussion of
the saucers may have reflected the wave of uncertainty that
seemed to be sweeping over many americans in the age of materia-
listic philosophy that had gained powerful strength by the middle
of the twentieth century and had made for confusion in education
as well as in other phases of american life

with all the urgency there were those who criticized where

curriculum was going

the depression years brought on a great concern for the non-
academic student in 1945 charles A prosser called upon
the U S office of education to call a conference or a series
of regional conferences to formulate plans for a program of
life adjustment education in schools in 1947 a commission on

life adjustment education for every youth was formedfor
life

nied
adjustment education may be said to be education concerned

with ethical and moral living and with physical mental and
emotional health it provides both general and specialized
education it has many patterns and each school determines the
best method of meeting the goals in each community

popham op cit 5 p 159

johntohn I1 goodlad school reform in the united states los
angeles university of calif L A 1964 p 10
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the term life adjustment education has come to be a most
controversial one inln and out of education circles in recent
years one of its most enthusiastic spokesmenspokespore harlsinen R douglass
wrote that during the depression thirties the life adjust-
ment which our people needed was not the special need of any
particular group it was needed by all people it has been
pointed out also that when a pupil enters high school at thirteen
or fourteen years of age no one can tell whether he is going to
college into a skilled occupation or into a semiskilledsemi
occupation

skilled
he must be dealt with as an individual and not as a

member of a group
critics of american high school education such as rear admiral

hyman G rickover arthur E bestordestor history professor at the
university of illinois and max rafferty california state super-
intendent of schools blame the life adjustment advocates for
waterdown the curriculum of the school rafferty has attacked

life adjustment education as follows what will history sic
have to say of my generation of education the generation of the
30s the 40s and the 50s we were so busy educating for
life adjustment that we forgot that the first duty of a nations

schools is to preserve that nation the results of this
neglect are plain for all to see the worst of our youngsters
growing up to become booted sideburnedside ducktailedduckburned unwashedtailed
ieatherleatherleacher jacketed slobsblobs sic whose favorite sport is ravaging
little girls and stomping polio victims to death the best of our
youth coming inco maturity for all the world like young people
fresh from a dizzying roller coaster ride with everything blurred
with nothing clear with no positive standards with everything in
doubt no wonder so many of them welsh out and squeal and turn
traitor when confronted with grim reality of red military force and
the crafty cunning of red psychological warfare

in a newspaper article dated june 21 1973 a question was

asked concerning the person

asking the question noted that after all these years of miserable

failure why does this educational philosophy persist dr rafferty

answered that it was the teachers college who persisted in indoctri-

nating generation after generation

everyone with eyes to see knows that progressive education
under its many masks and innumerable aliases is today very much on
the defensive all across the land yet far too many professors of
education are still hanging on grimly and stubbornly to the dewey

popham op cit
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eyed doctrines of the forties and the fifties theyre still
tellingtellincy young would be teachers about the evil effects of home-
work the danger lurking in exposing first graders to the
alphabet and the need to abolish subject matter oriented ABCA

DFD

B

reportF
C

cards because they serve as mere status symbols for
the parents and encourage competition dreadful word for
grades among the pupils they sneer at learning for the sake of
learning they discourage and give low grades to any of their
student teachers who insist upon the organized disciplined
systematic presentation of subject matter as their principal
interest and function in countless professional journals they
carry onortoriout a vicious guerrilla warfare against educational reformers
who show any inclination to upset the cozy comfortable kingdom
which these professors of education have built for themselves
at the expense of both basic education and the taxpayers pocket-
book too many of our teacher training institutions are so
badly out of step these days with the great parade of public
opinion that they run the very real and grave risk of finding
themselves on another street entirelventirely from the rest of the
marchersbarchersmar thechers colleges are going to have to scrap their outmoded
insistence upon the how of teaching to the virtual exclusion of
the what we can nc longer afford to educate our teachers along
the progressive education lines characteristic of a bygone era
as out of date as high button shoes and 23 skiddoo and then
turn them out of our teachers colleges to try to make a living in
local school districts which are supported and populated by people
who crearearc fervent converts to the new education in depth 64

A look to the future

in looking to the future hughes points out that

present trends indicate that in the future organization of
subject matter will continue to be progressively more in terms
of unity and less in terms of specialized fragmentary fields
specialistsspecialist in the psychology of learning in child development
in social psychology and in social biology have effectively
challenged the soundness of a theory in which education is viewed
mainly as the acquisition of material as it is arranged in text-
books 65

it will be interesting which of the above two views will be

used by educators or will there be a merging and eclectical process

hughes raises oneoae other point that future educators ought to be aware of

64 saihsalt lake city tribune june 21 1973 sec I1 p 3 col 1
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regardless of the way subject matter is selected or organized
its value in the educational experiences of the pupil depends
largely on the effectiveness of the teacher progress here lies
in the direction of improved training and experience in order
to exploit fully the potentialities of the entire learning
situation the teacher must not only understand the learning process
and be thoroughly acquainted with his pupils lie also must have
both a broad general background and an extensive reservoir of
informationformation and understanding in the particular field in which he
is teaching 00

it is suggested that the development of the secular curriculum

can be more effective in the lives of students if the following is

incorporated there must be a love for the student regardless of

age students should feel the love thatthal a teacher has for them the

teacher can serve as a catalyst without that catalyst there is little
learning except with those few self motivated individuals

summary

in summarysumsun curriculumnarynacy with its associated philosophies appears

to have developed beyond the expectations of those who lived hundreds

of years ago and began to dream then criticize then bring about change

curriculum has come from the preservation of the state to the preser-

vation of the individual from the stuffing of the child with facts

whether he understood or not whether the facts applied to his need or

not from the idealistidealists of rousseau to the realists of herbart from

the philosophers of locke and spencer to the psychologist such as jainesjames

and dewey it has changed from education for the privileged to the

controversial life adjustment education that allows everyone an

opportunity

661bideclbid
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CHAPTER 111IIIlii
AN OVERVIEW OF LDS SEMINARY curriculum development

background of LDS educationeducatio
one of the unique features of the latter day saint teachings of

the gospel of jesus christ is that it waswisvisvas not restored all at once As

the church grew in membership and the members grew in spirituality and

comprehension it is said the lord revealed more gospel principles to

them A study of the doctrine and covenants verifies this point the

educational system of the church grew in like manner in the early

1830s the saints established themselves in the kirtland ohio area

and the school of the prophets was organized this was basically

an adult school in which both secular and religious teachings were

combined As persecution drove the saints from one area to another

they endeavored to take with them materials necessary to gain a proper
0

education

As the saints established themselves in the intermountain area

they first concentrated on the elementary and university levels by

1875 academies which were actually high schools were established to

fill the gap between elementary and university level as well as to

the doctrine and covenants salt lake city the church of
jesus christ of latter day saints 1952 88118 9336 13018 19
1316 hereafter cited as dacd&c

r
B

back &round n

1

2

ithe

around



www.manaraa.com

3jamesajames

44

keep the saints out of the protestant high schools

by 1911 twenty one academies had been founded in the inter
0

mountain area the curriculum of these academies was basically the

same as one would find in a public high school at that time

there were the sciences the arts homemaking industrial arts

and history As far as religious teachings were concerned all students

in their first year took book of mormonI the second year old testament

the third year new testament and the concluding year was church

history by the time utah became a scatestateacate plans had been formulated

and implemented concerning public high schools the church leaders

looked upon this development as a crisis since the beginning of

territorial government the leaders of the church had always looked

toward free public schools in the same way as social welfare something

for nothing also they opposed the separation of church and state as

far as education was concerned

whatwb wasat the purpose of keeping children out of the protestant

schools why were the LDS people vitally interested in education in

the first place why did the LDS church leaders look upon public

schools as a crisis james R clark investigated the many problems

between church and state during the territorial period of ulahutah with

regard to the development of education from his dissertation church

and state relationships in education in utah an attempt will be made

to answer these questions it is dr clarksdarksnarks contention

james B alienallenatlenailen and richard 0 cowanCDWBHcovan mormonmormonismism in the twe-
ntieth century provo utah brigham young universityUniver presssizysiry 1969 p 101

kenneth G bell adam samuel Bennibennion superintendent of
latter day saint education 19191281919191919 publisheduppublisheduopublishedunpublishedUpUo128 masters thesis
brigham young university 1969 p 15
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that the educational philosophies that direct educational systems
within society are determined not alone by educational theorists
administrators and teachers but also by the impact of political
social economic religious and other forces within the social
structure 5

since this paper is investigating and comparing the curriculum

of the public schools with that of the LDS seminaries this chapter

will show a definite influence on both types of curricula by such

forces as the philosophies of theorists administrators teachers as

well as the political economic and social conditions at that time

one of the questions raised was concerning the interest of

latter day saints in education two latter day saint doctrines are well

known the gloryalory of god is intelligence6intelligence10intelligenceintelligenced and the other whatever

intelligence we gain in this life will rise with us in the resurrection n

because of these beliefs the latter day saints have always been

interested in education As noted above they had schools in their

early centers at kirtland missouri and nauvoo according to frontier

tradition they were controlled and financed by the local people part

of the famed city charter in nauvoo gave direction to the educational

system and was controlled by the local people this was an important

point in education especially to the early saints what was taught

and who taught it were vital issues

As seen in chapter II11 rousseau pestalozzi and froebel all

challenged what should be taught those who followed them were also

james R clark church and state relationships in education
in utah unpublished doctors dissertation utah state university
1958 p 83
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concerned with the same problem but they also stressed how it should be

taught dr clarkdark notes that when the saints first arrived in the

valley their main concern was just staying alive their education was

centered on how to tame the elements especially the soil many of the
0

converts to mormonism were not farmers but tradesmen if they could

not succeed here how could they teach other nations a zion which could

not sustain itself would certainly never give laws to the nations

the specific aims of the educational system accompanying the first
goal were to train men women and children in the manual arts in

agriculture in manufacturing and in cooperative effort and living not

forgetting their religious crainingtrainingbrainingcra inining order that they might become

selfseif sustaining and eat their bread by the sweat of their brow

the second and long range goal of mormon education within

the kingdom of god was that of developing a society in all respects

which would be capable and worthy of giving political economic

social religious or education to all the world how could this be

accomplished without first being taught to the saints some have

accused the early leaders oiof the church of not being concerned with the

more formal education but

a more careful reading of the entire body of public utterances of
the mormon leadership for the territorial period in utah shows
that the so called practical mormon leaders talked as much about
the place of languages scientific theory and the humanities in

lark op cit
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the total scheme of mormon education for the kingdom of god as
they did about agricultural practices manual arts and the
more practical education

the council of fifty and the kingdom
of god

in the preceding paragraph the term kingdom of god is used

according to dr clark this term has deeper meaning than just the

churchfichurchdichurch 11 on march 11 1844 shortly before his death the prophet

joseph smith organized a special council which has been generally

knomknovmknovskanom as the council of fifty the purpose of this council was to

establish and carry out the purposes of the kingdom of god to

understand the early beginnings of philosophy of curriculum content

and method the above termte mustcm be fully understood the following will

be direct quotes from dr clarksdarks dissertation to explain that term

mormon leaders have repealedlyreealedlyrepeatedlyrepeaLreheal saidedly lhatahat in the philosophy of
mormonism there is no way or separating the spiritual from the
temporal which sometimes may be another way of saying church and
state or church and society other groups living in utah from
its earliest history have found that these statements were
literally true the union of church and state and polygamy were
the twotuo most controversial ideas and practices in territorial
utah and the repercussions of those debates continued beyond
statehood and faint echoes may still be heard

when the mormons11ormonscormons moved westvest from illinois in 1846471846 they47 not
only brought with them their basic educational philosophy and
nucleus of the resulting school system but they also had form-
ulated a political and civil theory of society and of church and
state relationshipsrelacion inships which that educational system was expected
to function when they organized the provisional state of
deseret before they were accorded territorial status by the united
states government it was not a temporary expedient nor an example
of american frontier democracy adjusting to a new region it was
the planned carrying out of the doctrine of the kingdom of god a
civil religious form of government that was eventually to have at
its head christ the king this religiobeligiorellreilreli civilgioglo doctrine of the
kingdom of god was formulated and promulgated by joseph smith and
other mormon11 leadersormon in the east in the period from 1830 to 1846
and thenther carried westward vithwith dhethethodho mormon pioneers inln 1847 to

clark op cit

C

2

nave
of

4

01wristtrist

12ciarlk

fi



www.manaraa.com

ranierange

ppap 9119 11

aetholalthol igh

48

develop and take shape in the territorial period in 1874 brigham
young declared publicly that a few months before thetiietile death of
joseph smith in 1844 he joseph smith had received a revelation
setting forth a full and complete organization to this kingdom
and that its constitution was given by revelation this kingdom
of oodcodgod was a beligioreligio civil form of government and is not to be
confused or identified with the mormon church as such which is a
religious organization in current mormon literature the church
is often referred to as the kingdom and the distinction between the
two terms and the two entities has been virtually lost even to the
majority of cormonsmormons14ormons today

it was well known and generally conceded that the insistence
of the mormonscormons on the concept of church andaridarldalid state relationships
under this ambryoembryo kingdom of god though less well known now also
contributed heavily to the strained relations with non mormonscormons

the mormonscormons held as tenaciously to one as they did to the
other during the first 40 years of utah history claiming for both
the status of divine instruction received by direct revelation
from oodgodcod

during the early territorial period 184718691847 the1869 schools that
existed in utah were either established by or were largely under the
influence of the mormon church or of individual members of that
church and operated within its concept of church state relations
under the kingdom of god doctrine and philosophy the educational
philosophy enunciated by the mormon church leaders during this
period also reflects a larger and futuristic background beyond
the current educational needs or goals of the society of that day
as will be shown later in this study that philosophy in a sense
was dichotomous it was strongly vocational and indanemundanemi for the
needs of the immediate present but also strongly academic and
eternalisticetcrnalisticexternalistic because of the long range goals envisioned in the
kingdom of god doctrine and concept 1

what was the kingdom of god concept and philosophy it was not

the church of jesus christ of latter day saints as we know it today

in 1866 discussing with the saints the nature cfof the kingdom of god

president brighamBrig younghain pointed out that although the church of jesus

christ was already established the establishment of the kingdom of godcod

was then in protessprogresspro

it
tessress

may be asked what I1 mean by the kingdom of god the church
of jesus chrstchrzstcarst has been established now for many years and the
kingdom of cod has got to be established even that kingdon which
will circumscribe all the kingdoms of this world it will yet

13 clarkclackciack op cit
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give laws to every nation that exists upon the earth this is the
kingdom that daniel the prophet saw should be set up in the last
days

if the latter day saints think when thetlletile kingdom of god
is establishedetablished on earth that all the inhabitants of the earth will
join the church called latter day saints they are gregariously
mistaken I1 presume there will be as many sects and parties then
as now still when the kingdom of god triumphs every knee shall
bow and every tongue confess that jesus is the christ to the glory
of the father even the jews will do it then but will the jews
and gentiles be obliged to belong to the church of jesus christ of
latter day saints no not by any means

brigham young later noted

this church of jesus christ of latter day saints is organized
for the building up of this church alone it is not for the building
up of catholocismcatholicism it is not for promoting any or all of the
dissentients from the mochermother church it is alone for the church
of jesus christ of latter day saints and for no other body of
people when we organize according to these laws and ordinances
we make this people one we do not bring in the methodists
presbyteriansPresbyte orrians calvinists they are independent of themselves
but the kingdom of god when it is established and bears rule
will defend the methodele thodi

both john taylor and george Q cannon made similar remarks to those of

brigham young

were these two kingdoms to operate separately from each other

no they were to be united in purpose

another point of interest is the fact that it was not necessary

to belong to the church of god in order to belong to the kingdom of god

the kingdom of god was to be composed of all peoples mormon and
non mormon who were seeking good ends membership in the church of
godcod or the church of jesus christ of latter day saints on the
other hand was restrictive in the sense that a unity in faith and

ibid p 16
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religious ordinances and doctrines was requisite and if their
ideals were realized eventual unity but not necessarily in
politics economics education and all social issues 17

however this grand view was not yet to be in the beginning

the majority of members to this council were active leaders in the

church very few outsiders belonged

what was the philosophy of this kingdom of oodgodcod the kingdom

that would govern social economic and educational facets of the

society in summarizing chapter I1 of his dissertation dr clark

outlines the answer to the above question

1 the ultimate aim of the kingdom of godcod was the establish-
ment of a world society based on the justice and equality of the
gospel of jesus christ personally administered by him in that
society the doctrine of free agency was to operate freedom of
choice was to govern the actions of individuals and groups but
it was to be a freedom based on responsibility and respect for the
rights of all it was the hope of this society that all would
acknowledge and accept christ as their king and lawgiver but none
were to be coerced yet all would ultimately acknowledge his
leadership it was recognized that this state of society within
the kingdom would not likely be reached until well into the
christian millennium

2 short of this ultimate goal there apparently was a
secondary and more immediate goal the building of such a society
among the latter day saints and

p 18

50

ac tive

1

socier y

t-heir friends this society again
was to function on the principle of free agency with responsibility
this society was to be so perfect itself that its people became
one politically economically socially and educationally but
without robbing tilethetiietlle individual of free agency and individuality
the people were to be one in all things because through a system
of education they would become convinced that such unity was for
their own best interests and happiness here and in the next state
of existence beyongbayong the grave if the latter day saints could
unite in establishing this ideal society they then would serve as
a pattern for the entire world

3 this society was not to be established separate and apart
from the world but was to function in the world ittt was to
follow the scriptural injunction to be in the world but not to
partake of its weaknesses being in the world the kingdom of
godcod was to direct its membership in all phases of life short

lclarkbclarklC oplark cit



www.manaraa.com

thileileqls

I1 anam led to histhist conclusion by the fact that
the mormon people with almost entire unanimity are quietly
preparing for denominational schools in which their children may

181bidsibidSibid ppap 343534
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of final ecclesiastical authority which was retained by the church
of jesus christ of latterlateeriatter day saints

the other points of summary parallel the above but also discuss topics

of interest which cannot be considered at teisthisleis time

the effects of federal law and mission
schools on education in utah

control of the schools in the territory of utah was maintained

by the latter day saints until the edmunds tucker act of 1887 when the

administrative control fell into gentile hands for a complete

review of the types of schools and the power struggle read chapter V

of dr clarks dissertation dr clarkdark asks the question who bore

the financial burden of education in territorial utah public denom-

inational schools

A discussion of public educationeducatieducato in utah would not be complete
without asking and seeking to answer the question who bore the
financial burden of education in territorial utah11 J C moffittMo

in
fEitt

his excellent study of the history of public education in utah
indicates that the records for answering this question are scanty
or nonexistentnon forexistent the early years of the period he has
summarized in tabular formforinforia the principal sources of school revenue
for the years immediately preceding and those immediately following
the passage of the first free public school act of 1890

non mormonscormons have contended that it was not until the passage
of this act that utah had a free tax supported school system
mormonscormons have claimedclaicial thatnied utah had a public school system
commensurate with her ability to support such a system fromfroin
near the beginning of the territorial period

governor arthur L thomas reported to the secretary of the
interior of the united states in 1889 that whilevhileuhliechile utah has a
very fair system of public schools they fall short of what it
should be the tax collected for the support of these schools
does not pay one half thethiethee expenses for maintaining these schools

there is little prospect in fact there is no prospect that
this will be changed I1
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be taught mormon theology in addition to the ordinary branches of
education

thus even the matter of financial support for public schools
was it seemed to governor thomas inextricably tied up with mormon
theology

A year later at least part of governor thomas predictions
came true the territorial legislature passed the uniform free
school act and the mormon church made public announcement that it
intended to establish its own system of church schools to counter-
act the tendencies that grow out of a godless education 0

one can see from the above that with all the persecution coming

upon the church the saints realized the kingdom of god could no longer

function as intended and therefore the church would have to establish

its own educational system clarkdarkoark quotes laverne clarence bane in his

dissertation the development of education in utah as noting that

the gentiles donated over two million dollars from outside the

territory and several million was most likely raised in the territory
9 1itself to establish public schools and liquidate the mormon schools

one other pressure referred to earlier in this paper was that

of the protestant and catholic mission schools both of these denom-

inations looked upon utah as a great mission field where there could be

a great harvest part of the answer tc what the writer would now call

secularism z and the pressure that came from the mission schools was

the academies by 1911 there were twenty one such schools in the

intermountain area most of them in utah

the first move toward the church having its own educational

system came in 1886 with the declaration from the first presidency

clark op cit p 149
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the duty of our people under these circumstances is clear
it is to keep their children away fromtromfron the influence of the sophismssophi
of

sms
infidelity and the vagaries of the sects let them though it

may possibly be at some pecuniary sacrifice establish schools
taught by those of our faith where being free from the trammels
of state aid they can unhesitatingly teach the doctrines of true
religion combined with the various branches of general education

in this connection permit us to urge upon the saints in all
the stakes of zion the necessity of caring well for the education
of our youth if we are to be a powerful people in chetheehe near
future wielding potent influence for good among the peoples of
the earth we must prepare ourselves for those responsibilities

one year later at the death of president john taylor wilford

woodrullwoodfullWoo asdrull president of the quorum of twelve apostles of the church

of jesus christ of latter day saints wrote another epistle to the

people

the epistle made it plain to the saints and to all the world
which would include the national administration in washington and
the gentilesCen intiles utah that the concept of chethecae establishment of
the kingdom of god did not di with joseph smith nor with
brigham young and had not recently succumbed with the death of
presidentpresiden ohnjohn taylor later in the epistle presidentPreside woodruffWood

reiterated
rufftuffruef

the call made in april 18861885 dyby the then first
presidency of the LDS church for the establishment of a church
wide system of schools he pointed to the accomplishments
especially of brigham young in establishing the brigham young
academy in 1875 at provo and the brigham young college in 1877
at logan and referredferreOre to the fact that similar schools had
already been established and conducted wlchwichwith marked success in
salt lake city beaver and fillmorefluFiufin

the

24more

final blow to church control of education came in 1889

when the supreme court declared the edmunds tucker act constitutional

the act was aimed at dissolving the corporation of the church of jesus

christ of latter day saints mlatwhatmiatulat it really meant was the government

of the united states had complete control of its territories in 1890

the free public school law was passed in march of that same year
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the compulsory attendance law was passed every child between the

ages of 10 and 14 was required to attend school at least 16 weeks

in each school year the child could go to either a private or public

school on october 29 1890 the first presidency took formal action

for the establishment of a church wide system of schools and of weekweckveckveek

925day religious education that epistle establishes the purpose and

what was to be taught in these official church schools

the problem the all absorbing motive that led the great
majority of the latter day saints to forsake their homes in the
various nations to dwell in these mountain valleys was an ardent
desire to serve the lord more perfectly and with better under-
standing

in too many instances in the course of the years this grand
object has been lost sight of in the toil for daily existence and
less noble ainisaimsalmsalnis have largely taken the place of the endeavor to
learn the ways of the lord and to walk in his paths

this benumbing influence in our spiritual life is widely felt
in our homes and moremora particularly affects our children whose
faith in the great latter day workvork liashasilas not been developed and
strengthened by the experience which their elders have had in
lands beyond the borders of zion

nor does the training which our youth receive in the district
schools increase their feelings of devotion to god and love for
his cause for as is well known all teachings of a religious
character are rigorously excluded from the studies permitted in
these institutions

the remedy to lessen this great evil and counteract the
tendencies that grow out of a godless education the church schools
of the saints have been established but while these accomplish
great good the sphere of their usefulness does not cover the
entire field there are many places where church schools cannot
at present be established

we suggest that in every ward where a church school is not
established that some brother or sister well adapted for a
responsible position be called to take charge of a
school wherein the first principles of the gospel church history
and kindred subjects shall be taught this school to meet for a
short timeti eachlrelne afternoon after the close of the district school
or for a longer time on saturday only
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where shall these religion classes be held where arrangement
can be made it will as a general thing be well to secure the
district school roomrooniroon for this purpose so that when they take
place in the afternoon these exercises can commencecomcon immediatelymence
after the regular sessions and before the children scatter but
where this is done care must be taken to keep the two entirely
separate so that the law maynlalyniely not be infringed upon where the
regular school room cannot be obtained somesonie building conveniently
situated as near as possible should be secured in its stead the
object being to secure the attendance so far as possible of the
children of all the latter day saints

in a sense this epistle was a prophecy of what was going to

happen in the state of utah tahutah was admitted to the union in 1896

the passage of the public high school law was achieved in 1911ign191igl

when

1

the state was able to build public high schools through-
out the towns and communities where before church schools had
served the church gradually withdrew from academy or secondary
field in this conversion the church maintained its core
curriculum in the institution which took the place of the academy
the seminary hence the curriculum of the seminary when first
conceived was composed of the religious subjects taught in the
academies that was the mainnainmaln purpose of the originators of this
movement

in 1890 the private denominational schools of the churches in
utah carried 92 percent of the burden of educating students of
high school age with the state carrying only 8 percent of the
burden by 1924 the state had reversed this ratio and was
providing for 90 percent and the churches were educating 10 percent

the first relpelrei eased time seminary
at granite high school

the leaders of the church opposed this development but realized

that a new method of daily religious instruction had to be formulated

26
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linderundertinder the direction of joseph F merrill who was then a counselor in

the granite stake presidency a seminary was established at granite

high school in 1912 for a complete detailed organization of this

first seminary see dr clark chapter 5 the first principal was

thomas J yates there were no texts or outlines as are found in

the seminary system of the church today

when the seminary first began at granite in 1912 there were no
regular textbooks except the bible and the book of mormon A

bible dictionary belonging to the first teacher thomas J yates
was used and the students drew their own maps of the holy land
and other places since that time there has been a constant effort
on the part of the department of education to improve the text-
books the earliest ones employed grew out of the thought and
effort of those early teachers according to john M hitakerwhitakerIT who
became the principal of the granite seminary in 1915 the students
had no textbooks or outlines for their work they used the bible
as a text writing questions and answers on it for their study
course for the classes so from the students questions he
developed an outline which he used in all of his classes

emphasis was also given to teacher student rapport go to

the football games with them and do whatever is necessary to show to

them the relationship of life and their religion the scriptures

wereidere the texts james E moss was a good example of this student

teacher rapport brother moss taught at the millcreekMill publiccreek school

he joined the seminary staff in 1929 and was known all his life for

this type of teacher student rapport the millcreekMill publiccreek school

had a reputation of not being able to keep teachers due to the conduct

of its students A related instance tells of a heavy snow which had

statement by william E berrett personal interview august
10 1970
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ai1ieducationdu partscationcatlon of the introduction give some valuable insights

this outline of the new testament dispensation has been
prepared with a view of bringing about greater uniformity in
this course throughout the church schools but a glance at irit
will show that it gives the greatest of freedom to the individ-
uality of the teacher

57

fallen one night making the street cars over an hour late the following

morning moss had a considerable distance to walk after getting off

the streetcar on state street and 39th south ilehellelie concluded that when

he would finally arrive at school it would be empty however when he

opened the door he found the fire lit and the older students trying to
Q

conduct some type of school there was order and a good feeling

A historian might conclude that no finer curriculum could have been

selected at least for that particular era the seminaries grew to

the point that the church was able to close all academies with the

exception of one located in mexicoexicoili111lwi

great as most teachers are not all verewere of the quality of

james E moss and others there was also no uniformity in the system

but the program wasni moving and it would go on to improved accomplish-

ments

the first outline

the first teacher manual appeared in 1918 it was entitled

outlines in theology and was published by the church board of

ments

the subject matter of these outlines is the teachings
and the works of messiah and his apostles through which are
revealed the character and attributes of the deitydeftydeltydentydenny it is not
sufficient however that the students merely learn the details

james E moss jimmy mossmos byBV himself salt lake city
utah deseret book co 1963 p 143
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of the ministrvministryministre of0117 jesus they should see that behind them and
in them all is the divinity of christ

As noted above one basic conclusion is brought forth the

text gave greater uniformity to the teaching program but the

specificity of student involvement was missing the curriculum was

chronological the lessons will be listed here so as to be used as a

reference point later
1 preliminary preparation of the world for the new testament

dispensation

2 events preparatory to the public ministry of ofmessiahmessiah

3 the early judean ministry

4 the first period of galilean ministry

5 the second period of galilean ministry

6 third period of galilean ministry

7 the perean ministry

8 the passion week

9 ministrations ofolo the resurrected jesus

10 the apostolic history

11 the epistles and the apocalypse

one other quote is necessary to establish what the curriculum

was and its involvement this statement was the concluding paragraph

of the introduction

IMPORTANIMPORTANT both students and teachers are to follow this
outline and give attention to each of the headings mentioned
this will irecllpreclude wandering from subject to subject wasting

the church of jesusjesu christ of latter day saints board of
education outlines in theology published by authority of che general
board of educationEdu 1918caLioncationcatlon p iii
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curriculum1hirriculuin development in the twenties

the 1921 edition had many changes although the title remained

the same instead of eleven basic lessons there were now 120

exactly why such a radical change in the number of lessons is hard to

determine perhaps a quote from adam S bennionbennions annual report of

1921 will give some insight

the seminary aims not only to teach the facts of scripture
but endeavors lo10to stimulate students to form habits of religious
life and service that make for character each student records

35lbid351bid

bell36belldelldeli op cit

59

time in unprofitable discussions and theorizing and give the
students a reasonable acquaintance with the real contents of the
new testament

it is interesting to note that paralleling the idea of lessons

being theoretical the church commissioner of education adam S

bennion in writing a letter to the brethren dated march 3 1920 noted

this same idea under our present system our seminary work is too

theoretical indeed it is practically all instruction and no action

no application 36

from the above statement it is obvious that although there

probably was a fine rapport between students and teacher there were

problems of delving into the mysteries and students not learning

what the new testament was all about there were many references in

the outline itself which would require long periods of study for the
7teacher to discover for himselfhimsel

p 53
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through the office of the principal hisinis religious activities 30

the last sentence of the quote below parallels this same idea

t seems the lessons wanted a more depth exposure and adaptation in the

lives of the students

again these were chronological but instead of allowing the

teacher to select his own specific points within a general context

each lesson was very explicit as to what was taught for example in

the 1918 edition lesson 1 preliminarypreilPrell preparationpreparationMinary of the world for

the new testament dispensation and in the 1921 edition four lessons

covered the same material 1 prophecies concerning christs earthly
i

tylimissionI1 2ssion the annunciation and the birth of our savior and john the

baptist 3 the babe of bethlehem 4 the boy of nazareth As one

can see the first edition allowed a teacher great latitude however

in the 1921 edition 0 teacher had 0 cover at least those lessons

outlined student involvement emerged in lessons presented in the

1921 edition

the contents of these one hundred twenty lessons are organized
for study in tiiethetile following way the great end to be kept in view
or the ultimate objective is the gaining of eternal life gods
greatest gift to man it is briefly defined in john 173 and
this is life eternal that they might know thee the only true
god and jesus christ whom thou hast sent each lesson contains
some truth of the gospel of jesus christ as taught in the new
testament dispensation which if learned contributes to an under-
standing of the way to that goal if the lessons are studied
according to this method the pupils learn not only what our savior
taught man 1800 years ago but they also learn that these truths
are fundamental in their daily lives for salvation and eternal
happiness in other words it is not merely learninglearninkearnin about the
past but understanding the truth that serves them now and in the
future

bcll op citciuciccle p 71
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part III111lii of the introduction was new and different it stressed

a functional point of view and also the importance of following the

outlines so that the entire new testament could be covered in one school

year A new addition entitled memory gems was also included for

the first time emphasis was given to underlining important scriptures

in preparation for the mission field

also as part II11 of the introduction a whole section was based

on the beatitudes

for example the heading of a lesson is taken from one of the
beatitudes the purpose of the recitation if that the acherteacherachmay teach and the pupil learn what that beatitude is while the
objective of that lesson is to put that beatitude in their daily
lives in this way it becomesbec aormes means by whichlich they may claim
exaltation in the kingdom of oodgod

the

40

1922 edition also had the same title however there were

several minor changes one change seemed directed toward the teacher

and the other to the student A minimum library was suggested along

with non LDS books for additional reading for the student a chron-

ological view of the life of christ appeared to be very helpful since

at a glance the leading incidents of his life were found in their

proper sequence

the 1924 edition appears to have no changes from the edition

of 1922

apparently the pauline and non pauline epistles were too

difficult for the high school student as the 1925 edition dropped

most of them

lessons on a few typical epistles with notes accompanying
have been included rather than a systematic study of all of them
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because the epistles as a group are rather too difficult to be
handled in this course the material given is intended merely
to serve as a good general introduction

in going over the table of contents there were single lessons

on romans corinthians galatians philemon hebrew james peter john

and the book of revelations the title of the 1925 edition was changed

to outlines in religious education I1

to further emphasize the idea of student involvement one

paragraph stands out

As jesus goes into each locality ilehellelie solves for individuals
their problems and difficulties to the glory of god to the great
satisfaction of believers and to the perplexity of his enemies
it is in the light of his very active life that we hope the students
may see him

one of the unique features thatthacdeacdeauteat came into the seminary system

was summer school for the teachers and principals according to bell

d-

r bennion feltfelfeitfei the system needed betterdettcrdettar unification by bringing the

personnel together for training and common association the first
summersti schoolnuner was held in 1920 and the standardization of courses was

the big item on the agenda prior to this time no actual textbooks

other than the scriptures had ever been used in gospel courses 4

either bell was not aware of the 1918 edition of the new testament

course outline or he did not consider that outline as a textbook

llbid4libidlloid see 1925 edition
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some teachers had developed their own outlines to the scriptures but

itft was toward unification in instruction that the teachers were brought

together in 1920 the deseret evening news account of april 14 1920

pointed out that the course of study of each seminary will be stand-

ardized to meet the courses in other seminaries

bell notes that

the following year when the teachers met together these
outlines were reworked and improved in fact it became a standard
procedure in the years that followed to spend someome of the summer
school time working on and improving outlines

in an interview conducted by the writer with william EF berrett

july 17 1972 some clarification was made of the above events the

question asked was vhatahat were some of the big summer schoolsschools11

berrettferret t answer ed

we didnt do much in curriculum writing until I1 was administrator
the earlier summer schools were iductedconductedinductedcciacci generally bydy general
authorities the first one we had under adam S bennion was at
aspen grove bell quotes the alpine sessions were the summer of
192627.1926271926 we27 did not write any curriculum adam S bennion
himself held some classes in which he put each of us on the spot
to give a demonstration on how we would teach a particular lesson
it had something to do with lesson organization but not curriculum

teachers did do some writing the following summers but not
muchmach of it was used it awakened them to procedures

it would appear from the above that there might be a discrepancy

between the reports of the two men with bell noting the events leading

toio the end of bennionsBenn termions of office and what berrettberrctt remembered

concerning the time from the end of bennionsBenn terrions of office uncil he

ibid

ibid

bell op cit

4

46

47

48

answered

f

49

L 1 berr tt
te

461bid

47tlb id

48bellbeilbeli 76- 77

49berrett49

11

tas



www.manaraa.com

64

became administrator of seminaries

As was learned through these summer schools teachers them-

selves have great influence upon curriculum they were taught at

these sessions by general authorities of the church who were influ-

ential upon their teaching also as mentioned by william E berrett

teachers were put on the spot and required to give live demonstrations

it would be well to stop at this point and look back upon

nearly two decades of curriculum development during the first six

years there was basically no curriculum as far as printed outline is

concerned one can never look at the standard works of the church and

say they are nothing but when one considers the depth and breadth of

these books a teacher would find it difficult to reach a beginning and

ending point for a nine month period the teachers taught what they

felt was necessary trying to relate personally with the student an

outline was then provided aridendarldcrid gradually ore sees a sense of direction

and purpose concentrating first on facts and then incorporating them

into the life of the student

the thirties government pressures

in 1930 a new book was introduced to serve as the teachers

outline according to berrett the williamsen report of 1929 t to the

utah state board of education brought about this changecl 3050iangelange this

report charged that the LDS seminaries were teaching the religious

philosophy of the church in the old and neoneunew testament classes and at

the same time these students were receiving one half credit toward

statement bvby william E berrett personal interview july 17
1972

cl
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graduation for each class taken the report also charged that this

was unconstitutional under the provisions that there be a separation

of church and state the result would be an elimination of credit

for these classes according to berrett the curriculum was changed

to teach a more generally accepted christian philosophy and develop

more materials into the background of many of the new testament

scriptures and stories As noted below it was also changed to apply

more to the daily living cfof the student himself

in the introductory preface gilyguyouyguly C ilsonwilsonlisonW notes the material

for new testament study is so presented in this volume as to challenge

thought develop attitude and inspire conduct in the student that will

satisfy both the head and the heart 0151 james R smith in his preface
CQ

pointed out that the text was a pioneer in its field As far as liehelleile

could determinedetcrrniuedeteriine iionoilollo otherotharots attempti had been made to approach the new

testament in problem form learning was now in the psychological field

smith noted that learning in the appreciative field carried more

53impactimla withct the student he warned about learning with emotionalemorionalemor

enthusiasm

ional

3 whenuhenwhon the emotions returned to normal so did the

motivation to live the principle the teacher must make life situations

involved in the problems live again

guy C wilson and james R smith the messages of the new
testamenttestancntTestan saltentcnt lake city utah deseret book 1930 p vii

52ibid521bid p viii
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for the first tinietimecime in any preface or instruction section

students were encouraged to express their conclusions both orally and

in writing the following are examples of problems used

lesson 51 Is it lawful to pay tribute to caesar

lesson 52 what idea did christ express concerning human immorality

lesson 55 what preparation was made for christ and his apostles to

eat the paschal feast

lesson 56 of what significance is this paschal feast of christs
this seems to have been a turning point in the curriculum

nevertheless the degree of success attained pendeddependeddc upon the ability

of the teacher to involve the student in real life situations and

these problemspr didoblenis not involve them enough

apparently smiths book still was not devoid enough of LDS

theology to meet the requirements of the williamson report therefore

obert C tanner56tanner30Tanner was3056 next assigned to write a text for the new

testament classes nevertheless berrett is57 very adamentadamant in the belief

that nothing was adopted from the public schools in seminary curriculum

development

tanners book was designed with a twofoldtwo purposefold 1 to aid

the student in a thorough study of the new testament scriptures 2 to

suggest how the knowledge of such a study can be applied to the every
CQ

day lives of young men and women each chapter of his book was

56obert560bert C tanner new testament studies salt lake city utah
published by the department of education 1932

berrett op cit
COtanner op cit p iiililliiii 1
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divided into five parts

1 the story the study of the scriptures

2 questions for the study period

3 problems for class discussion

4 A minute for meditation

5 suggestive projects and special assignments

those chapters that dealt almost entirely with historical

matter such as the trial of jesus of the acts of the apostles had

only a lesson review this book centered more on the true purpose

of the curriculum that of changing lives the lesson pertaining to

the temptations ofoffolf jesus under problems for class discussion asked

does every normal youngvoting man face practically these same problems

today explain in another part of the same lesson a boy makes the

statement I1 am not afraid to meetneet temptation in fact I1 like to

go where I1 am tested it is in the struggle of real temptation that

one becomes strong in character if a boy is not so tested it is

impossible to say what helielleile will do when the temptation does come

here were questicasquestions and problems that directly involved the student

all of the material to be studied was written in a style

similar to the two examples previously mentioned it concentrated on

the life of christ and finished with the life of paul the epistles

themselves were mentioned only briefly

three years later there was a revision of tanners book and the

title was changed to the lzwjzow testament speaks apostle john A widtsoevfidtsoe

590bert59obert C tanner the new testament speaks salt lake city
utah published by thetine church board of education 1935

sp eaks 59
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wrote the preface to this new edition in connection with the problem

of a curriculum which challenged the student to live what he learns

he said this

the mission of the church is to bless ankindmankindafkind by teaching and
practicing the truths taught by cheehe master of men it is the
spirit of the christ thacthatthae the seminaries would infuse into the
thoughts and actions of their pupils this must notriotilot be merely a
theoretical acceptance of christian doctrine but also the
practical use of it in daily life if ye keep my commandments
ye shall abide in my love said the lord john 1510 to the
degree that the seminaries realize this ideal will their success
be measured

tanner pointed out the purpose of the revision in his preface

where he said it was uoto first simplify for the student the arrangement

and content of materials bible referencesreferencreferent were printed in the text

itself whole and partial verse quotations were eliminated because the

complete reference was printed many pictures and some maps were

added most of the chapters were shortened some eliminated the

section for A minute for meditation was supplanted by some fine

verse and prose quotations questions for the study period was also

revised and condensed the big change was tha addition of a workbook

or journal its challenge to the student as the author was to create

something which would be useful to him for the rest of his life it
had many blank pages for collecting articles writing personal

observations poems plays etc it also contained maps charts and

worksheets

the involved student

in 1938 there appeared to be a turning point in the curriculum
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for years attempts had been made to involve the student in the preface

of the new teacherteachers manual this significant statement appeared

the greatest indictment of our courses of study centered in
content was that students did a passive type of thinking they
could not act on their own chinkingthinking because it was done for them
in advance by the teacher or the curriculumcurricului maker the thinking
was in one mind andcindlindland conduct in another under the present
curriculum students are expected to plan work and criticize what
they do the test is how it works do they act on the basis of
reflective thinking we have confidence that if we can stimulate
youth to think vigorously aboutabour the gospel and weigh honestly the
evidence for its divinity they will ultimately receive a convincing
testimony that it is true 0

the title of the new manual reflects this thinking the newnownovnev

testament and the problems of life some interesting ideas are found

in the foreword of the manual which further help to explain why the

church board of education took a new lock at the seminary curriculum

this particular manual was published during the middle depression

years and enforcedeneorcedenforced leisure was something young people had to contend

with employment was hard to obtain literature and movies were erroticerraticerr

influence

otic

of the home for good was greatly diminished because
of divorce producers of tobacco and liquor had spent great
sums of money in advertising many of tilethetlletiie old checks on moral
conduct hadllad been greatly weakened

the foreword concluded it is imperative that our curriculum

be constructed to meet the problems of youth and that through it their

faith become strong and enduring

in order to meet the above challenge the curriculum was

obert C tanner the new testament and the problems of lifeiafelafe
salt lake city utah published by the church board of education
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changed unit teaching made its appearance

the units of this manual have been developed out of a compr-
ehensive study of the interests needs and problems of high school
youth this approach to religious education is based on present
living as against preparation for living or calking about living

in an age when rapid change is the constant chingthingthinachinsthino and life
is full of precarious and novel situations creative thinking is
the way out

there were 20 units of study they are listed for comparative

study

1 jesus and the world today
2 the new testament as evidence of jesus
3 the life and times of jesus
4 the meaning and value of life
5 qualities of the good life
6 understanding ourselves
17 the personality of jesus
8 planning lifes work for enduring values
9 wisdom in obtaining and using wealthTe

10
althaith

right and wrong in recreation
11 courtship love and marriage
12 the contribution of the church to the good lifeilfe
13 the sabbath and worship
14 the place of prayer in the good life
15 the gifts of the spirit
16 the mission of jesus
17 the story of christianity
18 christian ideals and their practicality
19 realizing the social teachings of jesus
20 the contribution of the bible to present living 03

it is obvious that the chronological order of the life of christ

was left out instead the new approach taswas to outline specific problems

of the new testament and relate them to the present day

the workbook coincided with the new curriculum instead of

many maps and places for clippings etc it was made of charts graphs

ard problems which the student had to solve either orally or written
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the following year some modifications took place the concept

and statement of each problem in each lesson was simplified some of

the units were condensed and reorganizedreorbeor toanizedanizel avoid duplication and over-

emphasis references to the bible were added to give more depth and

perception to the problemsprob moreleTaS reference material was added under

each issue or problem found in the lessons this revision did not

take the place of the 1938 edition but only supplemented it
the 1938391938 edition39 was successful and served the seminary

system for 16 years without a change apparently world war II11 had its
effect in slowing down the discovery of new principles etc through

research nevertheless it appears that the curriculum committee of

1938391938 had39 produced a work that was meeting the objective of getting

the students to make practical application of the teachings of christ

into their own lives

A new challenge

one of the principles of the church of jesus christ of latter
day saints is that truth is eternal and unchanging but the way man

approaches truth is dictated by the circumstances in which he lives

world war II11 and the korean war brought about many social changes

communication and transportation had made the world smaller philoso-

phies of men were changing god is dead saw its beginning during

this era christianity of the world was changing to the point that

ministers and priests were denying the divinity of christ A new

challenge faced the church

661bid661bl661 seebid 1939 edition
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in 1954 during an MIA conference president J rueben clark jr
made the following statement

you know I1 am quite a believer in studying the life of the
savior as an actual personality I1 would suggest this get some
good students bible that contains a chronological outline of his
life a so called harmony then try to go along with the savior
live with him let him be an actual man half divine of course
but nevertheless moving as a mannian moved in those days then I1 would
wantvant to know the transfiguration I1 would like to know something
about the conversation between the disciples who were there and
the savior afterwards I1 would like to remember that there again
the father bore witness to the son readrmeadblead about it live with it
live with him icit would be amazing how much more the new testament
will mean to you if you read it that way live with the savior
and it will give you such a view of him such an intimacy with
him as I1 think you can get in no other way

this was the theme for the seminaries the three following

objectives were found in the preface of the new manual

1 to walk and talk with jesus know eimhimfimelm as he was known become
so familiar with him thatbilat all will bear witness of him saying I1
know ehe lives and because he ilveslives I1 shall live again

2 each unit has an objective which as a semaphore should help
all to arrive at the same convictions and achieve like goals

3 each lesson has an objective which like the rails on the
track limits the field but does not restrict the speed nor permit
one to be lost in the maze of controversial things

it might appear that curriculum was turning back to the mid

1930 and forgetting the involvement of the student injinninnln the here and

now this was not so instead of solving problems it was hoped the

student would involve himself to the point that what president clark

had stated would in fact take place the format of the teachers

manual was different there were ten units which followed basically a

chronological approach each lesson was broken down into the following

the church of jesus christ of latter day saints jesus of
nazareth published by tlethetwe church board of education 1955 p ii
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order being listed as they appear in each lesson objective justi-

fication why this objective is being used student readings teacher

readings audiovisualaudio aidsvisual worship materials songs scriptures

quotations outline of materials lesson approach possible questions

to get into the lesson learning activities panels buzz sessions

journal work etc and summary

one unique feature of this outline was the audiovisualaudio aidsvisual

manual the first four pages consisted of a list of various records

which could be used in the various lessons the next three pages were

flannelboardflannel suggestionsboard the remainder consisted of suggestions for

bulletin boards handouts maps topographstopographytopo BYUgraphs filmstrips object

lessons there was also a student reading supplement and a student

outline the former consisted of additional scripturalnonscripturalnon readings

for every lesson the latter was a condensed version of the teachers

manual listing only the scriptures and related materials for each part

of the lesson

the 19561955 teachers manual had no preface or introduction on

the wrapper was found the followinfollowingsollowin this followed the 1955 teacher

manual called jesus of nazareth 17 teachers generally did not like the

latter because of its failure to follow chronologically the new

testament events used onlyenlyehly one year 1956571956 this57 was again revised

and the guide to the study of the new testament followedfollow 1957581957

all

58

sources of curriculum from 1934 to 1969 were found in the files

of alma gardner assistant to the president of seminaries and institutes

of the LDS church

the 1957 edition had few changes again it was emphasized

it is to walk and talktaik withwillwilivitevete jesus ancknew him as he was known become
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so familiar with him that all will bear witness of him saying I1 know

he lives and because he lives I1 too shall live again emphasis

was given to finish the course in the prescribed year

the 1959 edition was the same except there were additional

materials and suggestions in each lesson there was no preface or

introduction

ernest eberhardt from hearer to doer

the year 1963 is a year that carried as much impact as far as

change is concerned as did 1938 the same problem appeared in 1963 as

in 1938 involvement of the students in the facts was not producing

results ernest eberhardt a teacher of many years experience had

been brought to provo utah in 1959 to take over the curriculum

development of the seminary program eberhardt referred to the bookdook

A greater generation written by a man named ernest liganligcnligo 91.1 r69

ligon

mr

points out that it is a great distance from the hearer to the

doer 11 he lists five steps thattaat are necessary to make a doer if
any of them are missed the intended results will not take place

1 exposure

2 repetition

3 understanding

4 conviction

5 application

the above principles became the format on how thetlletile lessons were to bele

ernest69ernest69 M ligon A greatercreater generalgenerationlonion new york city new
york the macmillan co 1950 ppap 9189
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presented to the student past principles of curriculum were preserved

and readjusted to fit into the above plan first was the unit plan

the first section unit I1 is designed to motivate students to
an interest in christ and their relationship to him the second
section unit II11 presents in broad form the teachings of jesus
and satan A general procedural pattern for following these
teachings is also included the third section units III111tiitil and IV
is for the purpose of amplifying the basic teachings of christ in
greater detail especially in areas which will help to strengthen
the individual students testimony to help him become more
converted to the way of life represented by christ the last
section units V and VI is to show the student areas in which he
can help strengthen others and more effectively be prepared to
share the gospel with them

the lessons followed the same pattern part I1 consisted of a

statement of the objective this was then broken domdowndo intom sub

objectives part II11 suggested enrichment materials for the teacher

and student scriptures to be used with the lesson were listed
part III111ili gave some suggestionssugges forLions devotionalsdevotion part IV consisted of

severalmotivationalseveral itemsmotivational to awaken the student and start each

discussion

part V contains the body of the lesson each sub objective
is carried through the research understanding and conviction steps
these steps are inherent in the questionsquesti andoilsollsolhs exercises suggested
and will follow naturally as the students and teacher study and
discuss this part of the lesson each sub objective is taken
through the same steps until all have been studied and discussed
part VI is the part of the lesson which justifies all that has
been done previously if the lesson has been properly presented
students will desire to do something about the convictions they
have reached only when they do something do they fulfill the
instructions of the savior when liehelleile said be ye doers of the word
and not hearers only

two other sections were provided in helping the student plan

devise and put into practice the principles involved it is

interesting to note that unit I1 served as the motivation unit II11 as
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the research and understanding units III111ili and IV as the conviction and

units V and VI as the application A student workbook which followed

closely the structure of the teachers manual was also used

the 1964 structure was the same the titles of the units were

changed to more perfectly fit the structure intended

the mini outline

the year 1968 was a year of radical change as far as the format
7

of the manual was concerned the mini outline created quite a stir
the theory of student involvement here and now was still its theme

but the implementation again was altered according to weldon thacker

who helped develop the manual it was felt that the conviction part

of the lesson needed to be merged more with the application these

two processes had to become one in order to do this the teacher had to

have a new set of materials which would help him accomplish this purpose

the outline was not a book nor was it a pamphlet that could

be put in a three ring binder each lesson was in a separate folder

each folder had a tab identifying the unit and lesson number there

were eight units and 36 lessons As the teacher opened the folder

there were pockets on each side which stored the necessary materials

printed on each pocket were the general instructions every folder

had the same instructions which described the basic materials found

in each folder in the right pocket were found student involvement

materials such as devotional suggestions this long narrow slip of

paper could be handed to the class president each day a scripture

73the7thc church of jesus christ of latter day saints new testamenttestatefta
resource

lenclent
outlinejine published by the church board of education 1968

V
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marking exercise and one or more student worksheets these were tied

into each part of the lesson and the student actually did something with

his hands his mind and hopefully his spirit the corresponding work-

sheets were found in the students workbook also

in the left pocket was the resource outline As the teacher

opened the booklet he found on the left side the unit pedagogical

lattice page it listed and explained in great detail the unit

concept it detailed how the three lessons involved would establish

the main concept within the student the student would have to involve

himself and how to do it it also gave instructions as to when the

unit was to be completed

page two was the lesson pedagogical lattice horizontally

across the top of the page three successive long rectangular boxes

could be seen within each box the breakdown or chain of thouhtthought

was listed underneath each box were five to eleven vertical very

narrow boxes in each of these one single idea was printed which

supported the larger box above which also contained one of the three

main ideas of the lesson in one glance a teacher could see what he

should teach and all the supporting ideas on page 3 the lesson

title the lesson concept and the teacher text reading were so

printed that a brief glance would indicate which direction a teacher

should go in the middle of the page the general lesson instructions

were given this time it emphasized how this lessonlessor tied into the

unit concept and what was necessary to involve the students in1rar the

lower lefthandleft cornerhand was a box called the lesson terminology

it listed all words and their meanings that might be strange to the

student in the righthandrichtright corner was a box called items for advancehand

Thouhtthocht
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preparation by going over the instructions in this box a teacher

knew everything that would be needed regarding books visual and audio

aids filmstrips etc

page four was the core of the manualmanilalmantmani itiallallai consisted of four

columns and at the top of each was a box in the first box was chain

of thought the second lesson outline and discussion points the

third background references lesson techniques and audiovisualaudio aidsvisual

and the fourth was student involvement and progress in each columncolum

was found material relating to the title
the next six pages were devoted to background materials for the

teacher each chain of thought had two pages devoted to itjt there was

plenty of space for teachers to make notes the left hand page had

reproduced at the top each step of concept number one or the first
chain of thought the next left hand page concerned chain of thought

number two etc the last page wswas a scripture pedagogical lattice
every scripture which pertained to that lesson was broken down into

various boxes and supported each main chain of thought similar to

page two

the mini outlines were used only for new testament and book of

mormon classes an actual reproduction of the new testament mini

outline is found in appendix A

the mini outline was not considered successful and in the fall

of 1972 a new outline was developed A brief analysis of it will

be given below from an interview with arnold stringhamstringhamstri whyachamagham did an

outline of curriculum which was suggested as being one of the best

written last such a short time no one has an absolute answer the

writer had an experience of being an early morning coordinator in

s 1hort
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salt lake city utah the book of mormon mini outline was used during

that period the writer found the lay teachers of this district could

not carry the class themselves so much of the outline was suggestive

and gave a sense of direction only it was the responsibility of the

teacher to sort out the details of each topic from other sources

rather than the outline itself in an interview on july 17 1972

albert payne the editor of all seminary publications pointed out

another aspect of the mini outline

it was too complicated for the teacherscealteaLheal theheeshers teachers never
got the vision of it they just got up too close too concernedconcer
with

nednad
details instead of standing back andaridarldalid looking at it in full

perspective to the person who did not know very much or who
got too close and bogged doandovn in the details this outline was
not a very good tool 7

arnold stringham now serving as curriculum director of the

seminaries noted

I1 knew before the first year was completed that it was not a
good outline that it was an empty shell so to speak unless
you have a professional teacher he needs a good deal more help
than that outline was giving him it had a bad case of scatteriscattery
zationbation of parts you had to go here for that part and there for
another part and so on it wasnt just the audiovisualaudio partsvisual
you expect that but there was no prepared lesson ahatrhat a teacher
could teach some of our writers in the past have been brought
in always out of released time situations and they either never
schooled themselves or else they were not trained properly after
they got here to think in terms of the early morning teachers
the ratio of early morning teachers to released time teachers is
about four to one 7375

stringham pointed out tliatthateliat it was ernest eberhardtsEber philosophyhardts
to have a teacher always have a growing edge this was partly

accomplished in always having to prepare and reprepare lessons this

statement by albert payne personal interview july 17 1972

statement by arnold stringhamStrin personalghani interview july 18
i r 7
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was the purpose in a sense of the emptyempey shell it gave a teacher a

sense of direction and he had to do the rest

the new testament teacher outlineOUt referredliTle hereafter as

NT 72 was released in july of 1972 inasmuch as the outline has

not been tested it is suggested that a study be made to evaluate it
this might prove to be a great asset to the writers who are going to

revise all other outlines in the coming years the following will give

only an outline of its unique features

helpheip for the early morning teachers

from the above statements of arnold stringham it is obvious the

early morning teachers needed some help this is the main feature of

the NT 72 it is very structured stringhamsstringliamsString philosophyliamshamsiiamsilams is different

from eberhardsEber inhardts that

the thing that keeps a teacher sharp is not trying to think up a
new set of ideas everyday because he just plain doesntdoest have the
creative ability to do that and so their lessons come off deader
than doornail3doornailsdoornaildoor whatnails keeps a teacher sharp Is constantly inter-
acting on a meaningful basis with his students so it is
good to have something to start off with everyday

stringham explained he found in hisinis personal teaching his best

lessons came at the end of the day when he was able to forget about

what he was teaching and concentrate on the students themselves A

teacher does not need to be an expert in curriculum but an expert in

teacher student and student student relations

page two constitutes the overview of the outline see

appendix RB for complete copy of introductions to NT 72 outline

and sample of lesson no 1 the unique feature is that it is not
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categorized into unitunits like previous course outlines instead it is

sectioned into four parts to correspond with the four quarters or terms

of the school year the first three concentrate on the gospels and the

last on the epistles there are 36 lessons ranging from one to five

days which are designated to be spent on each lesson

in the state of utah there are scheduled to be 180 official

school days there are 103 structured days leaving 77 for other

activities such as listeninglistenino to general conferences examinations

lessons which extend beyond the structured designated days and

assemblies within the seminary some general objectives of the outline

are

this course is designed to encourage students to search the
scriptures and to help them to understand to love and to
treasure the truths taught in these inspired passages it is
intended that each student who participates in this course will
have a positive encounter with the scriptures furthermore each
student should acquire a desire to read and reread the new
testament and to continue studying these scriptures throughout
his life

in the hope of helping them accomplish this purpose the
lessons in this course arearc written to provide the students with
regular almost daily opportunities to study the scriptures and
to ponder and discover their meaning however since the
scriptures were given by inspiration and can be correctly under-
stood only by revelation it is important that students be
frequently encouraged to inqviicinoviic diligentlydili ofsentlybently the lord and to
seek his inspiration and guidance as they study the scriptures

for specific course objectives see appendix B and page entitled

course objectives

in summary of the objectives of this outline the changes in

the lives of the students are intended to be positive by being

directed toward attitudes values desires aspirations abilities

new testament teacher outline published by the church board
of education 1972

C

0 77

77new
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andaridenderiderld behavioral patterns understandings and convictions of the young

people of the church

the objectives enumerated below are statements of intent they
describe the changes and outcomes which this course is intended to
to produce in the lives of individual students these are intended
to be minimumminini outcomesum hopefully each student who completes the
course will achieve each of these objectives and numerous other
desirable outcomes

page four of the introduction is directed to the role of the

teacher the emphasis is that the teacher is to play a secondary part

in the learning of the student

the learning has to be done by the pupil therefore it is the
pupil who has to be put into action when a teacher takes the
spotlight becomes the star of the show does all the talking and
otherwiseoth takesenAse over all of the activity it is almost certain
that he is interfering with the learning of the class members
asahel D woodruff teaching the gospel salt lake city deseret

sunday school union board 1967 p 37.37
the learners whether first grade or graduate school

must be led to have the experiences from which the objectives will
be achieved this principle is equally applicable to the learning
of elementary mathematical processes or theche most philosophical
principles in each case the learner must learn and in order to
learn he must have the experience engage in the activity mental
or otherwise which produces learning nothing is more funda-
mental in learning and teaching for there is a strong tendency
for the teacher to believe that his activity is the crucial factor
in learning what the teacher does is important crucial in a
sense but only as a means and its significance is to be judged
chiefly by its effect upon the studentsuu earldent V pullias and
james D young A teacher Is malmai iy things bloomington indiana
university press 1968 p 39939.9

the impact of the course outline is centered in the word

discover when an instructor preparesre teachespares and evaluates this

word and its connotation is to be foremost in preparation what idea

can my students discover ipin teaching what ideas are my students

78ibid p 3

ibid p 4

78

11

po 3909

791bid

399
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discovering in evaluation what ideas did my students discover

note the critical importance of the word discover this
course has been designed to facilitate the process of discovery
it has not beenbee designeddesi toned facilitafacilitatefacility the teacher centered in-
structional arts such as lecturelec storytellingtureturc etc

if you the teacher will strevestrive toward positive replies to
the three questions above by altering changing and constantly
improving your skills the opportunity for chethe students to make
desired improvement in their lives will be greatly increased

page

80

five is centered on the teachersteacherste responsibilityechers to the

outline As indicated above this outline is designed for the lay

instructor the early morning teacher who works full time as a doctor

lawyer college student salesman etc it is well structured so

structured that specific questions should be asked and answered in a

certain way see page entitled the how of questions and responses

in appendix B yet the outline is emphatic in relating that if the

teacher has a better way of doing it liehelleile is encouiagedencouraged to do so this

leaves the opportunity for spontaneity and casualness which are so

necessary for learning and motivation

the lessons outlined for use in th s course of study have
been designed lo10 help teachers assist their students in achieving
the outcomes described in the course objectives basically
each lesson consists of a lesson objective a series of one or
inoremorelnore supporting ideas and a suggested teaching approach for each
supporting idea

the outline is full of records filmstrips worksheets and

games there is heavy emphasis as in the previous outline on the

scriptures understanding them by having studentstudents mark in their own

bibles emphasis is also given to the devotional to more closely

correlate with the daily lesson pages seven through eleven have

ibid

ibid p 5

e
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additional methodology outlines for the teacher to learn it strongly

urges the teacher to learn these methods well inasmuch as they are

incorporated into many of the lessons

this outline should prove to be a great success greater

emphasis is placed on creating personal changes in the life of the

student more help is given in the form of handouts and audiovisualaudio

materials

visual

than any previous outline produced it appears that even

a teacher who is not well prepared could have some degree of success

in the classroom

summary

in summary it would seeniseemseen that the curriculum of the seminaries

has been one of constant change there has always been the desire for

more student involvement As each new outline appeared the critics of

the previous outline had seen the student in a passive role in 1912

as a result of governmental pressures the first released

1920s

1new testament was

being threatened A more secular philosophy had to be taught in order

for credit to be given the 1938 outline seemed to fit the needs of

the time it would seem that world war II11 and the korean conflictI1

time seminary

was founded at granite high school the curriculum was developed by

the teachers themselves and was so used for the following six years

the first outline to appear in 1918 did away with much of the theorizing

and was intended to guide the learning experience along more basic

lines for the remainder orof the l20s changes were made to direct

the teacher and student to more specific subjects the changes in the

curriculum during the 1930s was an answer to another challenge from

the government public school credit for old and
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prevented any further changes in the curriculum inasmuch as a new out-

line did not appear until 1955 in 1963 a major change in approach

concept and methodology took place ernest eberhardt had been called

to serve as the first full time curriculum director see chapter IV

and appendixes C and E for complete details this new outline was

used for five years and then replaced with the mininiini outline the

mini outline was unsuccessful according to arnold stringham and in

1972 a heavily structured outline was written which emphasized discovery

on the part of the students
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CHAPTFR IV

comparison AND conclusion

in the conclusion of her book the dynamicsDL ofnamicsnamias christian

education iris V culley notes how easy it is for a historian to

make conclusions from events that seem to be cansecause andzindaind effect

throughout any chronicle such as this one of a series of
changing emphasis run certain connections between the episodes
which give a sense of continuity to the whole one of the most
tempting of these connections is that of cause and effect it is
possible for example to find considerable evidence to support
the view that each one of our educators successively took up the
task of curriculum making where the previous one left off
doubtless elements of truth inhere sic in such a cause and effect
interpretation doubtless also such an explanation is at base
too simple certainly there is much evidence that suggests that
each man if asked might have judged his own contributions in
quite a differerdifferent manner ehanthanrhanebanubandhan the hindsighthind withsight which the writerwri
of

cerler
this paper has viewed theinthem for these leaders did not know

they were helping to shape a field they were busy on a number
of different concerns and often they intended their contribution
to be used for quite another purpose than the one to which subse-
quent events have assigned it

culley was referring to some of the great contributors in the field of

education this paper will be discussing prominent people and their

contributions in the development of seminary curriculum to be

objective the spirit of cully s observation will be reviewed

nevertheless the problem still remains for a person reviewing events

of history to try and explain these events of the past chiclwhichwhicl have led

to the present situation the hypothesis of this paper suggests there

irisris V culley the dynamics of christian education
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is the adoption of secular philosophy and methods into the philosophy

and methods of religious curriculum for clarification any methodology

or philosophy of curriculum that originated outside the church of

jesus christ of latter day saints would have to be considered secular

for the purposes of this paper

why should the latter day saints be concerned about secular

philosophy and methodology this secular source has apparently done

much good for the seminary system of the church all of the teachers of

the seminary system have been trained under its influence many of

them receiving teaching certificates enabling them to teach in the

public school system much training concerning curriculum building

has also come under its influence credit for some seminary classes

is given towards graduation from most secular institutions the

foregoing statements are positive in nature however the concern

regarding secularism is that it disregards or disavows anything

connected with the supernatural this is supported by adrian M dupuis

in chapter five of his book philosophy and education the chapter

is entitled naturalism this term is used to combine all secular

philosophies of education to be more specific

naturalism like most other philosophies is not a simple
unitary system there are nanymany kinds just as there are several
brands of pragmatism realism and idealism but there is one
common denominator for all kindsrinds of naturalismnaturalinaturals namely the
explicit or implicit denial or disregard of any reality above
nature 2

the family of naturalistsnaturalistnatura bcoaesbecotiesdecotiesbelists exceedinglycoTies lagelarge especially
in modern timestinesti whenmes one uses the label of naturalism to denote
any person who denies implicitly or explicitly the existence

f

adrian M dupuis philosophyhilosophyphilosophy and educationEdu milwaukeecatloncalioncateon uisewiseelse
the bruce publishingPubl colishing 1968 p 79

14 ke

P hil osophy
C

naturalii sm



www.manaraa.com

ppap 818281 82

88

of anythinanything above nature or those who disregard the supernatural
thus rousseau who was a deist fits into this category even
though he believed that god had created the world spencer the
agnostic falls into the same class since he believed that even
if the supernatural realm existed man could know nothing about
it of course the militant atheist is right at home in the
naturalist camp the most prevalent type of naturalist in the
twentieth century is the secularist and it is his influence that
has been felt most in the schools for all practical purposes the
secularist is concerned only with the physical and social world
around him usually he will not raise any objections if one of
his fellowmenfel wisheslowmen to believe in the supernatural or to practice
some religious rites provided these beliefs and practices do not
intrude upon the private or public lives of others any such
attempt on the part of the supernaturalist is met by forceful
rebuttal by the secularist the enmity between these two groups
has produced scmesemeacme of the most violent verbal and legal battles in
education during this century

the effects of secularism on the curriculum have probably
been both negative and positive on the negative side of the
ledger secularism has succeeded in eliminating from the public
schools and even froinfrom some private schools any overt traces of
commitmentcolitcomit toment any religious beliefs the teaching of religion
cannot be a part of any curriculum or even take place on public
school property bible reading and the recitation of prayers
are now judgedju unconstitutionalded for public schools inasmuch as
they formally commit the state to the profession ol- a specific
religious creed on the positive side secularism has helped
elevate the natural and social sciences to thecheuhe same position of
prestige and importance formerly held by the sacred subjects

that the aims of education have been affected by secularism
is evident in the various statements of the objectives of education
except in the stated aims of religious schools one cannot find any
reference to a final or ultimate end of education such as union
with god or the salvation of the soul spiritual peace or
the like instead all objectives are this worldly and are pointed
to securing happiness in this life and purely on the psychological
social plane even when these objectives are mellowed and subli-
mated by social altruism there is no mistaking the fact that
supernatural aims are not the motivation for such altruism the
role of the church as an influential agency in education has been
either minimized or completely eliminated the growth of
secularism and the augmentation of the role of the state in educa-
tion have coincided some believe that the former has caused
the latter 3

using dupuis to help answer the above question keeping in

mind that he is not a latter day saint and probably not acquainted

3dupuis op cit
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with LDS religious philosophy any influence of secularism would

most likely have a tendency to destroy the religious influence in a

students life the following will be the findings of the writer as

they relate to two questions 1 how much secularism has found its
way into the curriculum of the seminaries 2 what has been the

result of this influence

As previously outlined in chapter 111IIIili there were no written

texts or teacher outlines from 19121911iglo to 1918 from 1918 to 1930 it is

apparent there was a filtering of the secular philosophies into the

religious curriculum the first outline was small and brief it
gave only a sense of direction and assistance to the teacher and its
eleven lessons were supposed to cover thet entirehe year in 1921 a

complete revision took place and instead of eleven lessons there were

now one hundred and twenty in tllethetile charge given by dr adam S bennion

as previously noted the lessons were too theoretical no action

and no application these additional lessons made the curriculum more

content centered which was one of the mainmalinmalnma themeslin in herbartsherbertsHer

apperception

barts
going from one lesson to another recalling the past

presenting new material practice and application bennion criticized

the constant theorizing which he believed was teacher oriented

herbart was student oriented and believed in moral and character

education the makeup of this outline strongly suggests many simila-

rities of the predominant herbartian philosophy

it micht be suggested that this influence was of an unconscious

gennethkenneth G bell adam samuelsanielsamiel bennion superintendent of
latter day saintsaine education 19191928191 unpublished9192 masters thesis
brigham young university 1969 p 53

noted4
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nature thus an unconscious influence 1 this term is taken from

howard bushnellsBush christiannells nurture 1 according to bushnell the

religious education which leads to conversion ought to be extended

over a long period of time from the time a child is born until he

matures there should be the quiet example of home and peers this

influence is so subtle that it becomes an unconscious act the theory

applies to the secularism entering the curriculum of the seminaries

william E berrett or anyone else during this period did not

deliberately seek the secular nevertheless it was there anyone

involved with education was apparently influenced by herbartsherbertsHer

apperception

barts

the next major change in the format of the curriculum occurred

in 1930 something had to be done as a result of the williamsen

report see chapter 111IIIlil accordingAccord tolilgillgliag the preface the mauerialmaterialmau forerial
new tesuanienttestament study is so presented in this volume as to challenge

thought develop attitude and inspire conduct in the student that

will satisfy both the head and the heart again the philosophy of

moral character development presented by herbart is noted

apparently the 1930 revision did not meet the requirements of

the williamsen report which suggested the teaching of a more generally

accepted christian philosophy consequently obert C tanner was

called to revise the curriculum in 193239329321 his influence was felt for

the next 22 years there were several revisions uncil 1938 at which

J donald butler religious education new york harper ac6c&

row publishing co 1962 chapter 6

guy C wilson and james R smich the messages1 of the neeney
testament salt lake city utah deseret book 1930 chapter 6

5

tine
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time the latter revision served for the following 16 years this

was the decade in which deweysdeleys Pragmatism 1 became predominant in the

educational field it would seem that tanner was influenced by

dewey in the 1938 edition tanners preface notes

the greatest indictment of our courses of study centered in
content was that students did a passive type of thinking they
could not act on their ownom thinking because it was done for them
in advance by the teacher or the curriculum maker the thinking
was in one mind and conduct in another under the present
curriculum students are expected to planpian work and criticize what
they do the test is how it works 7

to further substantiate the idea that curriculum was highly

influenced by the secular philosophy during the 1930 1940s and

part of the 1950s a letter from dr obert C tanner is quoted below

may 31 1973

dear mr briggs

I1 have delayed answering your letter received over a month ago
asking about the influence of public school curriculum on course
outlines

about the only thing I1 have to say with any assurance and
even this may need to be modified is that when I1 worked with
textbooks for the seminary there was no general difference
between our approach and the approach of the public schools the
seminary principals themselves were hired if possible with as
good or higher public school education as that of the principal of
the high school

textbooks at that time on the bible were nonsectariannon sincesectarian
we were asking for release time credit the church at that time
was very definite about this nonsectariannon approachsectarian whenever high
school credit was given

in general I1 would say there was no difference in the way we
approached the subjects in the seminary and the wayvay given subjects
would be approached in the high school

sincerely
obert C tanner

hannerfanner op cit 1938 edition p iii
based on personal correspondence between dr 0 C tanner

of the university of utahlit andah the writer

1930s

princi pal

8
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As noted in chapter III111lii one of the principles of the church

of jesus christ of latter day saints is that truth is eternal and

unchanging nevertheless the way man approaches truth is dictated

by the circumstances in which he lives world war II11 and the korean

war brought about many social changes communication and transportation

had made the world smaller philosophies of men were changing god

is dead saw its beginning during this era the world of christianity

began denying the divinity of christ and a new challenge faced the

church in 1955 a new teachers outline appeared called jesus of

nazareth in it were noted the whisperingsrhisperingsyhisperings of deweyismDewey insteadism of

solving problems it was hoped the student would involve himself through

learning activities such as panels buzz sessions student reports

journal work etc most notednorednocedmoredmoted is the introduction of the unit plan

which was developed by morrison in 1926 it had undergone many

modifications from tllethetile original plan but nevertheless its origin had

been the public school system

ernest eberhardt was called to provo in 1958

for several years brother A theodore tuttle and brother boyd
K packer and I1 discussed the fact that we needed to get the
curriculum out of the historical dimension in which it had been
placed and taught almost entirely for all the years we had been
acquainted with seminary instruction 9

eberhardt beanbeganbe workan onort this project in connection with his

assignment of supervising early morning seminaries by sending out

supplementary materials suggest ing new techniques which could
be used in teaching and ways of interpreting scripture whichih
would

ich
bring these scriptures into focus in the present day

ernest eberhardt curriculumcurriculcurricula department development 1959-
1968 unpublished history of the seminary curriculum found in the
personal flusfils of ernest eberhardleberhards no date p 1

V

ass nmient0

stiggesting

fil

stiggesting

Curri cutculkumlumgernest currl
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dimension of the lives of the students this approach progressed
for a while and then the work became so broad and so all inclusive
that it became apparent to meinc that some adjustment in the
organization and my formal assignment wouldwoald have to be made if the
work was to be expanded so that it would be effective to the
maximum w10

the suggestion was maderaadelaade to president william E berrett and

shortly thereafter eberhardt was dircctordirector of curriculum for the LDS

seminaries and institutes
an insight to the outside help being used for uhethe seminary

curriculum is found on page two of the history written by eberhardt

up to this tinietimecime about all we had done was to take the outlines
which were strongly historically oriented apart rearrange the

sequence or chronology and put them back together we had no
audiovisual department of our own we were dependent upon
commercial companies for whatever audiovisual materials weve coudcouidcluid
obtain these were often interpreted in a wyway which did not fit
the principles of the gospel as revealed in our day and soinesome of
them were very ineffective some of them were merely scenes of
arabs repeated over and over again with a different narrative
audand busljusl didnt accomplishaccortiplis very much Lal allallali

it

111

was the vision of eberhardt to create a new dimension in the

curriculum instead of starting in the past it was decided to start

with the present eliminating to a degree thecliecile cognitive aspects of

teaching and concentrating more on building attitudes attitudes

changechang behavior As a man thinketthicket h in his heart so is he
1 9became our guldingguiding thought

everything historical moraimoral ethical theological had to iebe

brought from the past down to the present the problemsprobie blessings

and lessons of theuheche scripture stories had to be made current with

ibid p 2

bid p 2

bidibid

lam
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10ibid

llibid
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todays problems and the lives of the students these students had coto
i

have a mentalentalmenhalnientaini trialtriai error13and error experience

we felt since the body and the mind cannot tell the difference
in their response pattern between a real and an imagined experience
that we had a fruitful tool which could be used tolo10 a very great
advantage this is a key idea in dr maxwell11axwellaxwell maltzmaitzmaltas book
psycho cybernetics1

certain principles are eternal that they were always

operative that they are always productive of joy happiness and

progress

with the above listed key ideas firmly in mind a committee

met for two weeks during the summer of 1961 to work out specific

objeclivesobjectives thirty eight such objectives verewereveleselevele formulated and given

the title directional objectives these objectives guided the

curriculum work for the next four years tha namenarrie was then changed

to directional aimcaima because some of the nn felt they did not avehve
i

all the elements of an objectiveobjectiv with these directional aims

there was continuous work of modifying and making them highly concept

centered

concurrently with the use of these outlines we developed a
summer program there were two classes which I1 taught
relrei edeld 671 and 672 and a couple of classes taught by brother
dale tingey relrei ed 570 and 571 in them we stressed the basis
for assuming that religious education and religious history
educationeducataducat wereilon not the same and tried to set forth the necessity

ibid

maxwell maltz psycho cybernetics englewood cliffs N J

op cit 3

bid p 4

ibid

too

is4 maltzs

1115

16

h ve

17

surm iieriler school
classcesses
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15eberhardt
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I1 guess you could say that the ethic
was a christian ethic but it lacked the strength of theology

it was obvious from the foregoing statements of eberhardt that he

leaned toward the secular philosophies nevertheless in 1965 weve
1 Qliterally left dr ligon behind

reemtseemt d

valuakalua 1biebleoie

educationeducarion program he had a
character education program which had a religious base the only
problem was that dr ligon didnt have what you could call a
religion a definite theology

95

of carrying on a type of education which would build attitudes
build faith build dedication build testimonies on the basis of
a present day involvement we leaned very very strongly on
dr ernest ligon for some of our basic materials dr ligon
of the union college of schenectady new york wrote a little book
which we used extensively for two years called A greater generation
dr ligon did not have a

he had an ethical approach
based upon eight elements of the beatitudesbeati whichtildes gave it at
least a religious glow

eberhardt notes that a new

dimension was added to the program by calling in people who could

write full time ieiccleeler arthur bassett larry dahl and don jessee

commenting on brother bassett he notes he expressed himself well

he seemed to have the ability to keep the concept approach and the
it OQ20information the fact approach in good perspective A similar

commentcomp wasenrent made concerning larry dahl don jessee was very interested

in programming sometime later his work was effectively used with the

curriculum and home study program

their secular training apparently was valuable they had

perforinedperformed wellweilvellveli in the classroom to measure their secularismsecularissecularist would

be too subjective it is the feeling of eberhardt that they stayed

within the limits of the directional aimsainisalmsalnis and the concept approach

if every man connected with curriculum at this time were investigated

ibidijibid p 7

ibid p 8
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stringhamringhamSL noted that there have been several men in secular

education who have given him some insights and he has adapted theinthemchem

he mentioned ralph tyler and his programmed instruction and B F

skinner of harvard jtiatvbat about pragmatism his answer was yes

1 know a little bit about his dcweysDc ideasweys and feelfeet he had some

merit its like anything else they tend to take a good thing too

far all the time 11 he later mentioned eisner and magernager and then the

question was asked Is there anyonean elseyono besides maermagerhegerkeger or can you

honestly say that youve developed your own thingowown P

progreprogra cuneduned

uestionfuestion
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it would fill more pages than is designated for a thesis it is

apparent that during this period of curriculum development there was

a definite leaning toward secularism but conscious efforts were being

made to make the curriculum totally latter day saint oriented A copy

of a taped letter to the writer is found in appendix c1 and eberhardtsEber

own

hardts

history of curriculum development is in appendix E

ernest eberhardt left the department to work at the presiding

bishops office in salt lake city to rewrite the aaronicaarcnic priesthood

program he was replaced by marshall burton who was shortly there-

after called to serve as president of the ohio mission burton was

replaced by arnold stringhamString Ahain taped interviewinter wasvirovirw held with

stringhamString thehain summer of 1972 and some quotes fronfromfyon ththi

M his answer

theres no question about that we dont follow rbodysanybodysanybodyd philosophyphilosopphilosoph

any more

c opy

C

se interview will

be given below as they pertain to the theme OL this thesis inasmachinasnuchinasmuchInaInasiualua
as

smachnuch

thele is much historical information regarding theth development of

seminary curriculum the entire interview is set forth in appendix

D
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later in the interview the question was asked concerning secular

influence upon those in his department who were writing the curriculum

ith all these workers who are under you in the curriculum department

what outside secular influence did they bring with themthe his answer

virtually none with the exception of one nianman question wiynhy

answer

because they did not train themselves that way seminary
teachers do not train themselves in the philosophies of he orldworld
probably not even as much as they should so I1 have to train them
when they get here I1 dont train them in the philosophies of the
world and I1 donudonebonu want you to think that I11 do butbul for instance
I1 sent a man last year to the american educational recreational
association national convention and workshop on instructional
games simulation games and were beginning to do something very
interesting and exciting in the area of simulationsimula welltiou see more
of that in a couple of years im sure when vewe get the book of
mormon the curriculum for the year 1974751974 will75 be book of
mormon when interviewing arnold stringham they were in the
beginning stage of rewriting that curriculum youll see a little
bit of it in the new testament course whenwhawhanwhe youa come to the sacrament

9 A
we have a simulationsimulational record

it would appear that stringhamString wasliamllamilam like eberhardt using others

to stimulate his thinking and then leavinglec themiving behind as he developed

his own ideas one thing seems obvious there is still adoptionadopt ofgonjon

secular ideas as mentioned regarding simulation

in conclusion it would seem that the hypothesis is correct

there liashasilaslas been influence of secular philosophy into the latter day

saint seminary curriculum in somsome cases meremorenere than others during the

latter 1920s there was a filtering during the 1930s 1940s and

1950s a near complete adoption during the 1960s and 1970 s

eberhardt and stringham began their curriculum work by adopting ideas

from secular influence as mentionedmentijnedentijned above howeverbo oncewevervever established

stateentState yent arnold stringham personal inrview july 18

1972
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they created theircheir own ideas

it is the opinion of the writer there is a possibility some harm

has come from the adoption of these secular philosophies inasmuch as

the men who wrote the seminarysemi curriculanarv were first trained in secular

curriculum philosophy some of this training was evident to begin with

in the seminary curricula where emphasis was content centercdcentered but with

a secular flavor the secular training however probably proved

advantageous in giving experience in formulating curriculum it
reminds one of the writingswri oftinostinas moroni

for behold the spirit of christ is given to every man thaithat
he may know good from evil wherefore I1 shoslhowolhow v unto youvou chetherher wayhe
to judge for everything which invitcthinvitethinvite to do good and to persuade
to believebelleve in christ is sent forth by the power and gift of
christ wherefore ye may know with a perfect knowledgeknowledoeknowleknovie itdoe is4 of
cod27god27

whenlihen one puts the seminary curriculum in the hands of a teacher who

liashasilas a testimony of the restored gospel this is the modifying force

which turns it into a positive experience curriculum develops

fundamentally as a result of the development in teachersteachers1 personalities
no

and as influenced through their training

it is apparent as one reads the preface in many of these out-

lines that there was a dissatisfaction with what had gone on previously

improvements had to be made there seems to be a constant searching

for better ideas and csas a result many times tneane writers turned to the

secular world

thc book of hormonmormon saltfaltsait lake city the church of jesus
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many school districts in the united states allow
transfer credit for courses in bible history and
literature in such jurisdictions the course materials
presented shouldshol1dsholod behe in harmony with both the letter
and the spirit of the rules and regulations governing
transfer creditcradit andan school graduation Teacherteachers
are directed to use care in the use of the1 subject
mattermattenmatteer presentedpresearese herein to the end that al
classroom instruction is in accord avithviithvvithvoith local
requirements
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near the end of the gospel of john the beloved
disciple explained the purpose of his book after
relatingrelat someing of the events surroundingsurrO theLinding
resurrection of jesus john wrotewioteciote the following

and loanymany other signsgos truly did jesus in the
presence of hashisbas disciples whichwhi are not written in
this bookdook

but these are written that ye might believe that
jesus is the chust the son of god andann that
believing ye might have life throughthro bishishitigh name
john 20 30 31

this course of study is based upon new testament
scripturesscup itturestunes was written for the high school age
youth of the church that they might believe that
jesus is the christ the son of god and that
believing they might have helifeitee through his name

this course is designed to encourage students to
search the scriptures

a review is piogramdograni2cl into the course dtat the end of
eachench of the four termterms 1theseheso reviews aleaie
itstructonal activities which are intended to give
studentsstudonstuden practice in recallingecallingallingec and applying what
thy have barnedkarnedlearned and to help them organizeganieor their
knowledgeknowedge since the content of the reviews is

cumulative somesorne of the facts and concepts used Pn

one review may also be included in subsequent
reviewsrevirevl atevis eastleast one day per term should be used
for these reviews

teachers are expected to adhere to thistinstims quarterly
schedule IPin orderondronder natthat their students have an
opportunity o0 stud the complete npvNFW testamurtpstamerntestamer
during the school year there are numerousnunedune extrarOLlsroulsrolis
days scheduled n echeach quarter to allow foi the
reviews tests lessons which extend beyond one
day and other actvitiesactivities which may be scheduled
by the teacher the seminary or the school

the structure and contents of the course are
written in greater detail on the course overviewove
chart

view
which is shonnshonosho onno the followingHOMrigfO odgeoage

Dtruurauxa I1rc-aC
qtiitil

sl did 1 n
his ch 1 11

paul ne general ep ist les

to

st
s

is
11 cind to help them to
understand to love and to treasure the truths
taught in these inspired pasaqes it is intentintendedinten& that
each student who participatesparticipites in this course will
have a positive encounter with the scriptures
furthermore each student shoulushoula aucjuiilaquiri1 a desinedesire
to read and reread the new testament and to
continue studying these scriptures throughout his
life

in the hope of helping them accomplish this
purpose the lessons in this course are written to
provide students with regular almost daliydailydally
opportunities to study the scriptures and to ponder
and discover their meaning howeverHo sincewevet the
scriptutscriptutcs were given by inspiration and can be
correctly understood ontyonsyonly by revelation it is
important that students behe frequently encouraged
to inquire diligently of the lord anoanaand to seek his
inspiration and guidance as they study the
scriptures

the coursecojrsp is divided into four parts one part for
eachach of e four quarters of thetho school year the
first three partspadspans ot01 cluniclu3iququaltersterstensaitersalters are devoted to a stud
of the litesitelifeilfe and teachingsteach ofidosinns jesijajesusjesijs s recorded in the
four gospels the fourth quairquatr focusesfocu uponses the
teachings of the apostles ascisoisols contained in the book

of acts the pauline epistles the cneralcn epistleseralenalendl

and the book of revelationRevebeve

there

laton

are IM103 ddiy lessons MCILKIVA in the course
7 of which are electiveelec lessonstivetivo which teachers
may or may not teachtecich depending upon the needs
of their students these 103 lessons ar assigned o0

quarters as indicated below

number of lessons number of daysduys
quarter peiperpet quartelquarterquartet per quarter

1 29 45

72 24 45

3 24 45

4 26 45

in addionaddiziondizionadditonad o0dion the lessonsillsonsltssons allocated tc each
pa sages cl

ptures

le
regu I1 a r

co jrse
e the

study
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qua ter

qua ter
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ai e

instruct on 31

to

in

Eelective lessons areaieale designated bvlv the letter E on
the course overvewoverfewOver sheetvewt

pturesunes
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studyingstudding

ihllri

arenenrenen
tance forgvenessforgivcnessforgivenessforgiorgiong beingveness horn of the spritsint
divine delegation ofot authority sustainingsusraininqsustaininqsustain
priesthood

inginq
leaders HP will demonstrate an

understanding of each of these principles by
being able to
a discriminate between truthrrlithrulith

watadt

ectivesoctives

prophetsdrophets

aricycricy

aggiaigi withvith this volume that
he can tendlybendlylendlead locately myiny gvenrjenajen pesageppcsagepasagerar2 ofsage
scoptur aheiwhprahpiahetwhir oivenolven only the reference o0

it

d reguarlyrcgujrlyregularlyRegubegu makearly use of cross references
maps gazetteer concordanceconrordancr and oherotherohenothen
bible helps in his own personalpcrsonjlpersonilpers studyonil of the
scriptures

e desire to read and reread the scriptures in

thibookthlthi

5

boobook

each

k

student will know the approveapprcik d passagespaspos
of

ages
new testament scriptures andaridalid will bphe

proficientprof inac1c xnlainingexnlinngcienlen andt appymgappyingapplyingapp thetptying
doctrines

he
taught in hesethese passagesp thisa

profcricy
aspssp

includes
g

heinghungnungnongneing
e

able
s

to
a explain the meaningireimelre ofaning each scripture
b explain he background and context of

eachcacti passage
c cite exampesexamplesexam ofpes modern daydav real lifeilfe

situations to which each of these scriptures
is applicable

d readily locate each of these criptlirpsscriptures in
the bibe or name the scriptural reference
cf each passage

6 eacneacticacti studenistuaenistuclenl will have an understandingunoersidnuingunderstandinq of
selected doctrines and principles e g

121

vjcoairse obj5
the peposepiposejlirposepilose of this course is to bring about
positive changechanger in th attitudes and values the
desires and aspiratorsaspiratons the abilities and behavioral
patterns and the understandings and convictions
of the youth of the church the objectives
enumerated blowbolow are statements of intent they
describe the changes and outcomesout whichcoms this
course is intended to produce in the lives of
individualindivicili students these are intended to be
minimummidimini outcomesmuinmutomulo hopefully each student whoohoonoevilo
completes the course will achieve each of these
objectives and numerous other desirabedesirayedesi outcomesrabe

1 each student will gain a stronger testimonytestini
that

onyody
jesusJOSLISjesosdeslisdostis cheslchnslchi

a
ist

Is the only beqottenbegotten son of god
b Is our savior and is personallyperso interestednaly n

each one of us
c Is willing to helphellheilheii us overcome our sins and

attain salvation
d lives today as a resurrected bemobemabeino with a

physical tangibletang bodyble
e hdsads established his chulchchurch upon the earth

today andaridarldalid personally guides and directs this
church hroughthroughbrough living procnepropne

f will comecorne agim to establish his kingdomkinqking
and

dorn
personally rule and reign upon the

earth

2 each student will gain a stronger desire to
a teacheach others about the gospel of jesus

christ
b serve god and his tellowmcntellownienfelltell
c

ownien
base hishsnis daily divisionsLIOCi onsionssloos the teachings of
jesus

3 each studpitsludpntstodstudstoe willpit apply the principles taught
bybv jesusJPSUS to the solution of the problems he
encounters n life

4 regjrdmgreq thearding3rding new testamenttestaitestal eachnent student
widlwifl

d know that lie has completed n1 cousecoljrsccou ofsc
studystuds based upon this volume of scripturecrlptuc

b be ahleahie to name aidanda idriiifyidinlifyid the mjor
characters and evciits described in ths
book

c bobe famnarfamiiiarfainar enougiien

and erroreironelronerron
b explain the doctrine or prncipir to otheothurother
c cite scriptuiiiscriptuui supportstinstip forport each doctrine

7 each student will enjoy seminary and will want
to continue attending seminary on a reoubrreoulreaulreaut
basis

r

8 each student will vvaintwdt to continue study ing
the gospegospo in orgamedorgamiedgamedororgaonga coursesmied orot stucy

9 students will furthrurth0 develoodevelio their eadershipeaciershipeldershipeader
and

ship
social skills by

a partcipctingparticipetingparticipating nr a functioningUnction studentingino
le airshipdprshipaership organiaoonorganiuiion on the classroom
evelleelleeiteel

b presntinqprescntinj uliftnqujiliftingullUjIuil devotiondevotionjisdevotion31slIfting consistentconsi
with

identitent
the lesson objecoveobjccdve

c activelyactivel p cipjting i zodezoczone and otheother
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acllacilaalleved thlthisthi
principle

s
ispri equally dpplic3blpappfica toolebleote ttoee learning of

elementary mathebatmathcmatmathematmataemathe calmat processes or the most
phdosophlphilosophical pnncioies n each case the learner
must learn andadd int order to earn he must have the
experience engage inI1 the activity mental or
otherwlotherwiseotheral winch producesprcdprad learningices nothing is
moemoremonemo fundamentalfundai7e int1 learning31 andI1 tuchinqtachtuch fc1

therethene isis a strong tendency for hefaietaie teacher to believe
that his activity iz the cfuaai factor in10 learningle
what

arni
the teacher doesOOPS is oortantunoortant cruciact inI1ucla an

sense guthutbut only as J PVOOS and its significance i to
behe judged chiefly h atsits effect duonupon the student
I1 earl V pulipull absIBSaas and james dlD young A teacher s
many things ibloomingtonbfoomngton indiana university
press 1968lp 39

the teacher cannot directly provide the learner
with experience but he can provide ontnvdontriv
situationssituaonssitua

LJ

orons learning activities which pcmitpeilpellllpellpelt pupilsPLIPIISt

to gain expptiencerxppnpnce the lessons in this coursecounseCC

include
tirseLIrsetinse

examples 1lustrationslilustrationb analogies casecaslcasu
histories role plays Jaratizationsdamatizationsdramatizations

aqnqinq

I1 is

I1

iadlas

isaltsait

odiobie tives waw1 11
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tiietite
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acalactl
nathlnothl

actlacal 14ty crualcrucla
teaceteacl pr

gnlgal flcancefleancefl iscance

gulbaspulbas

ar1r

vordelvorddl

122

the act of teaching can be accomplished only
indirectly to teach is to adusecausecduse someonesor toneone learn
I1 earning is a process which must be carried on by
the learner himself neither a teacher nor anyone
else can giveqivecive the learner his concepts his valuesvallies his
convictions or his testimony if he is to have these
at all lie must develop themtherrthern out of hishsbis own
experience in this regard the following comments
are relevant

the learrimg has to be done by the pupil there
fore it asfs the pup who has to be put ntointoanto action
nhenwhen a teacher takes hethe spotlight becomes the
star of the show croesdoocloespoopoe ala the11 talking and otherwiotnerwiseotherwiseotner
takesfakes

wasewise
over all of the activity n s amostalirostacost certain

hat he is interfering with the leaminglearning of the class
members asahel 0 woodruff teaching the
gospel salt lake city deseret sunday school
untonunion board 1967 p 37

the earners wheerwheenvh farstfirstfiether gradest or graduate
school must be tedledladtad to baehaehavenayebave loetheioe experencesexperiences from
which the objectives wallwillwail be achieved

object lessons
nd other activities designdesigned to allow students o0

acquire experience many CTci theethese are taken gromfromf

the
irelre om
scriptures some re realneal lifeilfe tasks or modern

itiationswlations others are simulations many are
presented in enan aljc110cjuaio or visualisua mediummedimedl othersurn
appear on a printedprimed pagepaciepagie tutiutbuttotbot they ar all means of
enabling studentssti toclenis accumulate expelexperienceexperiencpiencoiencp

theilieI rolroleroieitelie of the teacherteachen isi tos leadladleas his students to
interact with thesethepthee actmtactivitieses to detoetqet involved i

them mentally emotionally psychologically and
spiritually the teacher must lead his students to
analyze evaluate discussdisclissdisclass and interpret their
experiences anclanaano to draw genordlizjtions and
conclusionconclusions from them in addition helieileite must help
them to discover real life applications of these
ideas to modern problems andaridarldalid situations

this means thatthot the teacher is not a vending
machine or information dispenser full of al the
right answers instead he becomes a consultant or
a guide directing his students to a wide variety of
appropriateapprooruteapprodriate earningseaming activities and helping themther to
discover meaning in their experience his iobjoblobloh is not
to tell nor to exhort nor merely to explain
ratherbatker hshis obot is to show to demonstrate to
question to lead to provoke and to strruatest11rl
often

ate
the best andanaanoadd perhaps the most difficult

thing the teacher can do is to be quiet to stand
aside to listen and to observe above all his
responsibility is to facilitate rather than obstruct
the learning process

preparation or lessons teaching of students and
evaluation of teaching effectiveness can perhaps be
guided by continual consideration of thesethee three
questions

1 preparation vhat114hat great idea will my studentsstudent
discover today tnattriatgriat will change their lives for good
and increase theirheir testimonies

2 teaching what gretgreatgnet idea are my students
discoverinfjdiscovernodismodisco thatveroovernovernc s changing tneirkneir lives for cood and
is increasing cheiriheir testimoniestestimonies7

3 evaluatorevaluatonEvalu whataton great idea did my students
jacovercfscovcrjscoverJs todatodaycover that actually changed their lives for
good aid increased theirtneirkneir testimonies7testimonies

note the critical importance of the ord discover
this couisecoulse has been designeddes togried facilitate the
process of discovery it has not beenheen designed to
facilitate the teacheteacher centeredce instructioninstructionjlinstructionilinstructionaln rtsartsantsteredcered
such as lecture storytelling etc

ou the teacherteacheteachen will strive toward positive
replies to the three questions above by altering
changinqchnnginqchangingchang aridandarldinq constantly rnpovingrnpsoving yourvoorvoun skils the
opportunity for the students to make dstpd
improvernentimprovernpnimprover in their lives will be greatly increased

e eachebache rls rolemolemoie
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acivitacivita es arearcancane
suggested in the lessons to provide students with
experience trusethese activities arc usuallyusuaiyustallyUs

accompanied
tally

by a seres of questions in order to
use the lessons moiemotemole effectively the teacher should
know the context in which these questions appear

the suggested questions are intended to stimulate
thought on the part of the students and to help
them analyze evaluate clarify and interpret their
experiences and the experiences of others keep in
mind that the students are to do the interpreunginterprezinginterpreting
clarifying analyzing and evaluating the teacher is
to be a guldeguide not a lecturer

each question ibis usually accompanied by a desired
response or conclusion these responses can be
rlwihedclascias intocifledrifled five different types of categories as
indicatedndicad elowbelow

TYPE 1

OUESTIONQUESTION

who is the spider IPin this episode in the new
testamenttestamen

RESPONSERFSPONSE

the devil

this response is a recall of factual information
which is important to the concept being discussed
m the lesson it is usually a short statement or
phrase

this type of questionquesti andcrlcri response usually follows
the study of

understarunderstay

watthewmatthew 4

studlstedlants

124

apokpo ces
As mentioned paglierpailier the lessons in this course arearc
intended to nephej students discover gospel truths
and principles which have medningmeaning and application
to realneal lifeilfe prablernproblem situations various kinds of
scriptural and nonscriptural learning acjvites

passage of scripture after the
students have been motivated to the scripture and
have analyzed it they will give the appropriate
response based on their understardinc of the
question and the scripture the response usually
contains the wording of the passage following the
suggested response s the referencerefnef inprence parenthesparentheses
this s to indicate to the teacher that the response
should be based on that reference

TYPE 3

QUESTION

what was the nature of the bargain

RESPONSE
jesusjeus was to worship the devil andancl in return

receive alldil the kingdoms oroi icthe world and dl k ndsads
of wealth power and georygsory

in this response the students are to arlvzparelve
evaluate interpret explainexplasn and come tc a

specified conclusion you will notice that thigthuthis
response is enclosed in brackets A bracketed
response indicates two things to the teatebteacherteuchercher the
first is that the exact wording of the studnrstudar
response is not important but that it shoud
contain the basic idea or concept given m methe
lesson th second is thattnatanat the teachteacher may have to
ask additional questions and probeproteprode deeper until the
students discover the desired conclusion
remember the teacher is not to revealrepealneveal thistins
response it should come from the students

TYPE 4

TYPE 2
QUESTION

where oldoiddidgid christ indfind

temptation of satan
strength to resist this

QUESTION

what did jesusjeus say in response to this temptation

RESPONSERFSPONSE

thou shaltshall not tempt the lord thy god
atthevatt hev 7

RESPONSE

from within himselfhinlhini andseifself from the word of cod
or the scriptures which he was quoting j matthew
4 4

the How of
questiorasQuesti anadaradoyasoras riespolasesesposeslases
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tessonlesson

sommarsummar i

ze

sorsofneone

repren resetese it

sometnuvisoniethinrl which estexists day butlulbul neverriever
existed h more todayto Vveday havehjvehah1 learedlearrdle3rned1ve

that thetiietiye pillar is representirilreprpbcttirqrepresent a3iril person
with whom WLwe are acquainted

ariitiriit al

aszs

unspitedunstited
hypothesis

student does the boaboxbon represent somethingsomething7

teacher yes

student dos the pllarpliarpilarallar represent somethingsomething7

teacher in a way i doesdos but techt icallyicalla the
answer ss no notice the teacher is
trying to be accurate without misleading
the students

represereprise

iveave

evringeviing that
existed before but does not exist
todaytoday7todays

teacher no

student then dos it exist todaytoday7todays

teichertelcher yesYs

student clarifying so a riotnot to mislead

126

lnmuirvimpsiry rti aateaiteci
s you remember inquiry earninglearning is a process

where students seek lo10to discover the meaning of a

word a situationsillaSILiasiela antion object or an idea by asking
questions ofoi the teacher or the person conducting
the inquiry one of the major partspants of andn inquiry ibIs

the questions asked bby the inquirers the students
must always akaska questionsk that you the teacher
can answer with yes or no in most instances youvousou
willH responorespondrasponoi to1 those questions with a yes or no
answer however therethele are timustimistimes you may choose
to respond with a phrase an idea a clanficatonclarificatori or
a clue the person conducting the inquiryinqisirvinquirv must
have in mind a definite concept or idea to be
discovered by the inquirers

in the beginning the students are usually collecting
data fromflom which they can form a hypothesis the
questions arearc usually general in nature and ay bobe
designed to identify basic information such as
approximate dates or places typestapes of lmportntimpotantimpotentimpo
characters

tant
clarification of clues and beneralneneral

category of discussion

for instance in esson 1 the clueCILICI is an object lesson
wherein the box represent the seminary classclossclosy in
generalgenelgenei the pillar represents th teacher and tn
missing pnlaisplilarspalais presenttepresnttepresentrepresentte students who wiliwiltwill give the
class a3 ffirmerlimertimerllmer foundation if they will hellhelpheliheii sustain
the class howeverHowe whenvei the inquiry begins they
see only uhe object lesson initial questions may
sound like ft us

student does the box represent the gospel7cospelgospelscaspel

teacher illillil111 notI1 answer
i

that question for ou are
trying to solve the whole problemproblern at
once do your thinking and youyour
questioning in smallersmailersin bitsalleralierailer in the
beginning

students whoevno have never incuiredmouiredinquired before wiilwiliwill at
the beginning of the inquiry draw conclusions or
state in summarysurr ideaswanywarymany or principles thetthat they
perceive in the situation word object or deaidea
thereforethe l1eforeafore sit important that you stop the inquiry
session at that point rubindrunindretnind thernthorpthorn of whatwhaiwhet vouyouVOLIvoll areireane

tryingtryinn to do and ask hemthernshern to rephiarephrase thetrie
question lncouciijeencollialje thonithcnithmahm to ask custo 01 0

general nature and then movenoenoven towardoe moreworemone secficspecficspecificsecspec
questions

fic
osas they attempt to proeprovedrove an uublj iadipd

student does the pillar represent someone7someone

teacher

7

yes

student do we know the person the pillar
representsrepresent

teacher yes

student doe he bo50 repesenrepiesenpiesenrepesecrepre sonsorresen timjti mj

then it
would be correct to say that it did not
exist before todaytoday7todays

teacher yes

student may we summarize7summarizedsummarize

As

7

the inquiry prcccpcs a nummarysummary can b called
for anvanyadyadv umomo the cachercacheteacher or one or more of the
inquirers could su 111111.11tyll anzenze what they feitfelt naalaahaahaq beence
discovered through the questionsquesti upjrIors to10 lhatahat point

Teteacherachet yes whaiwhat things have you learned which
are ielthereithereithenerther true or not tuetrue

student WLW havehav 1 learned tha the box represents

is

w khw

may

the

this

you

i

1

Y es

it
s

N 0

as

bp

MO e

wh

so

7

7

sornething

surn marize

ine

droe

proc bec2ec

tima

arti
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eisLISels

teacherTeach no I1 thought you had it carefully
consider what you know 1 he teacher
may call for another summary at this
point we wil not do one here

student A new hypothesis is formed in the
mind

I1

colcot rect
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teacher that is aboutaboul atltillall now let s continuecontil thelUeyueyoe

inquiry

student Is the person represented by the pillar a

prominent church leader like a general
authorityauthority7

reacher no

student does the box represent something that
is not alive7alivealiven

teacher no it representrepresents something vervvery much
alive at least it s alive today

student doedocsdoes that have anything to do with
peoplepeople7peopled

teacher yes very much so

at this point one or more of the students begin to
form hypotheses

student this student hypothesizes that the box
represents the church and the pillar
represents god note that his questions
establish some truth before he finds out
that his hypothesis is incorrect Is the
pillar an important person to each of us
in this classclass7classa

teacher yes

student are we acquainted more or less with
the people represented by the boxbox7boxa

teacher yes

student Is the person represented by the pillar
important to us here in this class

teacher I1 hope so

student now the student has buittbuistbulitbuilt a strong
enough foundation to be ready to make
a guess Is that personpenson god

teacher no

student 1 his studerstudentstuden havinghavinq now learned much
from the previouspre inquiriesvIOLIS forms a

hypothesis dees the person
represented by thehe pilarpillar live upon this
earth as a mortal person7persona

teacher yes

student does the person live in this tovn7

teacher yes

student Is that person a member of the churchchurch7churchy

teacher yes

student nowmow taking a chance but moving on
the hypothecahypothecs more directidirects Is that
person in this classroomclassroom7classrooms

tenchartenchprteichprTenchTeich

7

yes

studentstudeitstudeotStu hemedeatdeitdeotdett states part of his hypothesis in
question form are you that person7persona

teacher yes

student do we know these people7peoplepeopled

teacher yes I1 think you know most of them

student the student is anxious e cited and
ready to stateslate tneane rest of his hypothe-
sis does the box represent the parents
of each of us7usa

you said this group of people did
not exist before todatoday Is that corect7

teacher the people existed but the group did
not exist or in other words the some-
thing did notriot exist

student will this group exist tomorrow7tomorrowtomorrows

teacheteacher yes

student will this group exist a year from now7nowa

teacher no

student can I1 see all the people in that group
right nowanow7

teacher smiling yes

student now ready to state in question form
hishs hypothesis doedoes the box representrepose0reposereposed
our

0

classcicss7

N 0

is

in

N 0

this

person

town

Y es

is di erectlyrectlyrectirect lyhypo thes
in

person

Y es

excited

0

is

now

N 0

now

7

Pr

ci

7to morroN

now
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POSEFONSEponsepohsefoserose

unifitnui st called7calledcalledo

RESPONSE

they dddid not hecitatc when calleic bofbjfa

immediately
I1

dropped
I1

what
ed

they
hih

wereveere
ti

doing aidand
followed jesusjeus willinglywi sactficingsacrficmglingl their time and
personal wokwoikwolkwoiworwol

G

k

U EST I1 ON

untunzgunl il

novnev

atoiatol what is a
testimonytestimor of jesusjeus7

reoposereopposeREoREIheibew

the spirspin t of prophecy revelationRev 1910clation

acts 4 101210

peter

12

011onolt an occaslotoccasion which vewe will study laterlaten
was pieachingpleachingbleachingpleapiepiea toachingching the jewslews after the crucifixion of
jesus he hachad just healed a man ohenwhenonen he was
asked by what power or b what amename havehae ye
done thisthis7thise acts 4 7

129

them to answers or solutionssollit youtonsions may feel
uncomfortable with this technique at first hut if

you continue to work at it you will find success
and enjoyment more important YOU will find that
your students bredreare having more meaningful invoice
ment in the scriptures

below are more samples hormhornhomm the course which
you couldcojidcoaid use to practice this techniqueteclterlteci withiniqueanique
members of your family or friends remember to
place the reference before the individual whenalienallenailen you
want him to go to the scriptures and to ask spccifcspccjf1
questions wachwhch indicate what he is to searchbeardseard fortor

matthew 1310lmoimo 11

QUESTION
jesusjesudesudesusdegus was asked why he spoke in parables what
was his answer7answers

RESPONSE
ifit is gvcn unto you to know the mysteries of

heavennevelhov butbi lo10to thenthem it is not given matthew
13 11

matthew 18 21 22

matthewMatt 131355liewllew 55 56

QUESTIONGUESTION

what did joseph do for a living

RESPONSE

he was a carpenter matthewmatthewmatthow 3 55

matthew 4 8 9

QUESTION

what was the nature of satan s bargoinbarg6lnbargain inin this
instance7instanceinstances

RESPONSE

7

jesus was to worshipwoiship the devil and inir return
receive allailali the kingdoms ofot the world all kinds of
wealth power and glory 1 matthew 4 8 9

luke 6 1 13

QUESTION

how seousy did jesus take the selecting 0 the
twelve apostles

RESPONSE

7

very seriouslysenouslvsenous helv prayed al night before choosing
them

matthew 4 18 22 9 9

QUESTION

when thy wewere calledalledcaileeaileec it s very doubtful if any of
these meomen were fully qualified to fulfill dlal their
duties what was theuthenthellthelitheil attitude when ilist

QUESTION

the apostle peter asked the question how oft
shall my brother sin against me and I1 forgive
him what answer did peter receive7received

RESPONSE

helielleile was told b jesus to forgive not just evnsevcriseveri

time but unl seventy times seven matthew
1818221822.182222

revelation 191019.10

QUESTION

according to john theiho reveatoireveatotReveRevea toltot

QUESTION

what was his answer7answers

RESPONSE
jesus chustchrist acts A4 10

QUESTION

accordingAcco toiding peter how important is itot to have a

testimony of jesus oustaoust7

RESPONSE

it11 is absolutely necessary in order to gain salvation
acts 4 12

in
answer

g von

1821

48

48

12 111
A

se ousy

41822 99
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41012
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APPENDIX C

A TAPED LETTER FROM ERNEST eberhardte3erhardteberviardt
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I1noldholdhoidnoid

2 did you or do you now have a public school teaching certificate
3 ehstehat was the philosophy of teaching that was basically or widely

accepted at the time you received your public11public school teaching
certificate

4 if you did not obtain a public school teaching certificate do
you recall the philosophy that was then in vogue as far as
curriculum teaching is concerned if so could you please
verbalize it

5 if there were morcmore thanthar one philosophy of teaching that was accepted
could you describeverbalizedescribe themverbalize

6 can you recall some different philosophies that have come and gone
during your teaching career

7 how did you become involved in curriculum writing

8 what period of time date were you involved in the curriculum
writing for the seminary program

9 were there any guidelines given to you when you were asked to write
for the department

10 what outlinesoutoot didlinesiines you help develop

11 what was your philosophy of education when writing for the
department

12 can you consciouslyconscconic recallbouslylously anarratrate secular philosophy that might have
foundfcuj itsisijd iyqywcvelyvetyS antinto4ntinco thetlletile curriculum because it appealed to you
personally clat twethelwet time or for any ofhfr reascnreaschreas ifcn FOso whatwhal
was the philosophy

131

thatthal

certifcertia 1
1
1 cate

APPENDIX C

A TAPED LETTER FROM ERNEST EBERHARDT

the following is a list of questions asked of ernest eberhardt

dated march 3 1973 in a letter from the writer merrill D briggslriggs

1 what degree or degrees do you now

de scrbcr ibe

11

e crh r

11

ay

arh
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I1

13 would you please comment on the idea of unconscious influence
because an educational philosophy was so prominent or widely
accepted at the time it unconsciously found its way into the
curricurrlcurriculumculum

k
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I1

I1 t wa s

annany
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A TAPED LETTER FROM ERNEST EBERHARDT TO MERRILLLTERRALL BRIGGS DATIDDATED

MARCH 13 1973

for sometimesoroesorne I1time have been going to write a summation of this
curriculum division and development project which extended over a
period of ten years it seems that 1I have never found the time
to do it so I11 aniamaliall glad that you are doing something about it I1
hopebope that you will be kind enough to let me have a copy of your
thesis so that I11 can incorporate it into my files actually
there was little done in the way of curriculum development for the
years prior to 1959 when I1 began this project As was stated in
some of the material that 1I am sending you it was merely a nattermatter
of shifting emphasis encn historical material there was iiltleliltleliitle or
no attempt at attitude development in the curriculum itself that
which did occur was probably dependent upon a teachers natural
interest

I1 am sending you merrill some cerialmateriallerealmawmai which is very precious
to me I11 mainaiualu depending upon you to retarn it s soon as you have
finished with it I1 think with my reaction to your questions and
this material whicbwhichwhick I11 am sending you ycu can outline in a large
measure the results of this program all of the outlinestinesou andaneaueaud
programs which are in use now in any part of the seminarysemi systemnarv
foreignforeinforeiforel orn domestic whether in south americaI southme pacificrica or
wherever are basically built on the outlinesoutaut aadandaudlinesiines the curriculum
workwci7r whichwhiclchicl we did thetiietile home study program for example is one
of the last things we did this year in new testament they are
usingvying the film strips which we developed originally for the indian
program one way or another I11 would say that most all the
material with some modifications changes and improvements is
basically the type of material which we developed from 1929 to
1969

when I1 startedscarfed this work there was no director of curriculum
in a positive operative sense almaaimaalua gardner had been appointed
but he had only been collecting all the types of curriculum material
that had been used and he had nol launchedlauniaun outcitedclied on any development
of anotlieranother curriculum basis

illliitii go into your questions now and I1 think that in the
process of answering them I1 can give you a preutyprettyprcttypratty good picture

the answer to question iono 1 1I hold AB MA and doctor of
humanities degrees the latter degree was awarded me on the
basis of my work inir the curriculum by the BYU it was an
honorary degree however I1 have about 100 hours of graduate work
most of which is in the field of psychology and it was the
interest in the field of psychology and tiietire culmination of
building attitudes changing attitudes strengthening attitudes
which was inspiration enough to me that I1 finally decided that
it hadbad an application in curriculum work 1 believe it is this
information this trainingtiainingtvainingtiatva whichshichwhi-chining made it possible for us to
strike out alone and uniquely in dhethelwe developncdevelopnoc ntinttnt of religious
educataducat lorlov programprograin

T
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question no 2 yes I1 held two high school certificates one
in idaho and one in utah they are ilotnotriot valid at the present time
because I1 did not have them renewed I1 also held a counselingcounselina
certificate for counseling in the state of utah question no 3

at the time that we did our work the philosophy of teaching that
was basically accepted in the public schools was almoraalmoncalmorl entirely
academic there was little or no intervertinterertintereftinteinter inestertreft attitude change
there was very little of what we might callcailcali character education
it was almost totally subject matter cencercenterceptercenteredtoredloreded I1 believe that
this also answers question no

question no 5 1 do not remember aayajy other philosophies of
teaching at that time it seems to me it was quite uniform it
waswass a matter of presenting certain types of material thatthalthae was
historical evaluative or simply objective in nature depending
upon the subject no 6 yes I1 can remember some of the
philosophies that have come and gone duringdurina my teaching careEcareer
they were not all curriculum philosophies that- is teaching
material philosophiesphiloscphi but they had a direct effect upon chemthemther
the

i

first of these of course was the high interest and use of
the series of the conditioned response in the development of
curriculum work which lately has again come into vogue chroughuhrolighrOLIghthroughuh
the neo behaviorism of men like skinner of harvard I1 believe
that we weiewereweleveie more under their influence of classical freudian
psycopayco analysis during this time than anything else this theory
of the evolution of the human mind and its close relationship to
the animal mind in face the only difference being a highereigher neurorieuronebro
cappc1cappcapecapacitytycity pervaded
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e orof education thithicthisthl is what T remember most
more than anything else

a-zid influenced everythingeverythipg thatthac went on
the next idea or philosophy which seemed to me was very

prominent was the craittrait theory of humanhun behavior that there were
actually such traits as honesty andard that these could be taught
as traits this is a very involved subject and one which we had
to decide before we could go ahead along with ligon we rejectedrejectedre
the

jecterjectee
idea that there is a trait theory of education of human

behavior and decided that human behavior in most instances is
an attitude that behavior is not on the basis of a trait like
honesty where you can tell a person what is honest in one situation
and this then establishes a trait of honesty in the individual
but that honesty is rather an attitude illustrated for example
by the fact that if you teach people the golden rule you can
essentially establish all kinds of so called traits of behavior
all you have to say to a student when he asks Is this right or
is this wrong is hlatwiatblatehat would you want to hae happen in your
life this establishes an attitude which results in a type of
trait haviorbehaviorbo which cuts across many marymany fields of behaviorbehavior
in humanhurlan life

I1 thinkthi7ik the historical perspective in religious education is
the tilingthing that T remember most it seemed coto me that we had never
thought about the fact that there must be transferability of
historical elements before you had an effective religious education
program and for many many years we were locked into a totally
past perspectiveperspccti
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I1hadllad a whole commitueecommitreecommitteecommitcom of0ueemitree about
15 men many of whom are involved in writing for the church at the
present time men such as charles hobb who is the inln service
director for the church teaching program as well as a trainer for
all of the church writers so there were no guidelinesguidel howeverluiesirieslules
I1 did read rather widely I1 became attracted to ernest ligon
because as I1 read his book I1 could see that he had thecheuhe principle
that if they were applied to archaeology and to our particular
situation would be sound principles in building attitudes As
you know ernest ligon had an open account with the eli lily
drug company and could write a check of any size he wanted to to
advance his research on character education I1 believe chatthat he
at that time did know and doesdocs know today in a pseudoreligiouspseudo
frame

religious
of reference more about character education and the

training of human emotions chanthan any rian that 1I have met 1

investigated all the otnerother plans the elonmingtonfionmingtonflonElonFIonfloo planmington the hawaii
plan the gary indiana plan the navy plan- i investigated all of
these and out of these I1 drew a compositecom inosite my mind of what
we could probably do what we coul use in the peculiar perimeter
of LDS theology nd doctrine but we had no guidelines given tc
us and the guidelines that were used were developed by us out of
a sampling out of perusal of all the other materials that we
found in charactercliarcilar educationacter we found little or no help in the
religious education programs of the various churches we investi-
gated lhatahat of the lutheran churchcilCli buturch vcwe always after gettinggettin to
a certain poinc rani

dpup against the fact thatthet their format their1

guideliresguidelivesguidelinesguid ceasedelireselives to be useful because they simply did not have
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no 7 how did I1 become involved in curriculum writing
I1 think its something thatthae s tied closely to my personality itscertainly biedtiedliedbled closely to my training its tied closely to the
fact that ive always been interested in human behavior its
origin its nature how it can be changed or strengthened I11
wrote articles and lesson manuals for the church for the M henmen

for the cleanersGleaolea andners others in the improvement era some of which
you might be able to obtain if you would care to but this is
just something that evolved naturally out of my own orientation
course life I1 spent about ten years writing my book what shallhallshalishail
we do with love I1 worked in cooperation with seminary teachers
and thousands of students we would send material out they would
use it and then it would be critiquedcaircrir andiquedpiqued sent back eventually
in a period of about ten years I1 thought that I1 had it put together
and had the material covered in a way that I1 thought was adequate
and this of course whetted my appetite for this type of a thing
I1 was involved in the curriculum writing for the seminary programpro
from

ra
1959

m

to 1969 in 1969 1I went to the presiding bishops
office in salt lake city and spent the next few years until my

call to be president of the oregon mission rewriting the aaronic
priesthood program rewriting it so that it could be basic to the
whole new aaronic priesthood MIA program which has been announced
by the church at the present time

no 9 there were no guidelines given when 1I was asked to
write for the department I1 developed them myself in connection
with group of men that I1 always had around me I1 never did any-
thing alone to begin withwilhnith 1I 1

1

thats it s

S

a

and

11te
luthe

11en

wr itin

rel iliouigiou i

gr

mii



www.manaraa.com

relrei

iliintliin

136

the theological basis that was necessary we developed outlines
in old testament new testament church history and book of mormon
we developed outlines for the indian programpr weograin developed the
home study programpro wegrani developed audi visual material for these
outlines as well as art material

we developed outlines which guided teachers who made contri-
butions to the curriculum IsVs sending all these materials
will you kindly look through them and I1 think this will give you
the best answer possible to your question no 10

my philosophy of education when writing for the department was
that applicability transferability oiof elements into the material
and its use in our teaching outlines wasvas our major objective
unless we could make doers of the word oue of our students
we would be very limited in our ability to give them the guidance
that we were supposed to and to help them to lowgroweow uptiplip into strong
believing latter day saints we tried to develop a certain scale
of concept that would be suitable for various age levels we

tried to incorporate the past present and future dimensions
as one of the drawings that I1 have sent you indicates so that they
would be in their proper proportion so that we would relate the
presentpresent to the past relate the presentpr toserit the future and build
the present on the past and the future instead of just all the
time being in the past or speculating on the future in a way ehatchatthat
wouldnt be helpful uoto the students

no 12 1I can consciously recall a secular philosophy if
you can call it that and hatthatt of course was that of ernest ligon
this was a g lous

and my basic
relationship to ligons ideas have never changed thats one
of the reasons 1 thought this book was so wonderful in fact
im using them in the mission at the present timeteme and I1 find that
they havebave great validity and reliability in relationship to
missionary workvork and that the missionaries find them very very
helpful 1I of course moved away froinfrom the idea of trait behavior
determination and change shaping reshapingre movedshaping away from
that to where we were trying to build attitudes and I1 believe
that the fact that the savior gave us ehechethe beatitudes is a con-
firmation of the power of this type of a thing because if you
will note the savior spoke entirely in his beatitudes of attitudesattitudesatti
beatitudes

audestudes
and attitudes theyre closely related

so I1 would say that probably ligonlionlioalloalioon was the one who influenced
me most and almost entirely I1 found very little anywhere else
in these otherotler character education plans that we studied that I1

My

C

pseudoreligious approachpproachpprcach totjt characterj cducatieducation and
I11 was very strongly influenced by his experimental work7 orlori in4 buildingn

attitudes
builbullbuli

for
lng

example he found that unuilunuiianuil he became highly
specific and exporentiallyexponentially oriented that is until you created
some type of a synthetic experience the student would not make
any growth or development or change in his way of living and think-
ing T still believe this to be very basic absolutely basic
to any type of religious education which is effective since that
time I1 have been strongly influenced by the idea that human beings
who have a syntheticsynthet experience a mental trial and error experi-
ence in which the imagination is involved in a detailed way
actually do grow or are strengthened or are changed
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lngang summersurm schoolsiierlierller where we were intensively involved
with all of the teachers in this curriculum development
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thought was helpful
I1 dont know that there was any idea of an unconscious influence

it seemed to menie that our group weichwhichwelch varied from six to twelve
men who worked closely and intimately all the limetimehime on a staff
level and in a staff relationship and in a committee relationship
and then during

think
that we were all consciouscon ofsciOLIS anything that we were talking about
and anything that we were using there just simply wasnt anything
in secular education at that time that was applicable as can
remember it and I1 cantcanl remember that we actually 1uinedcurnedburned to it
to any extent we were very very vocal and very articulate in
anything that we did anythingarlyallyaily ceatchatlhatleatahatthing we discussed we discussed
it many times because we knew that it had tc pass certain stanstaastandardsdards
as far as the general authorities were concerned and as far as
president berrett and the department hadsheads were concerned so I1
dont think there was anyrny unconscious influence because the
schools had no formal focuslocus on religious education the ecologist
didnt have any we were aware of the fact that social values
were determined by the countenance of sociologists and psychologists
the hedonistic philosophy of doing what you desired no repression
was out of the cradle at that time into the grade schools and was
moving into the high schools and the high degree of permissiveness
which had beenbc taughten by psychologists as the basis for character
and personality development had reached the high school and we
were strugglingstru with Dling that but it certainly wasnt unconscious
we were certainlycerLa veryinly conscious of it we were conscioconsciousvonscio ofot the
fact that we were moving into the time when any form of behavior
was acceptable as long as it was with a consenting adult so I1
would say definitely that there was nothing in our work that
was unconscious we were intensely aware and our minds were
definitely highly focused on all the philosophies of education and
so forth that were going on around us

no 14 1I dont think the public school educational philosophy
found its way into the seminary curriculum other than through
teachers called to create the seminary curriculumcurricilium I1 cancaa remember
how seminary teachers who were students in the sunder classes which
I1 taught in curriculum philosophy which I1 taught for six years at-
the Y how they use to discuss with us the fact that the schools
wereworevorevere very interested in what we were doing that we were way
ahead of them that we seemed so studentstudcntstudant centered and to them it
was absolutely amazing and many public school teachers were
attracted to our program because they felt the excitement of this
seminary curriculum workworldwoukvouk we had what we call a bubble up
theory in our curriculum development we believed that the way
to teach teachers how to use a new curriculum was to let themthein
help make it and so we encouraged all kinds of inputs metimessometimesbetimessc
this was in the sumn-ar schools where all the faculty was involved
sometimesometimes it vanswaswans committees which were involved during the school
year sometimes ic earwarwas individuals who were asked to do work
some of thetho individuals who made a tremendous input and 1 think
they ought to be mentioned are arthur bassettrassettbasRas whosettsctt wrote the
first outlinesouL whoLinesiines really helped us 3ke the first breakthroughbrekbreakbrear through
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don jesse was very important in chetheehe program arnold stringham was
veryverny importantimport weaTIt had others who worked cica these outlines the
input came flomfrom many of these men and it did not come from any
one group or any one person thitliijthl may not seem to be a veryvers
modest statement but I1 felt that in the field of religious educa-
tion or in education for attitudes we were so far ahead of the
schools that I1 dont think that public school philosophy was even
brought into play after you look througthroughthrong the material that ive
sent you I1 chinkthink you can then evaluate yourself if you were to
go back thirteen or fourteen years you can evaluate yourself
what was going on in schools andaridarldalid what in large measure is going
on today we have a much more student centered approach today
much much more than we have ever had before in fact in
relationship to the time when we started our approach it was
like day end night

no 15 1I remember dr pullias and ivevverve read his books 5

but I1 dont believe that dr pullias influenced us because hebe
like all college professors talked on a general level he had
nothing specific and this is one thinotilingthing that we really zeroed in
on was the idea that until there is a chankechange of attitude until
there is a change of behavior until there is some type of applica-
tion of a principle that a student has internalized who has had
an experience with it that he really hasnt learned it now

then this is where ligon came in so strongly so I1 would say
yes I1 heard about pullias and I1 read his books and heard him
speak I1 was quite enthused but in no measure no way did his
work influence us specifically but as far as ligon was concerned 3

I1 can say that his principles of character education were more or
less foundational but we of course had to leave them rather
quickly and move way beyond them because ligon had no involvement
with a definite theology let alone a theology such as that of the
restored gospel and from then on we were on our own
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APPENDIX D

ANM INTERVIEWINTERVIEV WITH ARNOLD STRINGHAM

Q when did you come into the curriculum department
A I1 camecaniccaniecanle in 1967 as a writer and progressed and 1I am not sure when

but when ernie left I1 became director no that is not accurate
it was two years ago when MarshaTmarshallmarshai LBurtonbartonburton left

Q was ernest eberhardt still here
A no he was with the aaronic priesthood program andaridarldalid marshall

burton was here only just a short time he was here for such a
short time that he had no direct influence As a matter of fact
the way ernest worked his men usually had more influence on what
was produced lhanahan he did buc he had more influence onor the men
than the man did that is kind of haid lcle undeistanduneterstandunderstand unless you
were here ilehellelie was the inspiration but the men were the producers

Q what outlines did you help develop was it i mined lateidlelale1 yatelyabely from the
time you came into writing

A I1 was strictly home study when I1 firtfirst camecanecarre in 1I spentspeatspencspe nymyat first
two or three years I1 wasvas an influence on hatwhat was done in other
areas like the mini outline I1 knew before the first year was
done that it was not a good outline that it was an empty shell
so to speak

Q whykhy wasnt that a good outline my personal experience with ifir 1I
thought that it was one of the greatest things thalthatthac came out of
the department

A because unless you had a professional achotteacherachorte itil wasnt giving
enough help icIL had a bad scatterization of the parts it had to
go here for thacthatuhalchatchac part and there for that part and so on it just
wasnt audiovisualaudio partsvisual you expect that there was no prepared
lesson that a teacher could teach some of our wrilerswriters in the
past were brounbrounfc always in from the released timetinie situations
and they either never schooled themselves after they got here or
else they were riotnot trained properly to think in terms of the early
morning teacher now early morning teachers and ime
teachers teach about the same number of students but because an
early morningmomingcoming teacher willwilt only teach about 25 or 3 0 students or
less we have a lot more of them so we have around 2500 to 3000
early morning teachersLea comparedchers to 600 to 800 released tinetimetima
teachersteacdeac anders so I1 decided early in myrayrnyiny experience and ernestetnest
and I1 had some roundrounds on thist1hitahi one was ernie had the idea of howhoihoe
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Q hasntwasnt that the purpose of the outline leaving it an empty
shell so to speak

A yes I1 told ernie in the middle of that first year we havethave got
to get somesonie supplementary material into the last half of this
course which then we still had in our possession refiehieele said
no they have got to learn to do that on their own because it

will kill them if they donl they villwill grow dull vellwellvelifellfeil my

personal philosophy is that the thing twatthat keeps a teacher sharp
is notnoe trying1 to think up a new set of ideas every day because
many of them just dont have the time and many others do not have
the creative ability to do that so their lessons comecomo off deader
than door nails the thing that keeps a peacharteachar sharpshard is conscanlycons
interactinginteract

C

withvithiny
anhant

his
ly

students on a meaningfulmenningfulmeaainlfulmenning basisfulfui president
berrett had the attitude that a teacher ought LOco have at least
two preparations and I1 used to say that every time you changed
myroyloy subject at least by the time I1 had taught a few years you
doubled my preparations because every time you changed my class
youyoli changed my subject so now I1 have to come up with another
preparation besides thatchat and it is tough enough trying to keep
up with the kids let alone the subject you know

Q each class you found had its own personality
A right and so it was good to have something basic to suart out

with each hour with the students and it was interesting 1I used
to enjoy teaching my last hour of the day as much or more henrhenuhendhenr the
first particularly as far as my subject because 1I could forget
about my sobjectsubject and start worry boutsout ny studentsslud I1 deints diendlenienlen I1r t
have to think what am I1 going to do next instead I1 could think
how aniam I1 going to do what I1 am going to do next because these
kids demand that I1 do it a little bit different their perso-
nalities demand that and their responses are different and I1
dont even know what these responses are going to be until I1 get
them A teacher has to be not an expert in curriculum but an
expert in student student and student teacher interactinteractiorinteraction which is
enough to keep anybody busy

Q do you have a teaching certificate
A I1 had one but it is expired

Q do you recall any of the secular losophiesphilosophies of teaching
A yes because I1 am in curriculum I1 know about ralph tyleytyler and

programmed instruction skinne andi the boys

Q now is skinner the one in counseling
A yes he is the one that had a ood deal to do with the development

of programmedprograiprogram learningamed conditioned response and this sort of
thing

Q whatI about pragmatism john deweydewcy
A yes I1 know a little bit about his ideasdeasideas1 and feel he had some

merit its likeilke anything else they tend tolo10 take a good thing
too far all the time
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I1 I1

theyrhey may all give different
reasons why the fellow who started me along this thinking was a
fellow by the name of eisner he uses as an example he says a
teacher takes a bunch of children to the zoo and his objective
is that the students may be able to correctly name uhenhe alliariianimalsrials
when they see a picture of one of them so he takes them around
the zoo and says see that thing with the stripes thats a
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Q do you feel any of these philosophies carried over into your
teaching when you first started teaching

A very little because T didnt understand you know

Q how about in the development of curriculum
A well I1 ainamaln a I1 dont knewknow how quite to put this I1 am not a

voracious reader but I1 am pretty much of a surveyor I1 do a
lot of scanning a lot of magazine reading and this sort of thing
so that I1 know where im at I1 attend lectures when I1 have a
chance seminars so that I1 can stay on top of whats going on
on my staff I1 have men who are very good al this one man in
particular hebe and 1I spend a lot of time talking together and hetlet
say arnold youve just got to read this book 5 and so I1 go
read it so yes I1 try to stay current on these things

Q what do you think is the influencing philosophy now that dominates
your thinking and the men that are under you and what you are
doing in curriculum Is that too difficult a question

A its not too difficult but its very broad

Q Is there any particular one man that youve taken to or is there
a group of men

A no different things come from different people we are eclectics
for instance I1 talk a great deal about the importance of the daily
encounter rather than the longiong range achievement of goals some
people say that you should have objectives and you work at those
objectives unaliuntil you achieve them and some people nail laemchemlaenthentaen down
to behavioral objectives we dontdon1tdonat go chatehat far nor do we like
to use the term because it stops peoples thinking too short of
what we want to talk about but for instance one of our goalsgoalgoat
is that your youngsters will get married in the teirpleTe weirple knowknew
that we cant measure that until after were through with them
so my personal feeling is that we would give them a meaningful
encounter each day with the gospel whether its with templa ma-
rriage or something else so chatthatehat when they leave class at the end
of a day a week a month or a year they say you know the
gospel is really a good thing

when lieheile finishes and leaves hetheyne will hear some of the
kids talking to each otherot andher their conversationconvers willwaw4adlonaLionatlon reveal11
what they really got out of the day this one kid says ZOPS

are really fun another one says asimisauimisAu reallyimis stink
another says I1 got so tired andaridarld bored I1 dontdoutdont ever want to come
to the zoo again
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different kids learn different things maybe
none of which the teacher had in mind so we bring the kids
into seminaryseininary we give them an encounter withurithvith the gospel and
with the scripturesscrip thewres teacher and each otheroilier and we hope that
whatever they take out of that will be a positive reinforcementreinforcementmant
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for the building of the kingdomkin andodoniadoni preparation of them as latter
day saints

Q I1 was talking with brother payne and he said you have a liandbookhandbookliandllandiland
written

book
by someonesomcconemccone who is your man like ligon was to ernest

eberhardt Is interpretation correct
A Is it robert mager his handbook is preparing instructional

objectives 1 feel that the best thing that mager ever did is
his later books one of which is called developing attitude
towards leamloam ing where lie talks about approach tendencies vs
avoidance tencieiicies s what I1 want to develop in the
young people they will approach the principles of the gospel and
practice it instead of avoiding it A lot of times we go in and
preach the gospel with power and conviction and a multitude ofcf
factsfaefac andts the kids are developing all that time avoidance
tendencies they dont like the church as a result of what we
are doing when all the time we are trying to do just the opposite
one of my writers puts it this way he says on the one hand
we are trying to develop skills in the kids but if as we develop
those we are not concerned with disposition we are in trouble
because you want them to develop a disposition that will be
favorable to that skill on approaching avoidance tendencies
you want them to have avoidance tendencies on things like sin
and maybe longlorigiong hair or short dresses so youre actually trying
to develop avoidanceavol tendenciesdance on some 1hingsuhingsusings and approach
tendencies on othersothernochers but you have to have a way to write it
dowdown to tell a teacher for instance who is acinggcing901goj tot3ng readroad thacthatt
lesson

elacenal
over what it is that youre trying to do

Q IsTs there anyone else besides mager or can you liestlyhonestly say that
youve developed your own thing

A theres no questiquestion about that we dont follow anybodysanybodyd philos-
ophy any more

Q then why did they look at brother eberhardt as mr curriculum
everybodys branded him with ligon I1 find it when I1 go to my
chairman inymy committeemennitteemencomcon everybodys got ligon branded with
eberhardtebelhardteberEbey nowhaedthardt why

A well people have a tendencyteriterlteul todency hang up on things they disagree
with and to leave a brandtbrand on a man ernest erhardteberhardtFb will tell
you right now that he really feels ligon had a contribution to
make so he went out to find out what that contribution was
liehelleile did what he could but he didnt hanohanghanc up virhwirlibirli ligon that
wasnt the end ligon put a certain kind of an input into our
curriculum and we ought to Brigliabrigham young used to tell us
co on out into the world and find truth wherever you find it

so I11 try to keep aware we got ernie a doctoratedoctdoat georgeorateorale durantdurrantdur
don

antanc
jesseejessccjessic and I1 were the big pushers of that marshall burton

helped a littlelittie bit but george and 1 had to go over and meet
with the committee who recommended names and it had some of the
big iiaiiiesna herealesaies on campucampus in that committee oneona of thernthem asked
us this question did ernie eberhardt ever eakewakelalerakemawe a national or
international contribution I11 said yes he has produced
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liehelleile knew those thingsthincthiac ands because he was taken
up for a short period of time with one of those men then they
want to brand him with ligon but I1 think ioin the years that I1
spent with him my office was here and hisinistais was there and hatchatehatr
door was open a good deal of the time we had one of those
relationshipsrelaftonships where you could shout and hollerholier and laugh and cry
A lot of people were scared of ernest they admired him and
loved him and were totally taken in by him but he and I1 could
pour out our hearts to one another I1 cant remember him quoting
ligon but the people who knew him ten years ago when they
interacted with himlim when helieitelik happened lo1010 be at that point ilkelike
ive quoted eisner

I1 said of0l course he didnt he
wrote books if thats what you mean

I1 replied that his works bavehave gone Lionalnationalna and are
now going international because thats where the churcchurchchuoc is
should he be limited because he devoted his whole life to the
church and that BYURYU couldntcould giveint hinihimhinl a doctorate the answer to
that was yes

I1 really dont care what eisner said now I1 have a different
problem than heho had 1I have a gospel background and lie doesnt
thats what was wrong with ligon he was so limited in what liehelleile
could do but as far as lie went he had some interesting things
to say

Q Is there anyone else besides ligon or mager who has motivated you
or given you a start and you took it from there

A well im just a hodgepodgehodge inpodge a lot of ideas I1 dont remember
the names of some of the authorsailtallt

Q

hors

what is your main idea behind the philosophy
A the philosophy liashasilas several dimensions first of all it has a

gospel dimension one of the big issues is where do you begin
there are those who say that you begin vithwith the individual the
student and everything you do youvou do for that student and
there are others whowiiowilo say you should begin with the lord and the
building of the kingdom cf oodcodgod so you wcrkwark froinfrom there bolhboth
will get you to about the same place but the emphasis will be
obvious to the two opponent r which one youve got whereas coto
a petsonperson who hasnt been through thefheehef processhe hed say T dont

hebe wasvas always saying heres what the men of the
world think
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outlines which are used internationally they said weve meanm

something
2anaan

other than that
they said werent those

religious books and related strictly to churchchurch1churchy I1 said yes
they said we mean something he did eitherelther nationally or inter-
nationally

one of the things that we had going for u was
that ernest was one of the best read men in almost any field you
wanted to pick up from the physical sciences to the humanities
to the cultural or whatever his major was psychology in education
and because of his heart attack he kneitkneeknelt aT great dealdzaldeai about science
and ni2dicinemzdicinemedicine when he talked to you he wouldnt say well I1
think

1a

us

b 1 ac1c

1 ke
I wouldnt want people to think ten years

from now that eisner is the great inspirltioninspirationinspircinspire intionteon my life liehelleile
gave menie the concept of an encounter but if you were to talk to
me for a half hour and then go read the article that I1 read you
very likely would say he doesnt ever know what eisner said

1

C

5

bo L h
wilvilvii I1

pc iscon

1

k

p c the



www.manaraa.com

vevevevaweve

I1 believebelleve
that

C

we are here to prepare the earth for the coming of christ
and that brings you very quickly to the student in talking
about students I1 believe that you have to start where students
are not where adults would like them to be or to teach thatth
which

nt
an adult would like to learn and so I1 think that it is

important thatbilatchat a curriculum that a class because thats what a
curriculum is when you finally get into a hand to hand combat
inside the classroom thats what youre doing not what im
doing all I1 can do is feed in some ideas to try to save you some
time and to give some class to some of the ideas brother lynn
was saying yesterday people ask meinne if I1 like my job and why I1
tell them because I1 had so many ideas in the field 1I didnt have
the facility to put them all together I1 couldnt make a filmstrip
I1 dont have dlediethe beautiful voice to go on sound recording and
couldnt take photographs and things like this

ionalfonal
designers which means that their first qualification is theyve
got to be a successful teacher and knoknow what the kids are like
and theyve got to know what the classroom i like so that theyhzy
can kind of putpat those two things together As far as our
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tantytancy

nerher

heyazy
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see any difference because you both taught faith repentance
and baptism I1 liappenhappenliappes to be one of those who believes that our
kids need to be taught to build their kingdom and to heck with
the kid and in the process the kidhid will eakecaketake care of himsellhemsellhim

ernest
sell

would have been pretty muchmueh he turned out idea
the others would say if the kids will take care of themselvesthem
properly

seles
the kingdom will take care of itself

but we can do
that here and try to feel theche support from you so I1 dont
know that we have to compete with the entertainment world I1
dont think thats what we are competing with today many people
say that the kids are getting television and movies andend all these
fancy things but I1 think that what weve gotgolgoegoc tolo10 compete wichwith is
the intellectual challenge that our students are looking for and
so we can use the audiovisualaudio notvisual for us to compete with
television because were not in the entertainment business were
in the instructional business and so its got to be something
that will intrigue the mind and spirit of that kid give him
something to really chew on so often we dont face the issues
we just pour out the facts and so on and even though were trying
to do otherwise it ends up that the kid doesnt see it that way
at all hes not facing issues but I11 believe that the kid is
going to face those issues either with us or without us and id
rather do it with him than have him do it by himself because I1
see how he does it by himself and I1 dont like it 1I think that
curriculum is divided into two major areas one is curriculum
planning oatwatwhat are you going to teach basically and outlining
objectives and things like that I1 think thats the least impo-
rtant but its still important the other part of it is
instructional design thats when you actually put the lesson
togerhertogether I1 think there are a lot of people who can tell you a
lot of beautiful things to teach but cant put irit into a lesson
so that it challenges that kid so when I1 hire members of my

staff I11 dont go looking for writers or people who would mow
how to put wordswirds together beautifully I1 look for lnstrjc
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theyllthey11theyll enjoy the
course class or lesson or whatever it happens to be

Q I1 m glad to hear that ive heard from brother quilterquitter who is
our curriculum man in the salt lake city district brother
grant hardy gave him the lesson outline and told him to go through
it and get ready to prepare us for preschoolpresch conventioncolcoi rvevve
only had one conversation with him but he went through about
eight lessons and says it really holds you to the structure

A keep in mind now that we were not writingwitting for you bretliren we
were writing for early morning teachers who have no skills but
there are certain thingstbings about that outline that are going to
force the early morning teachers to teach hethekhe way we hope that you
automatically teach for instance we have a philosophy on
question asking we think there are some questions which you ask
that are not really important but still have to be there like for
instance how many members are in the godhead they say
three

ithijithidith them in some wayoay so the skill of

ilet9letalet h

intingicting
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objectives that is in the front of the new testament course
our objectives for that particular course reflect many of our
feelings like one of them is the student will enjoy the new
testament course now some people think that we mean by that funfullfulifuti
and games andaridarld for kids who need fun and games we do mean that
theyve got to have that or they wont enjoy your course but
we think that it has three dimensions number one is a cognitive
dimension some kids have got to feel that they learned something
other kids have to have that fun andaada gamesga-inesad aspect of it the
interaction with their peers and their teachers and theyll
go out and say man that was a great class today the third
dimension is thetlletile spiritual dimension you can teach them a lot
you can have a lot of fun in class and some kids are going to
say what a lousy class its because they have never felt the
spirit of the lord in that class and they are ready to feel it
so that is all a part of that word enjoy

so we would write question how many members are in
the godhead response three then we come to a question like
milatwhatwliatehataliat is your personal relationshiprelations withbippip theche father and then

we write response and what are you going to wricewri asle a writer and
a structural designer what is he going to write because he
doesnt know well the thing thatchat we wanted was for the teacher
to keep his mouth shut and letiet the kid say anythinganychingany thatching hebe wanted
to say so we would write in there studentstudcti choice so that
opens it up to where we ve now written the questione7juestion that really
counts and weve told the teacher let him work it that way
we had a third type of question that was somewhat difficult to
deal with and that was we would ask a question which was very
opened such as hat were the implications or what was satan
trying to get at whenshen he offered christ the kingdoms of the world
we would decide and president mckay decided a long time ago
that what helieibe was really trying to get at there was the power of
the world and this sort of thin he was offering wealth and
powerpowey so in response we wrote that and when we put it in
brackets and t petc brackets incanircanmcanirean that you cannot tclllclltall thatthac answer
to the classclascias you have to keupkeep working withvith themthemchemtheche bym askingask moreineinz
questions or interacting
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wellwelliweillweilweli just let it happen naturally
and home studyscudy will swallow up most of early mornincmorningmornine in the boxtncxvnoxt
five years

ulpuip

herbcr

aclsclboolshools uplip there
have phenominalphenoniinalprenominalphe itnominal takes them the whole period nothing but
slides ive been out in the hallballhailhali deliberately and have seen
kids come out of the room with tears streaming down their faces

A we never want to take that away fromfroin a teacher but you cant
believe the number of teachers in our program particularly when
you start including early morning teachers virtually only
early morning they say vliatmhat do I1 do next and they pick up
that mini outline for instance and they say heiiwellvellheilmelimeil how do I11
teach that thing they dont iknouknouknow what to do with it

Q why arent we going more to homehode study instead of early morning
A I1 think we are that shift is taking place but nymv recommendationreco

would
M

be
nendation

this and ive told the administration plenty of times
and theirs seems to be the same well ietletled it happen naturally
instead of going in and saying OK
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the teacher really has to surface here because we cant do it for
you

work with him until he sees that we want him to discover
it last winter the coordinators were here for a while and I1

told them that I1 was looking for writers and told them a fe of
the qualifications like getting along with other writers and be ng
able to take it on the chin when somebody says you have a lousy
lesson and then I1 said the major thing we were looking for is
a guy whovilio can think up instructional ideas which are so good that
even the master teacher would want to use them this outline is
loaded with those kind of ideas the structurestruc istureturc there we would
hope that the good teachers will break out of that structure we
want them to do their own thing welietie have written lessons for
around 103 days that leaves another 75 or 80 days to take care
of things and business plus for the teacher to do his own thing
because he has some of his own thingsthinsthin thens he comes to a lesson
that weve written on the atonement well say when he has som-
ething special that he does on the atonement then we say now
youve got to make a choice are you going to do it the way we
say totc do it or are you going to do it your way its easy for you
to decide you decide which of these tootwo ways is really the best
way from a students 1oilpoint of view and then you do it that way
if youleyoureyouie going to teach a lousy lesson teach our lousy lesson
dont teach yours but if youve got this real great one like ive
got a story 1I tell on the atonementatone thatmeint I1 couldnt even put into
the course I1 tried in home study and they tereuthreuthrew it out whether
they like it or ot that happens to be a gleatgreat stocystory and whether
anybody liked it or not when I1 came tc theehebhei atonementhe I1 would cellrelleeliceil
that story and I1 would not do something else that was in the
outline so were saying that as long as you are giving the kids
a good encounter a meaningful interaction with the gospel
whethervh itether is our ideas or someone elsesalses

Q I1 know the new testament teachers in two of the schools

knock off your early
morning and go home study
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Q like salt lake citycilvcalv can you ever go the middle schools the
board of education will not allow the ninth graders to have
released time what arearc we going to do in the big metropolitan
areas like los angeles and san francisco to me it seems like
there would be more success because a lot of the kids they have
a bad experience and it takes two or three years to overcome that

A I1 dont know the answer to that we talkedtalkotalke to grant about putting
home study into east high andard lielleile had sonesome raalrealra reservationsal
most of which I1 have too home scudy has some definite drawbacks
esas well as scimeseme definite advantages one of the advantages is
that you dont have a teacher one of the disadvantages is thatclat
you dont have a teacher if you re a scudcnt and you are sitting
in a classroom with a bunch of kids like we arcare proposing acat
east high and you know theres a full time teacher in the
building and youre working on a lousy worksheet youd say 1

dont want to work on this thing I1 want to listen to himhlin
number 1 its a whole lot easier number 2 its a whole lot more
interesting maybe but number 3 you wont learn as much you
learn more when you have to do it yourself

Q thats the thing I1 fight all of the time do we have to read this
do we have to research this why dont you just tell us

A another one of those thats their favorite question

Q one last question and I1 dont know whether you can answer it or
not with all these workers under you working in curriculum
they have had training what outside influences do you think uheythey
bring in

A virtually none with the exception of one manmarnmaln

Q why
A because they dont train themselves that way seminary teachers do

not train themselves in the philosophies of the world probably
not even as much as they should so I1 have to train them when
they get here I1 dont train themthen in the philosophies of the world
and I11 dont want you to think that I1 do but for instance 1I sent
a man last year to the AERA national conventionconven andionlon workshop on
instructional games simulation gamesgarnes and were beginning to do
something very interesting and exciting in the area of simulation
well see more of that in a couple of years im sure when we
get tllethetile book of mormon youll see a little bit of it in the
new testament course when you come to the sacrament we have a
simulation record

Q now simulationsimu tolarion me means that you absorb icft
A no thats assimulationsimulationassimilationas simulationsinuizt meansionlon make believe youre

watching a simulated moon shot or something like that during the
space shots you see a lot of simulation a copy of the real thing
intritrlirl here we simulate a sacrament meeting in your classroom first
of allaliatlati you say to thetho kids imagine that you are in your own
ward seesce tiietiletlle rishorishoi up on the standstandlst andandl those sitting around
him the priests are at the sacrament table figure out who is
there who is sitting next to you and about where you are in the

youre
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I1 have to be able to concentrate
through those things

wellviell what do you do alcytlcy say
I1 dont know

I1 IDsome may say youre really helping out the poorroor teacher
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chapel and put a few other people around you now have you got
that let them think about it for a few seconds now we re
going lo10 simulate a part of the sacrament service and I1 want
you to think feel and act the way you think you should think
and act during the sacrament so then you put this record on
and after it is finished youvou can hear a young man who gives thetlletile
blessing on the bread and then you hear a clanking of trays and
your mind will laketake care of the visual part of it and cilcthechetilc deacons
walk out into the audience and their steps fade outcut and then therhe
record is silent the students then have a clancechanceciance to set up their
thought patterns this goes on for about 15 seconds then all of a
sudden cough cough and then it s silent and then a baby cries
and then its silent and then somebody says hows your wife
and then its silent and then a couple of boysboybox start talking and
all these things happen and then you hear the deaconsdeacon feet
walking back up to the front and the record ends and then the
teacher says how didjid youvouyou do1do they actually simulate thentheil they
talk about and ask can we stop those sounds of sacrament meeting
in our wards the answer is no well who do we have to
change the answer is me

thats easy enough to do you know there
have been cars driving back and forth out there and you havenlhagenl
even seen most of them because youre thinking about something
different so we say to the kids now what do you think about
during sacrament and they say you think about christ you
say oh I1 seepoepee you uhinkchink christ christ christ they say
no thats not whalwhat you uo

so then we say whatvhatahat could we think orof and
the teacher works withvith his class and they list the things that they
could think of the last seven statements of christ the garden
the sequence of the garden and a lot of other things their own

personal sins and what christ has done for them they might say
what do you mean what christ has done you work that out and

you say now I1 want you to select just two or three things here
get them in your mind what you are going to think about now

lets try it again you put the record back on and they try it
again

if the teacher is smart he will teach this on friday 5 and then
he can suggest to the students that on sunday they will know what
to think about everyone of the writers and I1 have had a grealgreat
experience with this but those are the kind of things that even
if I11 had chethe idea I1 wouldnt be able to make up the sound so
we give you that but we depend spoaupoiiupoa your ability to make that go

buc
we answer by saying terewere not helping heiihiii nearly as much as e
arearc tiiethetwetile good teacher because liehelleile will be able to make it go
the roorpoorpoohrooh teacher will fail with a lot of these things becaubecausebebau lie
doesntdoesntdoesdocs knownt nowhow to maripumanipulatelalelate or to get those kids

Q I11 think that we have adopted many things unconsciously 0 C

tanner back iiiin the 30s everythingeverything in the preface of his book
and his lessonslesions was pragmatism if it works then thatschatsthats all
rightriyhtricht wevevieve adoptedado the unit system brother derrettberrett was saying
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A oh I1 dont know sometimes we wont I1 guess

Q if you look at secular philosophy the separation of church and
statestalstaa ive got a book im reading by larson liehelleile says that in
religious education its getting pretty difficult especially
when you look at what is going on in the public schools theyre
killing god or anything that has to do with spirituality with
that type of philosophy permeating why are we adopting the things
out in the world

A because we do have a value system people with value systems always
do better than people without and then when you get the divine
value system going for you for instanceins thereLance is a book which
imlim just starting to read now but which weve already used some
or none of the techniques in it by these guys we are almost
atheists maybe I1 can find a statementstatem orentcnt two in here first of
all he talks abotabott kids who do well acid kids who do poorly he
says the difference is the kids who have values do well in schoolschonschoo
and the kids without them do poorly he says che difference is
thatthalchat people withaithalth values deal with problems constructively thats
what lieheilelle said he says they are positive they think of positive
purposeful enlhusiasticenthusiastienthusiastenthusiasticenthusiasts proud these arezarecare words that describe
the kids with values the other kinds of kids are apathetic
flighty uncertain inconsistent etc but these guys say we

dont care what the values are

beuber ter

faf1 js11lv
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that we have picked up a lot of this visual aid stuff when he
wrote liishisilisills text and revised his book he did it because of what
was going on in the secular do you think weve adopted a lot of
things unconsciously they are not bad but weve adopted a lot
of them

A I1 think weve been pretty conscious about it for instance we
have a man who we send to the national audiovisualaudio conventionvisual
almost every year and when he gets back we want to know whatvhatvmatehatamat
are they doing out therethere1cheretherea because we want it and we will do it
better better than they will

Q now this is tllethetile thing im getting at Is it because we have the
holy ghost I1 know my question may seem dumb but I1 want to know

hy will we do it berter1

and when they interact withwilthbilth the
kids they do the same thing and they say the important thing is
that the kid comes up with the value I1 say a kid cant come up
with the value unless helielleile is taught by a teacher who has one
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APPENDIX E

curriculum DEPART ln I1 development

1959 1968

for some time I1 have feltfellfeitfeilfeis that it would be well if we made a

written history of the curriculum development which has gone on in the

seminaries of thedieulenie church beginning in the year 1959

for several years brother A theodore tuttle and brother boyd

K packer and I1 discussed the fact that we needed to get the curriculum

out of the historical dimension in which it had been placed and taught

almost entirely for all the years we had been acquainted with seminary

instruction it seemed that the only approach we had was to talk about

the past with the perspective that if they knew religious history

students had all the elements necessary for living a dedicated active

life in the gospel and participating in building the kingdom

in 1959 after having had a heart operation having suffered

three coronary attacks I1 found myself relatively unable to carr on

my teaching duties at this time president william E berrett brought

me to the provo office from preston idaho where I1 had taught for

twenty six years and said that I1 was to coordinate those early morning

seminaries whichwhicchic did not have a coordinator this entailed writing a

few lettersjetters andandlandi answering their queries about different aspects of the

program

it soosoon became evidzntevident to me that this was not going to result

in tho changes in our curriculumcurriciiiii wlwhvirvie c
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encouragement of brother packer and brctherbrctlierbrather tuttle we began sending out

supplementary materials suggesting new techniques which could be used

in teaching and ways of interpreting scripture which would bring these

scriptures into focus in the present day dimension of the lives of the

students this approach progressed for a while and then the work

became so broadbrod and so allail inclusive that it became apparent to meirle

that some adjustment in the organization and my formal assignment would

havebave to be made if the work was to be expandedexdanded so that it would be

effective to the maximum the result was 1 suggested to president

berrett that we needed a director of curriculum a curriculum building

department he acceded to my suggestion and I1 was appointed director

of curriculum

up to this time about all we had done was to take the outlines

which were strongly historically oriented apart rearrange the sequence

or chronology and put them back togethergethergecher we had no audiovisual depart-

ment of our own we were dependentdepel uponident commercialcommcrcial companies for

whatever audiovisual materials we could obtain these were often

interpreted in a way which did not fit the principles of the gospel

as revealed in our day and some of them were very ineffective some

of them were merely sceneyscene0scenes of arabs repeated ovrovuroeur and over again withwilhwichwlch

a different narrative and just didnt accomplish very much at all so

we started practically from scratch we had a vision of injectininjectinginjection ag

new dimension into the curriculum program instead of starting from

the past we decided to start from the present isteadiiisteadltsteadii of stressing

entirely the cognitive aspects of our teaching the knowing the

intellectual acquisition of knowledge we decided we would try to

build attitudes it was our conviction that only attitudes persist in

orientled
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directing or changing human behavior attitudes as it says so well

in the scriptures are what make people what they are and do what they

do As a man thinkeththin inketh his heart so is he became our guiding

thought

in order to achieve a change of attitudes we would have to

apply the principles evident in the historical moral and ethical

as well as the theological aspects of the scriptures to the lives of

the students in such a way that they would have an experience nol

always a motor trial and error experience but at least a mental trial
and error one it has been said that imagination is the attribute

which more than any other sets man apart from animals we felt since

the body and the mind cannot tell the difference in their response

pattern between a real and an imagined experience thatchat we had a

fruitful tool which could be used to a very greatgreal advantage wette had

not used it in the past now we felt we should teach thetee past with the

idea of establishinestablishing the fact that certain principles are eternal that

they were always operative that they are always productive of joy

happiness andaud progress the dimension for which we sought was the

application of these rules and some of the transferable elements of

their application in the past to the lives of studentsstude todaylitsTItS we

wanted tot teacho in the present much more than we had been doing because

in years gone by we had been too strongly oriented to the past

weilelle felt the first thing we needed to do was to define our

objectives so during one of the summersunner schools think it was about

the summer of 1961 we set up a committee which met for about two

weeks working throughout the wholewhoieric dayle trying to hammer out objectives

whichwhip wereeloclo specific to serve as overall sidelinesguidelinesuidelines
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in looking over various lists of objectives we noticed they

were mostly highly generalized were grouped together in a way that

made it almost impossible to apply them specifically and definitively
we decided that the first thing we needed to know was whanwhat do we want

to accomplish in the field of creating changing and strengthening

attitudes the iainmainmalntr objective we felt was to teach the gospel in

such a way that our students would acquire those attitudes and insights

and have those experiences wliichwhichwlinich would cause them to perform fully in

accordance with the wishes of our heavenly father and with gospel

principles so that they might find joy and progressogressDr and promote the

growth of the kingdom

welieize finally settled on thirty four objectives which would indicate

a student had reached the goal set forth in this particular area these

objectives we called our directional objectives slucesince we wanted to

have them give us the direction for our work it was I1 think a

remarkably good effort it guided us for some three or four years and

was fairly adequate it gave us a stability which we needed to majemoemoje

ahead at times when we were not certain what we should do nor how we

should do it subsequently we went over these objectives again and

redefined them adding four more objectives

we changed the designation from directional objectives to

directional aims because some of the men felt that they did not have

all the elements of an objective these thirty eight aims are basic

to our work today we are constantly measuring what we are doing

against these thirty eight aims to see whether or not we are actually

covering the field th total field of human behavior the affective

domain of learning to the extent that itil will1 have a permanent
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influence on the lives of our students we have found them very helpful

we have had somesoinebome of our people do a study of gospel concepts

which are important to studentsstudentsrstudent the attempt astas to teach some of

these concepts in a logical sequence according to the intellectual

development of a child disregarding somewhat the emotional development

the spiritual development the development of the power of the affect

this latter effort was not too successful but the other effort that

of teaching young people the principles of the gospel which are

operative in their lives at certain age has proven to be sound because

for almost ten years now it has stood the test

our next approach also tooktool place during summersummee school since

I11 was the only full time person working on this project at the time

we brought in committees to take a look at our outlines to see what we

could do to change them to develop themthen to a point where they would

beinbeginbe toin promote emotional spiritual experiences in the lives of the

students which would result in attitudes concerning the different

ainisaimsalmsaidisaldis we had for example paying tithing reverence chastity we

started outodt by shifting over almost too strongly from the historical

perspective to a concept approach the thinking behind this was chatthattinat

admonition of the savior not to put new wine in old skins the

rationale was that if you change something just a little bit people

think it has not been changed at all that there is no growth or

developmentdevelop inmentmont that kind of change the reaction then is ellwell

thats the way I1 have always donedonodoledolo it thats not any different than

the way I1 have always done it or yes its true theytiley bavehave doie ltit

just a litre differentlydiffertdifferc but actuallyact theitally difference is not iiotarit
and ill gosg on as I1 have dour it inir the past
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this change from thefhe historical to the performance or behavorial

concept was so radical that it literally jolted the old faculty and

of course aroused vigorous discussion pro and con acceptance and

rejection which was exactly what we wanted we gotaotzotzocabot the awakening

that we wanted I1 dont know that wewo got much better teaching but

we laid the foundation for better teaching the discussions themselves

increased the growing edge of our teachers it stirred up interest

it gave those who wanted to move ahead who had a growing edge hope

that they could move ahead and it gave them vision of what might be

done but we had moved too far to the left if you can put it that

way we even introduced some outlines that were prepared individually

by people like boyd eddins who had a very very effective book of mormon

program in scarstarsear valley the result was that they could not be taught

by others because there twaswasiwasthas too much of the personality of the teachersteachersteachfrs

ln the outlines it soon became evident to us that we would have to

move back toward the center

the period during which ve used modified outlines highly

concept centered lasted about two or three years concurrently with

the use of these outlines we developed a summersumsun schoolner program there

were two classes which I1 taught rel ed 671 and 672 and a couple

of classes taught by brother dale tingey rlRAR A ed 570 and 571 in

them we stressed thetlletile basis for assuming that religious education and

religious history education were not the same and tried to set forth

the necessity of carrying onortorl a type of education which would build

attitudes buildbuil faithld build dedication build testimonies on the

basis of a present day involvement we leaned very very strongly on

dr ernest ligon for some of our basicbasi materials dr ligon of the

te
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union college of schenectady N Y wrote a little book which we used

extensively for two years called A G reatereale r genera t ionlon dr ligon did

not have a religious education program he had a character education

program which had a religious base in fact he made the statement

that you couldnt carry on a character education without religion as

its base the only problem was that dr ligon didnt have what you

could call a religion a definidefinite theology he hadhadihadl an ethical approach

basedbayed upon eight elements of the beatitudes chichvhichwhich gave it at least a

religious glow but which was entirely devoid of a theology god was

actually nonexistent jesus christ was a character education ubbingsnubbingabbingsn

post something to which to tie when you talked about ethical principles

moral principles I1 guess you couldcoaldcoaid say that the ethic was christian

ethic but it lacked the strength of theology it lacked the strength

of representing an overall plan of life so in a couple of years we

literally left dr ligon behind we will however always be most

grateful to him for his suggestions on how to proceed elements which

we should develop he made a very very great contribution to our

program I1 still like to go back and refer occasionally to his work to

make sure that the elements which he developed in his twentyfivetwenty yearsfive

of intensive work in character education are still properlyprO beingperlyDerly used

in our work today liehelleile found for example that they got nowhere until

their objectives became highly specific this is something that we

have since adapted in a little different way his teaching approach did

not involve a great deal of programmed material it involved stories and

discussions of situations problems etc these latter techniques we

stilltill use but we haxehavehalehave found chatthat e can use the added dimension of

approaching materials in a programmed vayway to strengthen evenever the programC 0 0
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that he has had so we proceeded from there

then a newnow dimension was added to our program we started to

bring in people who would write full time who hadllad a curriculum

capability in a particular subject they had the overview of the subject

and at the same time they had the capacity lo10 keep the daily lesson in

proper focus the first of these we brought in full time was brother

arthur bassett hefieflehie performed a yeoman lask it was he who developeddevelop our

first three outlines in a historical frame of reference a chronological

olderorder and to a large extent the interpretative dimension in which they

are found today he worked tipup the new testament 5 the book of mormon

and church history outlines he labored for three years and then left
us to go to syracuse university where he is at the preseutpresent time

september 19681961 brother0 bassettJ was a remarkable scholar he was

dedicated to his workvork he had unusual perspective and ability to

concentrate he expressed himself wellweli he seemed to have the ability

to keep the concept approach and the information the fact approach

in good perspective

we broughtbrou inht brother larry dahl who is now the coordinator in

hawaii for the old testament he stayed with us just one year and

the old testamentTestai outlinenent which we havebave used to the present time was

one which he developed it probablyprobaproha didbly not have the polish of the

outlines which were developed later by brother bassett but it has

been spoken of by many as the best old testament outline that we have

ever had

concurrently withvith the work of these men was the pioneering work

which was dodedopedonedoue by brotherbrocBrot donilerlierilet jessee vio was a teachertcacher in the salt lake

west ser ipary brother jessee becarbccarpbecanaccarp very intinieinteedesterestbestedzestedpd in programming
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and its application to our work he set up several programs of his own

which were as most beginning efforts are somewhat inadequate but

his interest was unflagging and unfailing he took courses at the

university of utah and BYU eventually we underwroteunderwriteundenaunder five7rotewrotearote weeks of

study for himki atim columbiaColum university1birabila he11 received a very signal honor

in this field he was one of two men west of the mississippi out of

three hundred who was chosen to go to columbia he alsoaiso spent one

summer working for hercules programming some of the materials which

they use brother jessee has had a very definite and favorable impact

on our work in fact I1 am sure that without his contributions we

would certainly not have the program that we have today

this whole effort as far as I11 havehavo been concerned in the last

two or thieethree years has been centered to a large extent around finding

men nspclalists who were capable of doing certain very specializcspecializ&jspecialize

pieces of work and then putting the whole thing togethertoge

I1

cherLher

do not believe that a curriculum such as we have today or

any curriculum of any sophistication in any area could be developed by

just one person this is a wholewhoie concept which we call the bubblebubbie up11

concept we have promoted contributions from the field in all aspects

of the program these have been many and have been very good but

probably the best effect of this bubble up program has been the interest

which was generated out in the field in changing individual methods

of teaching in developing a sharp growing edge

out of our writing of theciecle outlines came a3 desire for filing

system to replace the old journal system where materialmalarial was placed in

such a way that it couldnt be retrieved it was a good place to fileile
things bulbut they were so permanently filed taatthattwat they couldnt be used
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we developed what we called our mylar filing index which was nothing

more or less than an index printed on sheets of paper reinforced with

mylar we have now changed this to the seminary filing system this

namenaine change has not completely taken place- it will be slow but it is

taking place this was based on a selection of about twentyfivetwenty

general

five

gospel categories we went through books like jesus the christ

and articles of faith and picked out twentyfivetwenty categoriesfive this
was an arbitrary choice and it certainly does not cover the whole

field we found that we had to supplement it we chose to supplement

it by listing about 280 subcategoriescategoriessub this we haveinave found is adequate for

about 85 percent to 90 percent of the students and since in the uscuse of

this filing system it is not necessary to use cross reference cards

or any reference cards we found that students were willing and capable

in the main in using it this is not a sophisticated filingriling system

and there are others which are more adaptable but for our use we felt

that this was adequate and time has so proven it it is rather well

establishedcstabiished at the present time 1968

welielreire also developed a more adequate in service training program

all these programs are now being extended the programsprosprog ofraras filing

in service training contributions of materials by men in the field arearc

all going on concurrently they are not the work of any one person

they crearebre the work of a principle in action our idea here was not to

raise the dough so to speak by stretching or by pounding it our-

selves but to havellave this accomplished by a eaven fromfroin the inside

from the inside of our faculty just likeilke the inside of a loaf this

principle has worked out we feel vely well it is one which we will

continue tolo10 pursucpursicjursicpur sic

1 80

leaven

u1

are

ua



www.manaraa.com

isittsitagitthoithol igit

162

we are however I1 believe in danger of centering our curricul-

um effort too much in ourcur office this will come because we have a

bigger staff if this goes too far I1 think we will lose our vibrancy

the vitality the motivational power which brought this whole programograinpr

into existence

after we had developed these basic outlines brother jessee

was brought into our organization more actively our whole effort

took another direction we began building into lessons greater retriev-

ability of information we have always worked to get a better flow to

our lessons the big problem of gettinggetti atig flow to a lesson is that

when you have just a vertical proachapproachLp that is you put the material

down on a page vertically then on another page vertically the teacher

is under the necessity of remembering ztcit thetat1 beginninbeginningne ofbegin theninnln lesson

whatswhat1whata at the end ofoi the lesson and remembering at the end of the

lesson what he was doing at the beginning NOLnccnce only that there is

another drawback it is simply that in teaching you ordinarily go

through only one phase at a time for example after the motivation

item we had what we call understanding or research application it
was all presented in a lump actually the lesson does not develop

optimally this way the lesson develops better by discussing the

research on a specific point and then making the application right

then then going on to another so we developed what we called a

resource outline the lesson begins with a major concept this major

concept we broke down into what we call a chainchaincha of1 thouclitthouglitthoun theclitglit chain

of thought we developed horizontally not wholly vertical but

horizontally each lirallinklirnl in the chainchaichal of thought which is a breakdown

of the concept is taken through all steps to a student involvement
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we then went to the next link in the chain of thought however many

chain links of thought there were the result is our objectives

became highly specific as ligion indicated they had to be if we were

to be effective

we are aleaysalways tryingtrybtry4 for a certain hypetype of behavior the

acquisition of knowledge for a certain type of emotional response

a spiritual response this response is highly specific and instead of

presenting the lesson in a sequence which mademajema itje a big lump of research

or a final big lump of application which generally turned into morali

zationslationszat weions found that we could break it up in such a way that this

moralizingmoral waswsizing not evident

we included unit overviews which we called pedagogical lattices
we included lesson overviews which we called lesson latticeslatt andicess

scripture latticesicitliceslatlices in support of our chain of thought we bad panels

which elaborated on the chains of thought which gave additional material

the outline is written in such a vayway that the teacher is never out of

sight of the full development of the particular chain of thought he

is teaching it gives the teacher a great deal of confidence ltit
gives him perspective and enables him to fit in his mind the whole

lesson as a pattern of teaching in other words we feel it enables

us to put the lesson material in such a way that it is actually a

teaching instrument fromfroin a most skilled writer given to an unskilled

teacher which he can use effectively

we are in the first year of the use of this outline we

experimented with it for twolwowo years and it received full acceptance

this year 1958 weS are beginning to use it in new testament and book

of mormon andald 1I suppose we shall now find out whether it will work
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as well as we thought it would or whether it needs basic refinements

the lessons in this format can be talentaien rojtrvjt0 ofjt the binder

one by one they are stapled together in a folder with certain

supplementary materials there is a pockctpocket in the folder to which a

teacher cancar go for the supplementary materials or he can use the

pocket to add his own references we hope in the future that additional

supplementary materials can be added

we are now in the process of correlating audiovisual materialsinzateriais

which we have developed we set up an audiovisual department in 1953

brother lee miller has headed it since that timetittietittle and has done yeoman

service we have developed beautiful colored filmstrip series in

book of mormon and church history we are working now on the life of

paul and on the old testament this work has been done for us by

artists in los angelesAn wegees write our own scripts visualization is

done through different art media including beautiful colored pictures

which are photographed

we have also had open end case studies done for us in salt

lake city we have introduced some small films which are open end

problem studies we are now working with or experiencing different

problems different situations in role playing we are really expanding

the base of the learning process all the time this process of building

curriculum is a never ending one and the emphasis3riphais2mphasis which we are now

pursuing is in service trainingLra weining have pundcund out that no matter how

good the tool is the most important element is still the ability of

an individual to use the doolroolcool

we bavehave excerptsc from rhethe talks 01 the generalgeaGei authoritiesetaleral putdut

in a voryvery easilycosily retrievedret lornformrichedricved i and we find that thetwetauf- i teachernu have not

ref inemcnts
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used them so we are instructing themtheinchem now inil the use of these materials

we are placing them in lessons as items of advance preparation and

suggesting themthern as devotional materials weviepie havebave put out a brochure

on how to use bulletin boards effectively we have instituted a

program of scripturescript chasingchaureare sosirg called which is a form of learning

the scriptures not by memory or rote but by using them to solve

historical problems theological problems behavioral ethical moral

problems we havebave found this very very effective we feel that in

another five years WPwe will have the most scripture oriented group of

young people that we have ever had they are confident in going to the

scriptures to solve their problems it has created a great deal of

interestinterez in reading the scriptures this scripture chase program

I1 feel has tremendous possibilities in application

we have also created a seminary bowl situation and many

districts are now entering competitionpetition that is their better students

are entering competitioncomp withAition other districts this has been very

helpful

I11 believe this is a fairly good resume of what ve have done

of course anyone who would want to have a detailed objective

scholarly presentation of this would have to go to our outlines and

use chemthemchen as illustrations and historical points of reference in spelling

out the whole development of our curriculum butbatbahbuh I1 feel that we have

successfully shifted now from an almost totally historicallAst pointorical of

view to one which includes the present as the center of the wholewhoie

curriculum wekte have trained our teachers to have a growing edge

to be confident and to move aheadheadnead and make their contributions I1

believe thattl wealt have revirevl taiitalitail 7cd the gospelso ands religiouspe1 history in
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the minds of our students to a much greater extent than was the case

ten years ago

in january 1965 we brought brother george durrant from the

intermountain iridianindian school into the office to begin work on an

indianludianludlan curriculum there have been elements of course of the

curriculum of released time and nonreleased timelime the anglo program

as we call it which were taken into chishisr curriculum but the indian

curriculum is largely the work of brother george durrant and he has

done a remarkable job heke not only has written lessons which have

tremendous appeal and which are centered in the lives of the studentsodentsodenasst

on their levelivellevei of understanding but he has developed many filmstrips

which go with these lessons and which illustrate them to these young

people who arearc picture oriented

he is still developing this program iiichwhich will someday have

application in other areas in south america and in the south pacific

we have great hopes for this program

the indian course of study is highly simplified it does not

teach the old testament and the new testament as books but takes

elements from these scriptural histories for example we developed

one course for indian children around the release of the children of

israel from egypt and their journeys intoint the promised land with the

idea of making the parallel between what happened to the children

of israel and what is happening to the indians today as they attempt

to lay aside their culture which has kept them bound in superstition

for so ionglongions

we havobavohave also developed a new program in summersuri schoolmier this

summer 1968 in ouroaro inar service trainingraining this program is a workshop

th
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approach we had eight different workshops with the teachers being

rotated throuchthrough each one by putting their names in the computer

we were able to get them with a different group each time that lheyahey

changedcha workshopsned we brought forty renmen in toco help us with these

workshops we tried to break the whole group which is a large

group of 450 into smaller groups of around 25 which we succeeded in

doing

we have been informed that this isjisgis probably the most instructive

and helpful summer school that we have ever had we got the idea from

a series of eleven workshops which we sponsored last year where a team

of five or six would go out to the different districts and we would

rotate the teachers through the different workshops conducted by each

one of the team we found this very effective and successful and so

we expanded it inlointo our summer school program we nope in the future

that this can be expanded still more and that we can give our teachers

highly specific training so that they not only learn the philosophy

behind elements cfef the curriculum but they also learn how to use this
we anticipate as I1 have said a great development of our in

service training program because I1 think 60 to 70 percent and this is

an arbitrary figure 60 to 70 percent of our success is dependent upon

an effective in service training program brother boyd beagley has

spent most of his time since sept 1 1968 developing tillsthis program

in the surrmersurrsuir ofrmerraermaer 1967 an experimental home study course for

seminary was written this assignment was oivengivensivenolven to arnold stringham

and donald jessee trtt was tried under the field supervision of

donalddondld bord in towatouajowa illinoisAlit andnis indiana with approximately 370

students
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the experiment was extremely successful and the program was

expanded to seven full time home study supervisors in 1968 with five

stationed in the united states one in england and one in australia

the expansion in 1969 included scotland and new zealand with additional

men placed in england australia and the united states bringing the

total number of home study supervisors to twenty arcehrcethreet
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curriculum development ON014 COURSE OUTLINES USED BY THE
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merrill dean briggs

department of church history and doctrine

masters degree april 1974

ABSTRACT

the purpose of this thesis was to analyze and compare the
influence of secular educational philosophy upon the curriculum of the
seminaries of the church of jesus christ of lauterlatterlacterlatlerlaller day saints

in order to do tillsthis it was necessary to review and record the
development of secular educational philosophy andaud curriculum this
was followed by writing the development of the educational philosophy
and now testament curriculum of the seminaries of the churhchurjichurvichuch of jesus
christ of latter day saints next a comparison was made 0 the
influence of the secular philosophies andard curriculacu upon1 thericularicciacicula religious
educational philosophy ana the new testament curriculum of the church

it was found that there was a carryovecarryover of the secular influence
upon those who received their background training in secular educational
philosophy avidarid curriculum development this training greatly influenced
theircheir approach in developing the new testament curriculum for the
seminaries of the church although the backhundbackoundbaclqroundbackebacko trainingund from their
secular education helped them to develop the new testament curriculum
nevertheless after a certain amount of experience they began to
attain a measureillrii ofasure independence from the philosophies of the secular
educators
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